






PLAN 501 - Sept 22, 2026

..................................................... INST MAGGIE LOW:	[Music playing]....
Okay, my friends, we're going to get started,

good morning, good morning, good morning.	I hope you're all doing well at the start of the second week of classes.	I feel so much has happened already.
But, yes, I hope you're all doing well.

I'm going to ask a more in-depth check-in question in a minute.	But if folks want to follow along before I get into it, if folks want to follow along with your slides, the links you can find, I didn't make an announcement this week.	You're going
to have to scroll down the home page but you'll see in

week 2 with the course structure, that's where the link is.	No pressure to follow along, but it's there are for you if you would like to.
So today's class we are going to be talking

about the truth.	The truth before reconciliation.	So you may have heard over the last few years or other classes or other parts of your life, you'll hear indigenous leaders, scholars, indigenous folks talk about before we talk about something about reconciliation, we need to talk about the truth.	So we're going to dig into that today and only skimming
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the surface, but trying to go a little bit into more depth about the Indian Act, that's why I asked you to read 21 facts you didn't know about the Indian Act, I think it's really valuable, that's what we're going to do today.
On the screen, you do see I would say, you know,

there's a lot of disturbing but also very artistic creative beautiful image.	Does anyone know the artist who did this?, this painting
STUDENT:	Kent Monkman.	You may have seen is a Cree

interdisciplinary Cree visual artist, a member of fisher river in Manitoba, he lives between New York and Toronto, I am reading his bio because I...the image.	He's known for very thought-provoking images, interventions into western European and American art history, and he explores themes of colonialization, loss, resilience, complexities of historic and contemporary experiences, and lots of media that he does this, painting, film, performance.	Kent Monkman
has had many exhibits, different galleries and museums

if you ever have a chance to check it out, I highly recommend it.
Before but we get into it, how is everybody

doing today?	How are you feeling, how are you feeling as you arrive in class?	It's week 2, we've had a full








week of classes, you're getting to know the rhythm, the week, your lovely precious time in WMAX on UBC campus.	How are folks feeling.	[Writing].	See if
the exciting is here this week, which I hope, excited,

but so sleepy.	I hear you, sleepy, yeah, I know it was -- it's hard to get up, ready to learn, but a bit sleepy.	There's a theme, I like it, I like it.
In need of another coffee, I hear you on that.

If you need to step out, I won't hold it against you. Restedand a bit more informed.	That's good.	There's probably so much information coming at you waking up at present, I appreciate that, I appreciate that. Supersleepy.
Okay.	Considering -- okay, so the folks are

feeling a little bit tired and sleepy this morning, that's fair.	Maybe just to kind of ground ourselves, let's just put our two feet on the floor, sit up, maybe roll back our shoulders if that feels good to you.	All this is optional.	And let's just roll back our shoulders, ournecks, great, awesome.
And let's just take in if it feels good, a deep breath from our bellies, deep breath, [demonstrating], and then exhale.	Let it all out.	Let's do one more, that felt really good.	Inhale.	[Demonstrating], let it all out.	Windows and doors open.	It's great.








Okay, excellent, I'm sure you're sleepy, but hopefully you're feeling a little bit more grounded in the space today.
Keep on truckin.

I've shown this image before, and I'm just -- you'll see it a couple of times, but I'm showing it again because today we're going to lay out some of the context from some of the hard truths of Canadian history, and some of you may know this history well or have studied it, and it's come up in other classes, we are going to go through it again.	I think it's important to keep it fresh.	If you haven't -- some folks it might be totally new to you, if you're new to moving to Canada or if you've grown up here and you haven't, that's okay too, we're learning it now.
We're going to learn a little bit about Canadian

history, how Canada came to be and explore some of the ideologist and laws and actions behind the creation of the Canada that we know today and of course is constantly evolving.	And many of the processes that we're going to talk about today, the settler colonialism, the link is how we know Canada to be today, planning, the profession of plan played a part in this.	So we're also going to explore that and make that tied to the professional plan.








There's two big questions to keep in mind for today.		The first one -- we'll be getting into this -- how is the Indian Act about indigenous life and indigenous land and how is settler colonialism about land?	So this is -- those are kind of helpful
prompts, helpful to keep in mind today as we're

learning.	And I do want to stress that is just scratching the surface of these key concepts.	There are full courses, degrees on settler colonial studies, you know, indigenous law, indigenous rights, this is just -- this is kind of getting in some of the key concepts.	So if you leave today and you think I don't really remember or totally understand, that is okay. We're going to be coming back to a lot of these concepts over and over again so that we do remember
them.

Okay.	So what is the plan for today?	We've arrived, we've done a welcome.	Before we get into settler colonialism, I want to pick up on the community learning agreements portion that we didn't get to by the end of -- our first class together, but that's okay, the same thing happened last year, I think I need to rejig my lesson plan.	So we're going to be doing some community learning agreements, just
to kind of set the tone, start off the -- our learning








space together in a good way, and we're going to do that with some good old Post-It notes and flip charts and papers, once we do that together, we will come back as a group, and I will go through a few
definitions that are going to be really helpful for us to understand.	That might take a little while,
depends on always open to questions and interaction while I do that.	We'll see how long it takes.
Then from the definitions we'll get into the overview of settler colonialism.	We'll that came up both in the book but also the documentary that I asked you to watch.	Then we'll take a break, then we're going to come back and after our break, we're going to do another interactive activity.	I'm going to talk about a little bit about the Indian Act, we'll do that more in an interactive way, and do an activity around the time-line of the Indian Act, as a group, small groups and come back together to discuss.	If there's time left, I'm not sure, I do have some more lecture style prepared to go over some really important concepts around indigenous rights and title.	But if
we don't get to those today, we'll get the next class.

They'll be reiterated over the next few letters.	Oh, there will be a couple of updates, a few updates to the syllabus that I know folks will be interested in








to try to respond to some of the great questions that came up last week, and a few closing slides.	Any questions?	Cool.
So before pretty hard concepts, it's we will be

talking about difficult things in this class, not just this particular class, but in classes to come, and subjects that depending on your lived experience, your positionality, your identity, you know, we can bring
up certain feelings and emotions and discomfort, frustration, anger, and so I think it's good to think about -- it's important for us to have ways or -- back to the question I asked at the end of last question -- what are kind of the theories, the frame works the ideas that you can use to help you learn this
material?	And we're going to go through a few of those that I introduced to you in some of the readings, and help that ground the community learning agreements, not just that but the way we're going to learn together.
This is one that I personally liked, I'm just

offering, the world we live in right now [reading]... and this is by Adrianne Maree Brown a very thoughtful leader, authoritying leader as well. That's an
example thought) a framework that I try to use this in

the way that I think about my classes, my research,








the way I am, the way I am in the world.

Another really important concept, and this is one shifting a little bit more to the professional world is the concept of cultural humility.	Had folks heard this, yeah, some folks may have gone through training around -- other terms Sr. Cultural safety, cultural humility, this definition comes from the First Nations health authority, there's lots of different resources around, cultural humility, I do encourage you to look up these resources that renate with you, and your identities.	But I do really like this one cultural humanity is the process -- again, it's not just one thing, one event, it's not just one training.	It's the process of self-reflection to understand personal and symptomatic -- right because we're working in lots of systems, personal and symptomatic biases and to develop and maintain respectful he processes and relationships based on cultural orally trust.	Cultural humility involves humbly acknowledging oneself, that's what I learn, we're all learners, I will learn just as much from
you -- well, learn a lot from you over the year --

over the next two years, actually.	[Reading]... experience."	I put a link to the First Nations health authority.	Another framework I ask you to think about








a little bit more in-depth 09 r-the 6R's indigenous philosophy.	Online I asked tow read for the first
week of class.	This has evolved over when the -- from the first kind of four Rs of indigenous philosophy.
It was in the context of indigenous research, which is another part of my job they think about indigenous research.	But I think you can take this framework and apply it to absolutely to learning and being in the class-room and to planning.
So parts of this framework, it invites us to

think about demcentricing respect towards indigenous knowledge systems and each other.		Searching for theory and practice that is relevant to indigeneity and reconciliation relationship.	So we're making it specific to this course and the course outcomes. Developing ethically responsible approaches to our learning.	So that's what we're going to do with our community learning agreements as an example. Practices reciprocity, the benefits indigenous planning or indigenous knowledge, contacts, institutions, indigenous communities, organizations,
and learners.	Anyone want to -- what does reciprocity

mean?	Just generally

STUDENT:	I guess giving back and kind of having -- sharing, you know, mutual relationships.








INST MAGGIE LOW:	Yeah, not one-sided.	Respectful, back and forth, reciprocity.	That word will come up a lot probably over in the readings and in your work, not just in this class, I think it's an important one to think about.	It can depending on the context, too, reciprocity and the exchange where it's happening, but it's an important question.
This is a big one.	[Reading]... planning

frameworks."	This is a huge one.	Is it easy?	No, that is not easy.	But it's still very, very important.	So acknowledge that, you know, this isn't
very -- supereasy work, but it's still work that needs

to be done.	And recognizing that knowledge is relational."		What comes up when you hear the word relational?	What does it mean?
STUDENT:	Personal.

INST MAGGIE LOW:	Yeah.	Yeah, personal.	How it resonates with you, and your relationship to it, yeah.
STUDENT:	I guess I interpreted it as you're not just living in a vacuum and learning by yourself, you're kind in relation with other people, and ongoing process that happens through those relationships.
INST MAGGIE LOW:	That's great, that's a great definition, yeah.	Did I see another hand.
TALYNN:	...








INST MAGGIE LOW:	I like that, I like see yourself in other people.		Lots of learning, hugely obvious.	The learning process, and doing a lot of learning together collaboratively, which, again, isn't always easy.
In that regard, learning not always being easy O

there are responsible learning and learning approaches, I'm bringing one the 6Rs of indigenous philosophies, in that article the they rely on braiding sweet gras, anybody read the book, it's a
beautiful, beautiful book.	If you like non-fiction, I

highly recommend in Braiding Sweetgrass, Kimmerer 2003 says as humans we must ask ourselves what is our gift and how shall we use it?	A gift is also our responsibility.	I really like that.
[Reading]... research, again -- they're talking about in the context of research or planning "relationships."
So I just want to kind of let that sink in a

little bit.	So we're going to do a quick pair and share activity.	Just spend a couple of minutes with the person -- or one person that you're sitting close by to, and talk about what is your gift?	What can you bring to a learning space in relation to learning, and how do you think you're going to use it or how do you use it every day, and how is that gift also a








responsibility or your responsibility?	So we're going to do that for two or three minutes to get our minds going.	Okay?	Awesome.	[Pause for discussion]. You don't have to write anything down, just chat.	[Pause for discussion].
Okay, we're going to wrap up in one minute.	One

minute.

Okay.	Welcome back together as a group now. Hopefully folks had a chance to say something.	Pay no attention to the ripping of paper going on.	Okay,
does anybody want to share what their gift in relation to learning?	Esther?
STUDENT:	Jessica and I had the same curiosity.	So the willingness to hear and listen to other people's stories.	And in -- and with that, in that exchange, it has the opportunity for the other person to feel seen when you listen to their story.
INST MAGGIE LOW:	That's great.	I love that.	I love

that. .

And that kind of gift comes in handy in a lot of community-based work, I find, in general, "community" broadly defined.	In story time.	Anybody else?	Any other group?
STUDENT:	I think one of the things that we were

discussing wags was just having patience and having








that...but then also making sure that we're applying our work and making certain outcomes and versus what are the ways that we should be...versus, like, our work as well like our limitations on that, just because when it comes to planning, it's not just a technical field now, there's community voices involved, and you have to kind of carry individual's emotions properly, and that takes a lot of emotional regulation for the planners, looking at your own emotional regulation when...feelings in the best ways possible.
INST MAGGIE LOW:	I like you are getting into it, those

are big tensions that you're -- and important, not necessarily big in a bad or limiting way, but that are really real.	Tensions that exist on how to make sure that you're listening to the folks, that you have the curiosity, but there will most likely be emotions in the room, and how do you yourself for lack of a better word, regulate, handle those emotions, that's a whole other, there's lots to talk about there.	So thank you bringing and articulating those tensions.		Yes, Ajay.
STUDENT:	We took this gift pretty literally to transcribe

the information, but we came across how we used it is our ability to verify and share, and we understand we have a great privilege to be in a class-room of this








sort, it's our responsibility to make sure that this information is broadcast in a healthy way, that
doesn't cost...the accountability portion is verified, making sure that we are responsible for what we read and always refresh.
INST MAGGIE LOW:	This is an analytical lens to that.	I

like that a lot.	Maisie?

STUDENT:	What we were talking about is that -- sorry, we actually have planning knowledge to balance different stakeholder opinions, and also protect the public interest.	I feel a lot of times people think oh, we're just -- you know, we're there to negotiate different interests and like in a very broad sense,
but we actually have a strong set of strong and set of

soft skills to enable us to do that and also how we're able to share information in a more transparent way to the public, I think that's a responsibility.
INST MAGGIE LOW:	Transparency, that's a big one,

absolutely.	And to your first point, yeah, I think that's a really great point, and I think it gets to some of the tensions that you find yourself in work spaces, you have a certain knowledge set and training, and in some cases I find I'm -- in some cases, too,
you have maybe this expertise, but you also have to

balance that with lots of different expertise; right?








That comes into a room, and knowing when to listen and really take that expertise, the other expertise in, make people feel seen, and then when offering your own technical and professional opinion as well, and in
some cases -- this is the tension -- in some cases some of the final decision-making power; right?	So there's a lot to handle there.	But I really like, yeah, thinking about our responsibility as well.
Okay.	That was great.	Thank you, thank you for diving into those questions so thoughtfully.
We're going to expand on that a little bit, and we're going to kind of take -- take those thoughts, take what you were talking about, and we're going to think about it in the context, not necessarily of, say, the planning professional just yet, but think about it in our learning environment, our learning space together here, and in WMAX and in PLAN 501, we're going to create community learning agreement -- have folks done this before, anybody, yeah, okay.	I thought it might be the case, it's a shared agreement between learners about how we, they, want to work
together over the course of their time together.	Tons

of resources around community learning agreements.	So we're going to do that.	We'll do that together.	So
in groups of 3 to 4, discuss and record a few








important learning agreements using the makers and Post-Its and try to be as specific as possible.	What would help us work together.	I'll just give a couple of examples what we say when we're talking about agreements.	So things like, you know, coming into class with curiosity.	But when you say that, what does that mean when you say "curiosity".
Coming in oftentimes we say respect, that's a

huge one, we talked about that for me, we talked about it in the first class, but what does that mean, respect.
And we can get into even more in-depth, juicier

ones, more important, knowing when to kind of voice your opinion, or knowing when to participate, depending on...and depending on when to do the listening.	Awesome.	I want us to be a little bit more tactile and write lots of things.	Get into your
groups of 3 or 4, and Jade and I will come around with

Post-Its and markers, and one or two people in your group can be the scribe, and then put it on Post-It notes, and we'll collect those and synthesize the groups 'ideas and into an agreement.	We'll go over that at the beginning of next class.
Does every group have one marker per chart?

Amazing, okay.	Creative freedom, if you want to write








on the flip chart paper, that works, too.	[Pausing for exercise]...	Another two to three minutes, I really, really like what I'm hearing, and really good conversations, so...	Another let's say three minutes. [Pausing for exercise]...
Okay, my friends, one more minute, people are

starting to talk about other things now.	[Pausing for exercise]...	Okay, my friends, we're going to wrap this part up.		I am so impressed with what some of the depth of some of the conversations, almost all of
them, and the things that you were thinking about in terms of learning spaces.
So I mean we could kind of spend the whole class creating a learning agreement, but I think I was starting to hear some similar themes, a few tensions that come up.	And so what we'll do is take back the flip chart paper and Jade and I will synthesize what you put on paper, and come up with kind of a draft based on the Post-It notes, and we'll go from there, and we'll have it up on the Miro board, and we can return it back to the community agreements throughout the class.
Before I do that, I'm curious -- any group want to share a Post-It or a thought, I should say, or a suggestion for the community agreements that they were








really excited about?	Oh, I love this.	Okay.	Go ahead,
STUDENT:	Kelly, we were talking about a lot of ep static vulnerability, and to be willing to sit in discomfort when one's biases...fragility on Apple palm's reading. I'm glad that's coming up I experienced a moment, oh, I'm being defensive in my own, in reality when I
opened up my heart and mind the topics being scuffed,

this is actually quite valid (discussed) so I think especially to be willing to sit in our own discomfort but to challenge what we might believe is something else.
INST MAGGIE LOW:	Very well said.	Willing to sit in that discomfort, yeah, and drawing on the Applebaum reading.
STUDENT:	Can I quickly follow up on that, in the same or

continuous vein, understanding that we're in a learning environment, allow error and assume good faith and intentions, because we all come with different understanding and material and lived experiences.
INST MAGGIE LOW:	Did folks hear that kind of, we're all

coming -- yeah, okay, amazing.	That's great.	You're hitting on some of the most important things.	Yeah, what I -- what I hope and what I try to do in how I am








in the world, especially my teaching, I do try to assume that people are coming -- they're doing the best they can, and they're coming from a -- I want to say "space" -- but they're coming from a good place, essentially, and I make that assumption, off the bat, that's how I want to treat folks in the world and learners, I really like how you articulated that.
A couple more hands on this side, and.

STUDENT:	Avoiding your -- awareness of your implicit biases, one thing that we see in a space is that we sometimes listen to response, we don't listen to understand, and that can cause a lot of rebuttals when we try to...in that learning space and somewhere where we can have transformational change instead of staying put, and the mind-set that we're coming in, we're coming in to change our mind-set and to evolve.
INST MAGGIE LOW:	I love that, listen to understand, instead of listening to respond.	That's great.	I really like that.
STUDENT:	Adding onto that, we were talking about being

okay with changing your opinion as you learn new information.	Like not just being stub borninged and holding on to the perspective.
INST MAGGIE LOW:	Open mindedness, coming in with an open

mind.








Over here.

STUDENT:	Honestly everyone had said what we had put down. INST MAGGIE LOW:	Awesome, I'm really loving the depth of
this.	I have to say you guys are going deeper, that's

great.

STUDENT:	We put one also about coming prepared and doing the readings and content, there's a lot of content to this class, a lot of historical content that is quite specific, so it's hard to engage in the class if you haven't done that already.
INST MAGGIE LOW:	I appreciate that, [chuckling] that.	Is my bias, but I do appreciate that, and it will make
the learning environment -- it will make it better, it will make it more thoughtful and more engaged for
sure, and it will be easier and enable us to be able to adhere to loot of the other learning agreements as well.	So thank you for that, I appreciate that.
STUDENT:	I do want feedback on that.	We as a group would

also appreciate if we reflect on the readings in class.	I think some of us were disappointed that we didn't get to talk about the white from a ility article, in in small groups to test how we feel about it before we publicly talk about it in the larger context of the class would be a helpful format.
INST MAGGIE LOW:	That's for that feedback, I really








appreciate that.	Build that in.	I can build that in more and we can go back to that article, absolutely (White) in another class for sure, and soon, thanks.
STUDENT:	We were also talking about being conscious

of...our fascial expressions, our body language and what is that also communicating to the class people we're speaking with.
INST MAGGIE LOW:	I like that, it's not verbal

communications, there's lots of ways of communicating and being observable to that, absolutely.
STUDENT:	We also talked about just taking time to get to know the people that we're working with, and building a relationship beyond the academic and work relationship.
INST MAGGIE LOW:	Um-hum.	So that to me sounds you're getting into the relational kind of piece of it, which I also have a bias towards, and I love that, and I think that's great, and hopefully there will be lots
of opportunities to practice that relationality in the class, I try to for different types of small-group discussion, through the group work, and just how we
are when we arrive in the class, that kind of thing,

it's a big one for me.	Yes, Lily.

STUDENT:	I don't think it's in every class but it's to challenge ourselves in thoughts and formation and








resists urge to polish, and some people are comfortable with that, I think it's important to challenge yourselves to say something without it being, like, without perfection.
INST MAGGIE LOW:	Yeah.	I appreciate that a lot, that one resonates with me quite personally, absolutely.	I
feel often that I need to have these very articulate well-polished things, especially standing up in front of people, and often I don't, and I do struggle and I need a little bit of time to get my thoughts out.	And that's totally okay.	I absolutely welcome that in a bigger group discussion like we're doing now, or in smaller discussions.	Oftentimes over the years, something I notice in students, and a student will say I don't have -- I haven't thought this through yet but I want the opportunity to try to get it out right now, and that's great.	I absolutely welcome that, because
I need it, too, in this space as well.

That's -- this is wonderful, thank you so much for those -- for sharing those thoughts.	So like I said, we're going to take what you've written and shared, and we're going to synthesize it and have it in a -- like on a larger visual format on the Miro board cool, do you think you can hang on for another
15 minutes before we break, awesome.








We're going to keep going to try to get to some of those bigger concepts around settler colonialism, and at the same time indigenous rights.	So we're
going to get right into it, I see folks are rolling up

the flip charts.

Folks are -- flip chart paper, give you a chance to send it up.	Oh, and the markers and the Post-It notes, and if you can collect those, we're going to be working with them again after the break.
Okay, so we're going to get onto the meaty

concepts and -- of the lecture and of the course, concepts that we're going to kind of come back to often, and I -- so I wanted to start off with a few definitions, and the context that I'm going to be talking about them.	The first is the crown.	This is going to date me, it's not the Netflix show, the Crown, it's kind of connected, but when I see the Crown, I'm almost always referring to the Canadian government, either the federal or the provincial government.	Because when Canada was formed, before
confederation...ministerial Acts, basically you'll see the ministry and the Crown, when I'm saying that
that's what I mean, I'm usually talking about the federal government or the provincial government or sometimes...








And I do have the word "Indian" on the screen, I have it in square codes.	It's a term that I won't say often.	It is in the context of Canada when we're talking about indigenous folks, to use the word
Indian, it's discriminatory and not -- you might hear indigenous for example use that word in certain contexts, that's a different context, but in the context of this class and in a professional context, but I will use it, for example, when we're talking about the Indian Act or speaking very specifically about pieces of legislation or like -- you know, and a status card or that kind of thing, because that language, again, is still used on Canadian government issued documents.	So, for example, on a status card,
I have a status card, it would say something like Margaret -- it's my full name, Margaret, Kathleen Low is I think is a status Indian under the Indian Act. That's why I have that term up there.	Same with the term aboriginal is the word that was used as a way to talk about indigenous folks in Canada.		It has become not used as much because indigenous folks have really kind of more coined the term or liked the term indigenous more than Aboriginal, but the term Aboriginal you'll see come up actually in some of the truth and reconciliation documents.	It's still used








in some policies and laws, but the term "indigenous" is now being used much more, and preferred.
We can break down the term indigenous even more, it is a broad term to talk about indigenous folks both within the Canadian concept but of course globally because there's indigenous folks across the world.
In Canada "indigenous" is defined, First Nations, Metis and Inuit people are the definition of indigenous.	But it can be used really broadly, I use the term indigenous quite often, I say indigenous folks, indigenous communities, indigenous organizations.
I often use the term "nation" as well.	I might be talking about a specific Nation, federation, Musqueam, Indian band or Nation, First Nations. Squamish, Heiltsuk nation.	When I say Nation I'm usually talking about a specific First Nations government or community.
And I do that often because I think from what I've learned or continue to learn working with indigenous folks is that it's the preferred way of -- I mean you can be as specific as possible even from the term indigenous, to nation, you're talking about the Squamish nation and Squamish folks, not just the broader statement of indigenous folks.	I see some








nods so I think folks are understanding.	If not, that's okay we can come back to these definitions, no problem.
These are somewhat analogous, often you might

work with an indigenous government.	Again, that is -- when I -- indigenous government can be understood broadly as well, because of course there's the elected band council, band council is an indigenous
government, and in some cases there are formations of indigenous governments or governance systems that come from the hereditary or ancestral systems, and that, again, will depend very specifically on the nation
that you're learning about or working with, that kind of thing.
Are there any questions on those terms?

Okay.	Cool.	Another really important concept that we're going to come back to over and over again, especially when we're talking about Canadian law is indigenous inherent rights.	These are the rights that indigenous folks, the inherent rights that indigenous folks have from being an indigenous person in Canada. And where those rights come from?	That's how we're going to kind of get into the implications of settler colonialism.		So this is from the centre Of First Nations Governance that defines indigenous and First








Nations as, so prior to the arrival of Europeans in what we know as North America, indigenous peoples were organized as sovereign nations, there were many
nations that covered these lands, that had their own

governance systems, education, social, marital, political, wars, that type of thing, that existed on these lands before contact with Europeans.
So we had our own cultures, economics,

governance and laws, we were generally in exclusive occupation of defined territories, we were learning a little bit of that through Musqueam, over which we exercised government authorities.	Again, "owned" we have to think about quite broadly, we owned the lands and resources had property rights subject to responsibilities, we highlighted that, placed on us by the creator to care for the land and share it with the plants and animals who also lived there.	Thinking about stewardship and thinking of it in a very different way than we think about them today, the very general "we", think about it.
I do like this definition of inherent rights. Because indigenous societies, governments exited before contact, indigenous people that exist on these lands today after asserted crown sovereignty, indigenous folks have that inherent right.








So this is a photo that I show every year.	I didn't take this photo, but I was here, this is a photo that was taken in Heiltsuk territory in the -- they converted their community centre into a long house -- sorry, into the big house.	Now currently there's a beautiful physical structure of a big house that exists in Heiltsuk territory where they would have taken place if it happened after COVID.	This happened in -- I think this is 2018, and you might be able to recognize a few folks in this photo, but so I didn't take this, but I was present when this was happening.	This exemplifies different authorities or power kind of taking place or happening in one place, in the Heiltsuk nation.		So here you have the folks recognize these folks.	This is Prince William,
Princess Kate, that at the time in 2018 came to Canada

and were doing a tour of Canada and visited a few different nations along the central coast, and I happened to be working and doing my PhD at the time for Heiltsuk to help with this event.
This is at the time the premier of British Columbia, representative of the provincial crown here, Christy Clark, Jody Wilson also changed significantly. Jody was also representative of the federal
government.	This is a minister -- I'm sorry, I should








know the name.	This is the Minister of Forestry, I believe, at the time, from the provincial government. So the federal, provincial government, we have the British crown monarchs.	But we also have -- what is happening here we have elected leaders, which are actually in the back, but also we have hereditary leadership that are addressing these other folks in power, and they're addressing them as a kind of same level of jurisdictional authority over Heiltsuk territory, so not over Canada but Heiltsuk territory. And they're doing it in their own governance way.	So this isn't kind of showing -- you know, this photo isn't showing regalia, this is actually business being conducted.	So I just like to show this as a kind of representation of different levels of authority and jurisdiction happening.
Okay.	So we're going to get into definitions of settler colonialism.	But we've been kind of going --
I think we're going to take a break before we do that, we're going to take a break now, get into settler colonialism, and then take another three-minute break and set up the activity for the Indian Act.	So let's take a little bit of a break so we're ready.		If you could come back at 10:30, that would be -- by 10:30, that would be good.











[RECESS]

INST MAGGIE LOW:	Okay, my friends.	We're going to get started again.	You are all here, I'm the one that is late.	Okay.	So where we left off was getting into some of the main concepts of settler colonialism. Again, just to make the point that there are full courses and books and papers on settler colonialism, and we're going to talk specifically in the context of Canada, but settler colonialism happened in -- all
over the world in various parts of history, and there's also -- there's settler colonialism, and there's some distinguishment between colonialism, one of the articles that I put on the optional list was by Pattic Wolfee, this is a seminal piece talking about some of the aspects of settler colonialism, if you're into digging into this, I encourage you to read his piece already, if you haven't already, I borrowed to talk about the broad deferential, and it's important
to talk about (Patrick).

Well, sorry, it also comes up to go to the readings, that I did ask you to read.	It's talking about Brian McMahon and interview and what settler colonialism has looked like in the context of Canada. But as a broad definition, kind of simply put, settler








colonialism is an ongoing system of power that seeks to often through assimilation, genocide, violence, to replace the original population of a territory with, again, already colonized territory or territory that exists with a new society of settlers.	Borrowing the colonizers came to stay, and the important part is that invasion or the process of settling was not just an event, it was very organized, it was very intentional, it was very structured, and it's -- and it's ongoing, an ongoing structure of power.	And in the context of Canada the ongoing structure of power that systematically erase indigenous folks or has attempted them from the land.
Settler colonialism is -- and this is in Wolf'se

article, you need to have land, it's premised on land acquisition and population replacement in Canada, basically what happened was the formation of Canada, there were folks from mostly Europe, parts of Europe, that came from -- they call it the Old World, they needed trade, they needed adventure at the time, that's what they wanted, and of course this happened over decades, over centuries, they came from the Old World and wanted to make North America the new world. So they did that by colonization, by settler colonialism.








And you asked how did that happen?	How did they do that, how did a sovereign nations take over, there are different colonizing countries, in North American with context England and Spain were two big colonizing countries, of course there's other settler colonialism and colonialism happening in other parts of the world, absolutely.	But here in Canada there were certain
laws of the day, ideologies that helped propelled the

process happen.	One of those things was ideologies was called the Doctrine of Discovery.	Have you heard that?	The the Doctrine of Discovery, in this case the British crown and in parts of Canada the French as well, the French crown.	One of the ways that settler colonialisms legitimize the takeover of their lands
and it was this doctrine.	So the Doctrine of Discovery existed in the 1600s, even before that, it was an international law, and it was actually decreed by the pope in the late 1400s, along with a few other doctrines.	And there's also a controversy how long it has existed, some say 1400, some say earlier than
that.	But it existed for a long time is the point.

And essentially it gave licence to explorers, settlers to claim vacant land, terra nullis, so there were
many -- this theme existed and so many things, there

are many movies, documentaries, books, TV series that








talk about this theme, that have this theme.	Like I said the terra nullis literally means nobody's land, and it was a term that applied and logic of the time. It's not saying it was logical, but the logic of the time that applied to North America, I'm borrowing from Sherrie Pas terenact a scholar in indigenous, she does amazing work already inhabited nations were simply legally deemed to be uninhabitable if the people were not Christian, not agricultural, not commercial, not sufficiently evolved or simply in the way, so the Doctrine of Discovery, even it held that if there were people that were there, on the land, that still didn't matter, you can still claim, you could still assert soldierity because the people on the land weren't Christian, they weren't farmers, they didn't sell things, they weren't in the market, they were seen as uncivilized (sovereignty) so this doctrine is very powerful and paved the way for doc o-Doctrine of Discovery to happen.	The Doctrine of Discovery is
well-documented and part of Canadian law and

legislation to this day.	To this day.	I think the word is repudiate or renounce the Doctrine of Discovery.	So there is work going on in that but just to say it has been one of the bases of Canadian law
for a very, very long time.








That's my point here.	So from -- and this was recognized in the Truth and reconciliation, we'll dive more into the TRC in the next class, there's actually
a specific call to action that talk about the

ideologises,ts to propel settler colonialism.	One of the calls, actually, as we call upon the feraled provincial territorial and provincial governments to pe cued expected pewediate over indigenous lands such as the Doctrine of Discovery and terra nullus, and to re-form those laws and litigation strategies that continue to rely on such concepts.	There's Canadian courts, the Canadian legal system has also relied on this doctrine in many ways to put forth arguments being able to dispossess people from their lands.
So why I bring this up and to connect it to planning, so that's why I asked you to watch Colonialization Road, as you saw in that film, in that documentary, it is getting a bit older now.	But it's still I think hits on some of these key definitions as well.	It shows how at the time that settler colonialism was happening and it's ongoing, but let's say in the historical -- some of the historical pieces it happened in Canada, started on the east coast of Canada, had very big implications there and moved to the west, to British Columbia, and settler








colonialism, the assertion of British sovereignty,at least there's French sovereignty in the east, which changed over time.	But it happened really not that long ago.	Like in the 18 -- early 1800s, to late
1800s.	That is not a long time ago, so we're talking about a very recent history, and reason acts of land dispossession and violence, and assimilation policies. And one of the ways that that settler colonialism, or the process of colonization happened, what does it
talk about in the movie?	The building of roads.	The

building of roads.

So it seems like a simple concept, but just that map that is shown of a lot of the roads that were created, there's a lot that shows -- I do like that film, too, it is set and talks about some of the lands where I grew up and that I know in Ontario, but it is just to show that a lot of this planning of the time, mapping road building, transportation corridors, those are all parts of the planning profession, and may not have been called that in the early 1800s, but it very much perpetuated, right, these ideologies and believes in tangible ways on the landscape.
So that's another reason why we need to care about these things as planners.
There's also a discussion of I think in the








movie, and this is kind of an aside, but, you know, settler colonialism wasn't just -- planning paid a very big part in it, but there are many other ways that the Canadian government as well as religious affiliations, many different churches or religious affiliations, they perpetuated settler colonialism as well, with very specific intentional policies to either -- to remove indigenous folks from their land to try to abolish the existence of indigenous people altogether, and to them back into Canadian society. Does anybody know the theme -- just a little bit history pop quiz, there was a paper, there was an attempt at one point to -- a very intentional and public display of assimilating indigenous folks
STUDENT:	The white paper that came in.

INST MAGGIE LOW:	Came in Jus trueder prime ministerster Pierre truedo, the WHITE PAPER proposed to erase indigenous peoples in Canada and the justification of that was so that indigenous folks could enjoy the rights of every other Canadian (Trudeau).
That was another way that colonialism or those logics were perpetuated.
I would say the most -- here it is -- one of the other ways that settler colonialism was perpetuated in Canada and still is today is through a very








important -- when I say "important", I mean very influential piece of legislation, which was, is?	The Indian Act.	And so I think it's really important for us to have an idea of what the Indian Act is, that it exists, how it was created, why it was created and what it has done and continues to do.	I do want to make this point, not just for indigenous folks, but for all of us.	The implications that it has absolutely for indigenous people, we need to understand that, but for all of us.	I don't want to make this separation that we're totally separate from each other's lives; right?
So what is the Indian Act.	It is by now all of you have read this book.	So you have an idea, maybe even more of an idea what it is.	The Indian Act is a Canadian federal law that governs in matters pertaining to Indian status, bands and Indian
reserves.	That is quite a broad definition of what it

is.	When I talk about -- when we say that, again, Indian reserves.	It's for folks just to review the concept of "reserve", it's national somewhat analogous to the context of the U.S.	They were land that
were -- was reserved for indigenous peoples, for Indians when the crown, both British government, and the Canadian government through time proposerated,








took physically took land that indigenous folks had their societies on, took that land for the settlement of Europeans, Canadian took that land and they had other parts of the land that First Nations people were sent to.
Those are called reserves.	Those reserves exist

today.	And it wasn't -- there were some very intentional ways that creating those reserves also --
I want to swear but I don't want to -- they really Fed up, were really F's up and very detrimental to indigenous peoples, the reserve system, again, that
was mapped, surveyed and mapped.	Indigenous folks

weresented to lands that were completely different from the territories that they had since already
well-functioning and thriving, or it was land that was say there wasn't a lot of fishing, there wasn't a lot of hunting, you couldn't grow anything on it, it was just land that they not as good as the land they had before, because that's where the resources were.
The other thing that the federal government did

very intentionally when they were creating reserves was to separate indigenous nations; right?	Because they were very -- I'm going to...they knew right that saying, divide and conquer, I'm always really careful of that saying because the federal government was








intentional when they were doing that was to split up nations and put them in different parts of land so they couldn't organize so, they couldn't -- it was thought to be a way that they could either -- die off
or be erased eventually by being separated, and that's why you also see -- I don't show it today, but I'll show a map where reserves are located in Canada.
You'll see some have bigger land footprint, and others

that are much smaller.	And that's why, that's why you see it.
Sorry, I went a bit on a tangent, I think it's important point.
Throughout the history, in [reading]... communities."	This is very true for today, so the Indian Act still has big implications for indigenous folks, but especially if you live in your community in reserve, like on reserve, but even if you live off reserve, if you're status like me, you're still
getting to know that identity, there's implications, both threw rights that you are provided through the Indian Act as well as other consequences.
And, again, those have changed over time

ALEX: This slide in the book refers to words like status and registration. Is that a concept we'll discuss in this class at some point.








INST MAGGIE LOW:	Um-hum. ALEX:	Okay, cool.
INST MAGGIE LOW:	So the word status Indian, that is a definition that comes down from the Indian Act from federal legislation basically it's a way for the government to, like, have registered lists of who is an indigenous person and who isn't, according to -- now, there's a little bit -- so basically the
government has those lists in different forms.	That's problematic in its own way.	And then also
happening -- so there's the government list, but then nations, separate nations also have ways of determining the membership of their nation as well, that is based on the federal government lists but can also be based on other criteria that the nation have. I know that's a bit confusing, but we will get into that as well.
So in order to kind of fully I think grasp the

relevance, the consequences, the harm that the Indian

Act has caused --

STUDENT:	I just wanted to add to the question about status Indian, it's important to mention the government it was dispossession thing.	It was also less and less people to be able to claim, that's what I think people really need to take away from that,








reduce the number of people that they have to contend with.
INST MAGGIE LOW:	Absolutely, so getting back to the point between -- so between the -- being a status Indian,
and even showing the land, being a status Indian under the federal government's eyes.	It requires the
federal government has fiduciary responsibilities, that means financial responsibility to nations and individual folks that are on those lists.	Not in terms of like a physical exchange of money, but there's rights and certain benefits that come.
But so because of that, the federal government

to that point often wants to try to keep those lists as small as possible.	But then nations will want to
do the opposite and want to grow their membership, and the ways they do that is up to that nation, how they want to do that.	A lot of it is through, birth rates, people born.	But the Indian Act messed that up in terms of who can have status and who you can't, depending on who you marry or don't.
It is confusing, not all.	But First Nations will have different motivations for who -- their band membership, but I can speak to the band that I belong to, Wikwonkaog [phonetic] they want a big membership to show for political reasons and for negotiation








purposes as well when they negotiate their settlement claims with the federal government.	There's a lot of people being affected to these land claims.	I'll get into that, but these are the nuances that we need to try to wrap our heads around.
Okay.	We'll just to get into the Indian Act and

some of the things that Bob Joseph wants to bring to our attention, I think he puts it really well in the book about how we need to learn about the Indian Act, not just Canadians, and folks that have moved to Canada, be aware of how deeply the Indian Act penetrated, controlled and continues to control most aspects of the lives of First Nations.	A true reconciliation between the indigenous and federal government and nonindigenous Canadians is going to be achieved in understanding how the Indian Act is going to direct the lives of First Nations and constrains and Canadians alike.
One point that I want to make, and I got clarification about this.	This is a whole other confusing complex issue, but the Indian Act refers mostly to First Nations folks, it doesn't cover as
much Metis and Inuit folks, which after the definition in Canada, indigenous covers the Indian Act is mostly First Nations folks, with a few minor exceptions.








That has made things wildly complicated and difficult relationships between First Nations Inuit Metis folks, that's a whole other story that I don't have expertise to get into, and that's where the language is coming up, so Bob Joseph is from the perspective of First Nations.
So I really -- oh, we already took a break. What we're going to do now is get a little bit more interactive, and I'm going to try to test -- well, test -- in a way we're going to test how you remember dates and events and things that you read.	It's totally for you to not remember the dates.	This is a way to get into the book; okay?	You're not graded on any of this, this is just an activity.
This is what we're going to do, first we'll have individual time.	We're not going to use our books or commuters, you can keep your computers, we're not
going to use them but jot down some of the things you

remember from the Indian Act, including and in particular important dates that came up; okay?	So it could be the date maybe you remember the date of one of the colonial policy makers at the time making an atrocious policy or a date that we should know, the date of confederation when Canada was created, which was 1867, I heard that.	That's confederation.	It's








okay if you don't know that. .

So we're going to do that, take a couple of minutes, two or three minutes on our own to think about it.	Then we get into groups of two or three -- oh, no, write down your thoughts and dates.	Get into groups of two or three, and in that group I want
you -- join forces and see what you can fuller terms of dates and events; okay?	And you're going to write those down.	You're going to write those down on
sticky notes.	Not quite.	Once you have, like, talked

to -- in your group, and you think you remember

things -- sorry, then you can go to the book and look it up, fact check it, were we right?	And then you're going to take those three and write them on sticky notes, so the date and event, after that I'm going to lift up the screens, and actually get up and put the sticky notes along this time-line that you see on the white board.	So let's try to keep them to the Indian Act for now, because we're going to talk about other important events after and overlay them on top. Basically the first day we had is 1867, but you can go earlier than that if you want.	All the way to present day; okay?	So that's what we're going to do.	Any questions?	Okay.		So let's start off with that individual time.	And, again, this is not a test to








remember dates, but it's to get us to think, okay, what did I read, what am I thinking about.	And it might be something that comes from a different source, too, a date from other work you've done or other courses you've taken.	 So jot down some notes, if you can't remember dates, jot down any of the events, any of the policies, any of the things that you remember from the Indian Act.	[Pause].	I'll give you one more minute to think about that.	It's hard; right?	I
know.

Okay, now you can go to two -- or three, max -- people, or if you want to get up and join another group, that's fine.	Have a discussion about the
things that you remember, any dates that you remember,

and try to work together to think about three dates or events that stick out to you.	So do that now, and not use our books yet.	[Pause for discussion]. Okay, my friends, feel free to use the books now.	Come up with three dates, policies that happened, you can use the book.	[Pause for discussion].
Okay, when your your group is ready, and you have at least three -- if you want to do more than three -- dates and events, policies, something that stands out to you, you can take up the Post-It notes, and you'll see on the white board there's different








dates.	This is the Indian Act time-line.	The first day we had is 1867.	If you have a date or something before that, and you think it's really important, feel free to put it here or actually use that board as
well.	That sided.	So we have 1867, 1951, 1982, these are some of the dates that stood out to me, 2015 here,
2021, and we'll keep it specific to the Indian Act, and then we'll overlay important dates.	When your group is ready, come up and put up your sticky notes.
Before you do, there's a number of cords up

here, please be careful of them, and please watch this white one up here, okay? Oh, it's so neat and orderly this year. You can keep it unplugged. Okay, has
every group put up their sticky notes?

Okay, so some years I get folks that kind of get up and look at all the Post-Its, but I think just because of the space and cords and things, I'm going
to kind of do the looking and the reading for you, as

we go around the room.

First of all, thank you so much for doing that activity.	I know it's kind of frustrating when you're like ah, I can't remember the dates, but it's a good exercise, and it also kind of once you do remember the dates or you learn them, you think holy crap, it happened that long ago, or it happened -- didn't








happen that long good, that kind of thing.

This is an activity that Bob Joseph recommended in the back of the book.	So I've done it every few years, and it looks different every year.
So I make a couple of different changes every year, so let's start with kind of over here, there's one sticky note that was pre-1867, which was? Confederation, which is?
STUDENT:	The founding of Canada.

INST MAGGIE LOW:	When Canada became -- from British -- so here we have 1492, Columbus arrives in North America. That's -- I don't -- I can't fact check that, but that sounds about right.	And then we have 1600, 1800s, if we had more sources, and we wanted to really make this time-line a little bit broader than the Indian Act, there would be so much that was happening in the 1500 to 1700s around the first explorers coming to the shores of the East Coast of Canada, the fur trades, wars, settlements, treaties would be all here.	But because we're keeping it specific to the Indian Act, we'll start here.
There are a few days before 1867.	-- oh, and by

the way, I would have probably trouble remembering pre-days, 1834 first residential school in Canada,
1834, this is before Canada's created, residential








school, the concept of which you should know residential schools by now if you read the book, we will get into more detail next week, was creation before the creation of Canada.	1850 government started collecting records of indigenous people, this gets at the questions of list of indigenous people, status and what that meant at the time and what it continues to mean.
Then in 1867 first residential school.	The schools that opened up in the beginning were -- correct me if I'm wrong, please fact-check me on -- this, may have come more from the government but also religious sects as well.	I see some nods; excellent. Religious affiliation, Catholic, Methodist, protestants, would have started their schools to convert indigenous peoples that where uncivilized because they didn't they didn't have a Christian God. Anyway, I'm getting big into the weeds.
1867, confederation happens.	Canada becomes Canada.	And then after that is when the Indian Act is created not far after that.	It's in 1876 -- 1876 was the Indian Act was created.	And from -- oh, it says
1867 to 1985 denied women's status, we'll come back to that.	That was a big one that was very, very harmful was the impact of the Indian Act for women, and this








came up actually -- this is anecdotal this came up on my over class over the weekend the ICP students, where we were learning about another piece of legislation, the First Nations land management act, but the Indian Act came up and that is why it's important to know a little bit about it.	We were talking to a really
well-known -- oor really Musqueam band member who explained in very simple terms that the Indian Act through time, if you were an indigenous woman and you married a nonindigenous man, you would lose your status, and that had big implications for you as well as any children you had, but if you were a nonindigenous woman and you married an indigenous man, that woman would gain status.	Those are, like -- there's some serious implications for people and for families and for peoples in those types of laws;
right?	1861 to controlat built to sell crops and products from farms.	(1881) permit system from farm goods, you're starting to see control of indigenous folks to actually be part of the economic system that was imposed onto them from a different place and onto their lands, and not only was that happening when they wanted to actually participate in those economic political legal systems, they were not allowed to through the Indian Act.	God that's crazy.








Another huge -- this is a big one, 1884 you'll hear about this.	We hear about this.	I don't know if it was brought up at Musqueam.	This is a big one anybody off the top of their head, 1884, the banning of.
FROM THE CLASS:	Potlatches.

INST MAGGIE LOW:	Potlatches, any kind of ceremony, any kind of governance structure that the Canadian government didn't understand, wasn't democratic, particularly potlatches were banned from happening. This had, and there are other types of governance structures that happened in different parts of Canada, but we'll stick to BC, because the potlatch ban was declared illegal, so if governance structures were a practice, you could end up going to jail.	Those governance practises weren't just as important for politics they were important for language, for the ability for families to pass on really important
names, really important ceremonies for coming offage ceremonies, of marriage, huge implications to banning the potlatch, one of which -- the biggest that capitals up in the TRC, is the loss of language, and the transmission of language, and the loss of transition of oral histories and creation stories that's a really big one.	And you'll hear a lot about








how banning of the potlatch, even though the potlatch was banned, it didn't mean that potlatches stopped altogether, it just meant that many nations became very savvy, politically savvy or strategic about when and where they would hold them.
A great example I like to give -- in Musqueam

I've been given permission to talk about it -- we have Indian agents, I'm not sure if it's up here, but we'll get to it.	The nation had to do everything through their the Indian agents, the representative from the government was supposed to take care of the indigenous people because they were technically wards of the
state at that time.	And the Indian agent would figure out when they wouldn't come to the community, oftentimes when it was winter, and that's when they would either hold their potlatches instead of in big houses or in their infrastructure that they knew, it would be in the basements or church basements and people's basements, and not basements, but in the back of people's houses, depending.	Or a great example
from Musqueam that we learned is it used to be that the business that took place in the business house would happen often in the summer.	But because Indian agent would want to spend time would be in Musqueam over the summer, they couldn't hold their ceremonies








and dances, they made it in the winter, that became their winter ceremonies.	To this day they still do a lot -- from November onwards is a really important time in Musqueam, because that's when a lot of their winter -- what we call winter dances, winter ceremonies take place in their big house, which is located very close to where we were for the welcome
dinner on Friday.	And so that's a practice that still

exists today.

Similarly -- I heard similar stories when I was working in Heiltsuk territories as well.	They would figure out the underground ways to practice their governance system.	That was how at least some of the dances, some of the masks, some of the important business that needed to be conducted, stayed alive, essentially stayed alive and survived, let's say, for decades until there was a resurgence in what I would say now to is the resurgence of being able to practice potlatches and other types of important ceremonies.
There's -- this is a big one the potlatch ban.

1885 pass system.	This is totally Fed, every time I read this one I get a little angry.	So in 1885 the pass system, essentially indigenous folks.	You would have read about it in the short article I asked you to read about transportation and planning, and








colonialism is basically indigenous folks weren't allowed to leave their reserve without permission.	So that would cause significant implications for being able to, again, participate in the economic system, create relationships with people outside of the reserve, a whole bunch of things.	So that exists.
So this was in the 1800s.

In the 1900s, things started to change

slightly -- oh, there was also -- I don't know if it's up here, but there's also in the Indian Act at this time that basically allowed the federal and provincial and even municipal government to expropriate land,
even if it was reserve land they could take away land easily from the nation.	That goes back to my last class from my land acknowledgment, that's how we have Kitsilano, Kits Beach.
STUDENT:	I have a question.	When you're talking about the pass system, I was kind of remembering the presentation or the movie that we watched before coming into the program around the Musqueam nation's history.	And I think we touched on this in the first class how they were displaced from around UBC Jericho area and moved to a reserve on the north shore.	So I'm curious, with the Pass System a way to also stop from people from going back to their original land.








Was that used as a way to further cement people into the reserve system, because there was a threat.	I'm curious if the removal from land, but you also can't leave this new reserve we created for you, if they worked in tandem with each other?
INST MAGGIE LOW:	I don't know for sure but I am going to

guess yes that those policies were put in place to limit the access that indigenous folks had to their traditional territory, but also to other nation' territory for -- that limitation also kept the ability to organize politically at bay as well.	And that's an excellent question, I can look into that further, but
I would guess that -- I think what you're saying is

right.

The whole intention was from the Canadian government was, yeah, to limit indigenous folks' ability to fight back essentially.
And they did that, again, very blatantly, in the

Indian Act.	I get really into this because I think these details are really important.	In 19 -- to that point in 1987 prohibited political organizations, soliciting of funds for legal counsel.	Indigenous folks couldn't hire lawyer, you could become a lawyer but you would have to give up your indigenous status. Also not okay.	So, yeah, indigenous folks weren't








allowed to hire -- they weren't allowed to vote, that's a huge one.
Sorry, I want to go back to this in 1920 compulsory residential school attendance, and I think even before 1920, before it was even in the legislation, though, that's when the removal of indigenous children from their families, from their lands, from their communities really took root, and they were forced to attend residential schools for 10 months of the year, and if they were lucky, they had the summer months to go back to their families.	We'll get into the details of the residential schools next week and the week after, but this had huge, huge implications, consequences for the indigenous
children, for their families, and intergenerational consequences and intergenerational trauma that exists
today.

But, yeah, so that was over 100 years ago.

In is -- I'm glad this one is here, in 1922 Dr. Bryce exproceedingses harmful conditions in schools leading to tuberculosis, to bring attention to it to set the alarm bells.
1951 is a big one.	The Indian Act was amended to this one says in 1951, "modern" version of the Indian Act, so certain restrictions were amended.	I








believe 1951 was when indigenous men could vote, and the potlatch ban ended, so potlatch and ceremonies was allowed to happen again.	1951 amendment to section
12, women status as being tied to an indigenous man.

So if I remember correctly, that's when you did not lose your status if you were -- if you married outside who was not indigenous.
That's 1951, really not that long ago

STUDENT:	I think it changed -- I think that's when it started being you would lose.
INST MAGGIE LOW:	Oh, sorry, oh, my gosh, you're right, you're right, thank you for that.	That's where I was,
1985 isn't that long ago, when it changed.	Yeah. Thank you for that.	So that's -- 1951 was another really -- there were changes to it that continued to be detrimental to women and women would lose their status if they married outside of -- or married a nonindigenous person.
1960s is when First Nations had the right to vote, notably women without enfranchisement, so I'm trying to think about that.	So if you -- was it that women could vote if they gave up their status.
TALYNN:	...

INST MAGGIE LOW:	Okay, thank you for clarifying that. .

Perfect.	1969 the WHITE PAPER, I'm highlighting








some of the big one, 1960s indigenous women suffrage, right to vote, that's huge.
Okay, so in 1969 I'm highlighting again, I'm going back to the White Paper, it comes out of the specifics of the Indian Act, it actually -- the reaction of the White Paper which again was at the time the prime minister Pierre Trudeau's trying to
assimilate indigenous people into Canadian society, it

pissed off indigenous people massively, and it galvanized indigenous folks significantly to respond very strongly in many different ways, to respond in protests, to respond in what they called the red paper, to respond illegally, internationally.	That's when it was the beginnings -- sorry, 1970s -- was the beginnings of what it would look like -- the United Nations Declarations of the rights of Indigenous Peoples would look like.
Communications started with indigenous groups --

I mean, this existed before this time, but this is when it became a really big push because of this response to the White Paper and a few other things that were going on at the time.	There were of there are some really key interesting moments in history, that really changed this, and the arguments made around this time.	So you can say the White Paper was








total -- it was not a good thing, it was not good policy.	However, it also really motivated a lot and showed the strength of indigenous folks that we see
today.

1982, this is kind of big -- was big in Canadian history because of is generally --
STUDENT:	The Charter.

INST MAGGIE LOW:	The Charter.		Canadian Charter of Rights and Freedoms.		It also was what I was thinking was the constitution was amended.	And in 1982 was when aboriginal -- the word aboriginal rights, that they existed with their own rites and treaty rights,
because of all the work that had happened previously and especially in the '70s, the Canadian government did come around to recognizing Aboriginal rights and treaty rights in the constitution when it was repate related.	I can get into this because I'm a history buff, but there's whole other amazing cool stories, how indigenous leaders galvanized to be able to go to Ottawa to advocate for rights to be enshrined in the Canadian constitution, there's some really incredible
stories and footage and music, and poetry and creative

works around this time.	You can look at the constitution express as a big part of that, if that sticks out.








Let's go -- oh, the Oka crisis in here, 1990, so you can see why this might give crisis why, also huge milestone, it galvanized again indigenous folks and
not just where the land was being expropriated for a

golf course, but it really kind of -- there's been indigenous folks have been strong and fighting for their rights the whole time but this was another key moment, it pissed off a lot of people, the Oka crisis.
Then in -- let's see what else do we have?	Oh, this is a really big one, so we didn't -- I mean, I talked a little bit about residential schools just now, their implications, what happened.
The last residential school officially closed, even though they started closing and policy started changing earlier, decades earlier -- in 1996, which is really not that long ago.	Some of you had not been born.	I was absolutely alive.	And this is -- yeah, this is huge, that the last school closed in 1996.	I believe it was in Saskatchewan.
Along the lines of that, though, around this

time, in the '90s, the implications of the

repatriation of the constitution in 1982.	Things like the Oka crisis, the governments of the day were starting to respond in their ways to the legacies --
or the -- the Indian Act.	So things like the -- oh,








the R-Cap report so the Royal Commission on Aboriginal Peoples was the commissioned in I think 1994 and the report came out in 1996.
If you're interested at all in the TRC, the

Truth and Reconciliation Commission, I would say the earlier version of that was R-Cap, the Royal Commission on Aboriginal People, check that out if
you're interested in.	Because basically what was said

in that document is reiterated in much stronger language and with survivors of residential schools, their stories to back it up.	But the point being that the governments have known about the atrocities and implications of residential school and the Indian Act the whole time; right?	So what has really forced the hands has been -- forced change has been very much indigenous advocacy through their own rights through Canadian courts and other policies.
Over here we're getting closer to present day.

Oh, I love that this is up here, there's lots. Significant in 2008, what happened?	Stephen Harper, the then Prime Minister of Canada, with a conservative government at the time.	I remember watching his
formal apology.	I think it's written in his book that Stephen Harper apologized officially for residential schools, formal apology.	I can't remember -- it's








here, someone put it.	One year later, in 2009, Stephen Harper claims that there's no history of colonialization in Canada, in a speech, you can YouTube it.	It's mind boggling, watching it.	We're still dealing with that.
What else do we have, apologies, excellent.	23

formal recognition of violence and trauma through establishment of the national resolution framework? Government first steps -- I think this is getting
at -- this is getting at the TRC.	So in 2015, this is

not that long ago at all, 11 years ago, we had the -- this is huge, implications for planning policy for teaching for curriculum in lots of different ways.	So
2015 was -- what was in 2015?	Some people wrote it.

STUDENT:	The report was published.

INST MAGGIE LOW:	The report.	Exactly.	Truth and Reconciliation Commission, if you don't know that, that's okay, we'll get into it next week, they published their 94 calls to action, so they're very clear, there's 94 calls to action, very clear...for different parts or functions of government, not just government, the legal system, government, health care, education.
STUDENT:	Corporate.

INST MAGGIE LOW:	Copper, thank you so much.	Tangible








ways that they can do better (corporate) a policies that need to change.	It's very clearly laid out. It's been called basically a blueprint or a map for
one of the ways to reach -- well, reconciliation let's

say as a concept to get to a better place between indigenous and nonindigenous folks.	We're going to go into details on that.
STUDENT:	There's one thing I wanted to mention, but I

think it was 2011 the report of missing and murdered indigenous women came edit as well.
INST MAGGIE LOW:	Yes, so thank you for doing that, for saying that.	Because in the next 10 minutes because I wanted to try to get you guys out at 11:55.	I wanted to talk about how -- so we put onto the board a lot of the -- sorry, this last one is in 2021, the bodies of the indigenous -- the unmarked graves of that were found in Kamloops, very important, also galvanized the Canadian public to care about what was going on.
So Kristen, thank you, Kristen, as folks have mentioned, we're getting kind of at, you know, the harms, the atrocities, the harped shins, hardships, it's important to understand, but it's also equally important to understand that they have been fighting for their strengths for the exact same amount, and there's been some huge wins that have happened over








the last few decades due to -- well, due to negotiation, due to some really savvy political negotiations.	Indigenous leaders and nonindigenous leaders really coming and stepping up.
What else can we add to this time-line that you can think of, not just specific to the Indian Act, but let's go Shane and --
STUDENT:	I Don't Know More in 2012.

INST MAGGIE LOW:	So in 2012 we had I Don't Know More.	Do you want to say anything Shane about what you know about the I Don't Know movement?
STUDENT:	Not -- there's just a lot of protests and

movements and dialogue and stuff like that happening. INST MAGGIE LOW:	There were protests and dialogue.	And
do you remember the protests where they started? STUDENT:	No.
INST MAGGIE LOW:	That's okay, no worries. TALYNN:	...
INST MAGGIE LOW: Yeah, those are details actually that I -- I'm genuinely asking the question, what do you know, because I remember happening, I was just
starting my PhD, and so I was here, and I was starting

to catch onto it when the movement moved to Ottawa, and there were huge protests going on outside of the parliament buildings, to your point, related to








environmental legislation that was being proposed at the time.	And it was a big -- it was a very big movement, there was a hunger strike that happened by one of the chiefs, and, yeah, it was -- actually it was around the time where -- to talk about -- where
the digital -- using social media became a big part of

that campaign as well, more so than other movements had.	Yes, Maggie.
STUDENT:	In 2009 when Tsawwassen became the first BC

modern treaty, I Don't Know if that was part of it. INST MAGGIE LOW:	That's a good one.	Modern-day treaty.
So so Tsawwassen, it took many decades before getting;

into this in 2009, but there's a modern-day -- there's a treaty process that exists, the details of the BC treaty process, I do not know superwell, I can try to resource it to help us learn on it.	But there are a few modern deputying treaties that have been signed, Tsawwassen being one of them.	Day) this changed the landscape for land use and commerce, and it can be
done without the indigenous having to extinguish their

rights.

STUDENT:	2012 was a big day for BC in the commission of inquiry, which is before we used the term murdered and indigenous, that was Wally Oppal that had put out that was directly connected to the Pickton and pickton








trials and the outcome of that, publicly acknowledged that, you know, indigenous women had been taken from the downtown east side and, you know, were really, like, targetted because of their indigenous identity, because of their vulnerability, and that report was really big in providing funding to organizations in
the downtown east sided, also my area which received a dollar a year rent, and that report in particular, I was looking online, it looked like in 2016 there was another report as well to look at the progress on --
so sorry, I should say as part of that 2012 report there were 63 recommendations for action, and many of those were related to funding programs, and also creating -- I think that is what established a sex liaison in the downtown east side (?) which changed the police, the VPD, and the sex worker community or
in the downtown east side because the VPDs negligence, very willful negligence report around what happened to missing and murdered women that led to allowing
Pickton to do what he did, that was a thing when

things started to change in terms of institutions understanding the special vulnerability that indigenous women faced in east Vancouver in the downtown east side.
INST MAGGIE LOW:	That's great details to bring to you








because it shows the connection of all the work that has been done and the tangible ways of those reports, the change of those reports, and the change will will happen in institutional levels and professionals, and how it can tangibly impact the day to day work of teachers, of planners, of people in law enforcement, lawyers.	I wish we had more time.	Let's take one more here and then I -- and then we're going to wrap this up, we'll through the updates, closing, and you'll be free.
STUDENT:	I don't know too much about it, but I remember the provincial court decision around the farmland in Richmond.	It was kind of decided essentially that that was legally I think Musqueam territory or --
INST MAGGIE LOW:	Close.	You're bringing up -- it's

not -- it's -- you're talking about a legal decision that came down from Cowichan.	This is very recent that you're talking about?
STUDENT:	Yes, 2025.

INST MAGGIE LOW:	Yes.	So we're going to talk about this decision.	I have a reading about it, it's either the next week or the week after.	And we'll talk about the implications of that decision.	Essentially what I did was a similar decision to the Chilcotin decision that came out in 2014 -- we can add that to this timeline








-- that actually it didn't just recognize aboriginal title and -- title to land, it actually declared it. It put it on the landscape basically.	The Cowichan decision does a similar thing.	The big different -- one of the big differences is it does it in an urban area; right, where there's more tension with private property and folks not understanding what decisions mean and there being a lot of fear over land, -- private property of land owners thinking that their
land is going to be different.	We'll get into details

of what have that is meaning.	That a is a big one that is very recent.	We do have a reading about it.
Okay.	This is awesome.	I feel we could probably add so much more -- we definitely can add more, but we have to wrap up.
I just wanted to thank you all for taking the

time, reading the book, giving this a lot of thought, I think it's really important context for us all to have.	It's important for me to be in it again, to be able to talk about it every year.	Let's see if I can get this going very quickly.
The things that I wanted to discuss, if we can't

get the slide open, my slides open, that's okay.	If just a couple of updates to the course syllabus that I made, so there was a question by someone about the








week that the in-class assignment would happen.	It's not going to be week 3, it's going to be week 5.		So I made that clear in the syllabus, so that's October
13th, we also have a guest speaker I'll explain who is

going to talk about land property rights and law, really excited about that.	But just to say that's when the in-class assignment will happen.
The other announcement, so I did mention last

week that I'm going to be making the groups for the group work for the transformation week.	To help me, I'm going to send out a very quick survey on Qualtrics, which is the UBC survey tool we have to make sure the data is protected.	And I'm going -- Jena and I are the only ones who are going to look at it to tell me about your interests and your data and people's availability, numbers, that kind of thing. I'm going to create the groups for the transformation brief group-work.	I'm striving to have that done. It's basically if -- as soon as that announcement, that survey is ready, I'll send out the link, if you
can fill it out by the end of the weekend, I'll try to have it ready by the 30th.	So it might not be by the
29th, but it will be by the end of the month.	And

from there I'll take you through -- well, how you will be working together on the different assignments as a









group.



So that's an update.	Yes, by the 30th. Those are the updates there, and then in


closing, so just a kind of reflexion question to think about: How is knowing more about the Indian Act affect your life or impact your learning?	Thinking about how you're going to honour National Truth and Reconciliation Day -- which is not tomorrow -- which
is September 30th.	And, again, this isn't to say -- it's just to encourage you to think about it, there are lots of different events, there's an opportunity for the volunteer here at UBC, here's my slides for the first week, thank you for my class today, have a good rest of the week, take care and we'll see you later.	Thank you so much.	[Adjourned].
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