

SA 201, May 26, 2026,
INST GUFFIN: All right.
Hello, everybody.
How are you all today?


STUDENT: Okay.
INST GUFFIN: Okay. Actually, let's -- how are you all today? Let's go around and find out how everyone is doing so you can remind people of your name and then just quickly let us know how you are doing today, so I will start with just to screw -- Alina how are you doing?

STUDENT: I'm doing okay. Just my car broke down so trying to get that fixed.
INST GUFFIN: Frustrating. Tell us your name. STUDENT: Alina.

INST GUFFIN: Cool. We will go counter clock wise. So --STUDENT: SHAMAHA. Not a good day.
INST GUFFIN: Are you doing okay-ish now? STUDENT: Fine. But I kind of am --
INST GUFFIN: Just do what you need to do. Is there a lot kicked up in the air?
STUDENT: When it's raining may be.
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Allergies.
INST GUFFIN: The rain someone said aggravated their allergies. Yeah.

STUDENT: Hi I'm grace and I'm tired.
I went out last night.
INST GUFFIN: Nice.
It was fun at least.
STUDENT: It was fun.
INST GUFFIN: Now you are hung over and grumpy. STUDENT: Just tired.

STUDENT: Hi. FAY. Also kind of exhausted today.
Yeah, I feel quite low but I'm okay. Thanks.
INST GUFFIN: Hopefully we can pick you up a bit.
STUDENT: I'm sure once I start talking a bit more, I will feel better.

INST GUFFIN: Like, when you start to insult people. This is good.
STUDENT: Once I start throwing shade at people --INST GUFFIN: Miserable.

[ Laughter ].
STUDENT: Hi I'm MARYANA. Okay. Didn't have a good sleep.



My son was rolling all over the bed and waking me up.
INST GUFFIN: That's why you need heavy books and put on top of him.
STUDENT: That would be fun.


STUDENT: Hi Emily. Doing good. I got news one of my pieces I submitted for magazine was selected for a publication. I'm excited and this class lights up my energy.
INST GUFFIN: Congrats. What is the piece.
STUDENT: About exploring discourse around sex and women hood...
INST GUFFIN: Cool. Lauren.


LAUREN:...


INST GUFFIN: Loving the gray day.


LAUREN:...


INST GUFFIN: Fun.
If you have a cat, you would also have a appreciative cat. Once warm laundry came out.

LAUREN:...




INST GUFFIN: They do that.
They all do that. It's -- I'm Bascom.
I'm doing okay. Glad to see you all. It's good. So yeah.
Cool. Ray.
STUDENT: Hi I'm ray.
I'm doing all right.
It would be better if it's a nice sunny day.
Makes me feel a lot happier. And I also don't want to go to work tomorrow.

INST GUFFIN: What is work? STUDENT: Just --
INST GUFFIN: What do you do.
STUDENT: Part time work at a pool and I have an opening shift at 5 a.m.
INST GUFFIN: Life guarding. STUDENT: Yeah. At 5 a.m.
INST GUFFIN: Do you have to pull the lanes and the lines and all of that?
STUDENT: Push the divider walls.
INST GUFFIN: Check the PH? Rescue three people before 8. STUDENT: Yeah.



STUDENT: You have a quota. Push four people off. Rescue three.
INST GUFFIN: It helps the housing problem. STUDENT: Hi. Victor.
Montreal Canadians lost yesterday. Yeah.
That's all I did yesterday. I drank in a pub watching hockey and looking forward to drinking beer in a pub watching basketball today.
STUDENT: Hello. I'm Eric.
I'm doing better than expected because I found a hoody I thought I lost forever today. That was nice. Spurs tide the series so that's something.
STUDENT: They will win today. STUDENT: Please.
INST GUFFIN: I just follow the white caps and they won so that's nice.
STUDENT: Simon. A bit tired.


INST GUFFIN: Cool.


STUDENT: Alana. I'm all right. I got the boot on my car yesterday.

INST GUFFIN: Did you get it resolved?



STUDENT: 250 dollars later. INST GUFFIN: Cars are expensive.

STUDENT: All my over due tickets were from 2023.


INST GUFFIN: Well, probably comes out cheaper over time.
Not having paid those. Yeah.


STUDENT: Aiden.
I'm doing all right.
Didn't do much today. Just came to school. Work tomorrow. That's about it I bar tend.
INST GUFFIN: So is tomorrow going to be a busy day? STUDENT: Depends on the weather.
INST GUFFIN: Is there a game? STUDENT: I work at a golf course.
INST GUFFIN: Okay. I think it's not supposed to rain.
Cool.


STUDENT: I'm Alvin.
I finished a movie this morning.
INST GUFFIN: What movie? STUDENT: Called election.

INST GUFFIN: Yeah. It's -- good.




STUDENT: It's a 80s --
INST GUFFIN: Reese Witherspoon is evil. STUDENT: That's from Hong Kong...
INST GUFFIN: Oh from Hong Kong you are watching. STUDENT: It's in Chinese mob -- it's about mobs. INST GUFFIN: Different.
STUDENT: I think the people electing the boss.
INST GUFFIN: There's another movie called election in the US. Reese Witherspoon is evil in it. In a high school though. Not like Hong Kong mob.
STUDENT: That's on the bucket list. INST GUFFIN: Nice.
Cool.


STUDENT: I'm CHAD and feeling pretty good. INST GUFFIN: Nice.
STUDENT: I'm Andrea. I'm very good. Yesterday, kind of a funny story. I had a shower at my neighbour's house, she's my friend. In grade 12. She called and said do you want to get ice caps and I picked her up from school and then dropped her back and I had a laser appointment before class today and I got a nice matcha so I have a lot of caffeine in my system so that's why may be I'm good.



INST GUFFIN: You will be energized --
STUDENT: Not sick anymore. Just a cough slight but I feel better.
INST GUFFIN: And back to you, how are you doing? STUDENT: Harman. Doing pretty well.
INST GUFFIN: Nice.
All right.
So for today, we are talking about community, communication. Stuff like that.
I have activities, I have potentially some discussion.
We will start with one or two of the activities. We will start with this.
We are doing this all together.
So you are going to have me -- you will --first, you all have to decide what you want me to draw.
And then you have to tell me every single little thing to do in order to draw it.
Okay?
So like, you are like, draw a straight line in the middle of the page. Make it half the page.
Whatever it is.
But you all as a group have to give instructions on how to do -- how I should do this.




STUDENT: Can we not just tell you what to draw? Raccoon.
INST GUFFIN: We need to go through the steps how to do that so you all need to tell me exactly what I need to do to draw that raccoon.
Got it? And if it comes out not looking like a raccoon, you all fail and that's a quarter of your class grade.
Just saying.


STUDENT: Let's risk it.
INST GUFFIN: So first, confer what you want me to draw.
And we will go from there.


LAUREN:...


STUDENT: I like raccoon. That's SFU's mascot. STUDENT: I thought it was a moose.
STUDENT: I saw deer. Driving up here.
Is that where the Bambi thing came from? I vote for deer.

STUDENT: Mona Lisa.


STUDENT: That's a good one too.



STUDENT: Cats?
STUDENT: Raccoon.


STUDENT: Any animal is fine. STUDENT: I vote for -- animal.

STUDENT: Same.


STUDENT: Okay so raccoons. Done.
Election.


STUDENT: I would say start with a big oval in the middle of the page.

STUDENT: Good one.


STUDENT: That's a great start. I don't know what raccoons look like.
INST GUFFIN: You can say erase and alter things. STUDENT: Do they have gills?
STUDENT: No. You are thinking of the other raccoon.


STUDENT: Is that what you are going for?


STUDENT: No. I'm like I have the body down.



LAUREN:...


INST GUFFIN: On the bottom half of --LAUREN:...

INST GUFFIN: The bottom half of the oval, you mean? STUDENT: I see what you mean.
INST GUFFIN: Like that?


STUDENT: Horizontal raccoon?
STUDENT: Maybe at the top of the oval you can do like three triangles, start in the center and do a try angle?
INST GUFFIN: How big?
STUDENT: Do the strips on the back.


INST GUFFIN: Wait. So here?


STUDENT: No, erase that. That's a horn.


INST GUFFIN: Triangle.
STUDENT: Triangle going down -- inside the oval.


INST GUFFIN: This?



STUDENT: No.


STUDENT: Kind of.


STUDENT: I guess that works.
Have the point of the triangle heading towards the moon in the bottom.
STUDENT: Flip it.
Perfect.
Now do two more on each side.


INST GUFFIN: Two on each side?


STUDENT: Two.


STUDENT: That's five triangles.
STUDENT: I mean, one triangle on each side. Sorry.


STUDENT: Looks like an egg.
STUDENT: Towards the back end -- wait, I don't know how you are facing. The most right of the oval, attach the oval, draw a long thin oval heading up. Like a baguette.
Yeah. That's good.
STUDENT: That's good. Now you have to do -- we are



getting to the fins.


STUDENT: Raccoon shaped head.


INST GUFFIN: I don't know how to do that. STUDENT: Now you just do lines.
STUDENT: Horizontal lines within the baguette.


INST GUFFIN: How many? STUDENT: Keep going.
Good.


STUDENT: As much as it makes you happy.


STUDENT: Go go.
Perfect.


STUDENT: I think we are done.


STUDENT: Fill it in? STUDENT: Needs legs.
I'm not a drawer either.


STUDENT: Where is the head?



STUDENT: The bottom left edge of the moon draw two rectangles beside each other.

INST GUFFIN: Like that?
I went to kindergarten.


STUDENT: This raccoon skipped leg day.


INST GUFFIN: Like that?


STUDENT: That's good. Yes.


STUDENT: And the same on the other end of the moon. STUDENT: Two more near the end of the moon.

INST GUFFIN: I don't hear anyone saying it's too skinny.


STUDENT: Circle on the right most of the oval, the big oval.

INST GUFFIN: So this side is the right side. STUDENT: That's your left. No? Okay. Left side.

STUDENT: Adjacent to the baguette.



INST GUFFIN: Or across from it?


STUDENT: Across from it. INST GUFFIN: Like a circle?

STUDENT: Have the circle attach to the oval.


STUDENT: So good.
Now it needs cat ears.


STUDENT: Let's get the eyes first.


STUDENT: I would may be do okay in the circle do infinity sign.
Near, not there, higher.
STUDENT: Higher.
STUDENT: Almost, keep going.
STUDENT: Please keep the infinity sign.


STUDENT: Yeah.
I think that's as good as it's going to get.
INST GUFFIN: What are you saying about me?
STUDENT: Put one dot in each circle of the infinity sign.
In the middle. STUDENT: So good.




STUDENT: Looks like a cat.


STUDENT: Shh.


LAUREN:...


INST GUFFIN: Like fill in some here?


STUDENT: Oval shape.
STUDENT: I think the raccoon needs mascara now.
STUDENT: And needs to do the bottom half of the infinity sign too.

STUDENT: Imagine the raccoon hasn't slept for a while.
Okay. I see the vision.


STUDENT: Do they have whiskers?


STUDENT: Towards the top right and left most of the infinity draw a triangle pointing out wards aligned with the circle of the head.
INST GUFFIN: Does somebody translate?


STUDENT: I didn't follow that.




STUDENT: Can you put -- we will erase it after. Imaginary line dividing the circle in four first and we will delete it after.
INST GUFFIN: Like this?
I don't have layers though. So I will have -- I guess once you stop talking I will undo them.
STUDENT: And I gets the whiskers should come from the center, where the nose should be.
STUDENT: Snout?
STUDENT: That's the nose. Right?


STUDENT: I don't know what raccoons look like.


STUDENT: Just a circle with a triangle. STUDENT: It can be two D.
STUDENT: Flipped L in the middle. INST GUFFIN: What?
STUDENT: L, upper case and -- flip horizontally. Wait.


INST GUFFIN: It is horizontal. STUDENT: Flip vertically.
INST GUFFIN: It is vertical. STUDENT: Up side down triangle.
Smaller, flatter.




STUDENT: That's fine. It's a --


INST GUFFIN: You said --STUDENT: Smaller and flatter.

INST GUFFIN: Narrower?


STUDENT: Condensed horizontally.


INST GUFFIN: Like that? Sort of?


STUDENT: Less wide.


STUDENT: Smaller, keep it horizontally compressed.


INST GUFFIN: Like that?


STUDENT: Might as well. It's fine. Close the triangle.


STUDENT: You know how small the dot is for the eyes? You have to make it just a bit bigger than that, the triangle and try get it in the center of the infinity sign.
Yeah.



Now close it.
INST GUFFIN: You mean that? STUDENT: Sure.

STUDENT: Now close the triangle.


STUDENT: And fill it in black, please. Thank you. STUDENT: Now outline it to make it a bit bigger.
Sure.
STUDENT: That's fine.
Do the up side down MacDonald's symbol. Right?
MacDonald's golden arches up side down with the mid point touching the triangle of the nose.
STUDENT: Round W?


LAUREN:...


STUDENT: They have big ears I think. STUDENT: They are not all built the same.

LAUREN:...


STUDENT: That's good.


STUDENT: Whiskers?



They need claws.


INST GUFFIN: Claws?
How do I do claws?
You have to tell me exactly what to do.
STUDENT: On the -- at the bottom of the feet, can you erase the lines at the bottom of the legs, where they connect?
You know what I'm talking about?
INST GUFFIN: Which part?
STUDENT: Legs are connected -- yes.


INST GUFFIN: Okay.
Then what?


STUDENT: I don't know how to draw feet.


STUDENT: They have fingers.


STUDENT: Draw three half circles and connect them.
Facing the circles facing our left.


STUDENT: Like a really big C.
Maybe?
LAUREN:...




STUDENT: Oh yeah. Almost.
Oh actually --STUDENT: You are a natural.
INST GUFFIN: Like that or something else?


STUDENT: If it can face this side a bit. INST GUFFIN: Which side?
STUDENT: Left.


INST GUFFIN: Okay. So like that?


STUDENT: Yeah.


STUDENT: Looks like a human hand. Scary.


INST GUFFIN: Because the rest of the raccoon looks to realistic.
STUDENT: Can you replicate that on all the legs.
Please and thank you. Yeah. Gorgeous.
You might be the next coming of the Leo dvinci.
The last one is so good.


INST GUFFIN: I mean, have you seen his stuff from when he



was 3 month old?
STUDENT: Whiskers.


STUDENT: There's a black line in the middle of his face.
From the head to the nose.


STUDENT: Sort of like this?
Yeah. Down to the nose. Kind of.
STUDENT: Yeah.
STUDENT: I see the vision.
Three lines coming out of each side of the nose, left and right.
Fire.


STUDENT: Don't we need to fill in the triangles? STUDENT: The ears? The body.
STUDENT: What if we do the whole class?


STUDENT: The body triangle with black.


INST GUFFIN: I will do it the pen I have.
STUDENT: You can click on the pen to adjust the size.


STUDENT: Once it's done you have to sign it Bascom.




INST GUFFIN: I will sell prints.
In the gallery by the --STUDENT: I would put this on a T shirt.

STUDENT: I need to buy art for my tax evasion.


INST GUFFIN: It's called the culture of irony.
Anything else?
STUDENT: Can you get a gray colour?


INST GUFFIN: Say again?
STUDENT: You need gray, the darker gray. INST GUFFIN: Which one?

STUDENT: The rest of the body except the part at the bottom. You can keep that white.

INST GUFFIN: This should be gray.


STUDENT: This would be fire on a T shirt. Can you put this on Canvas?

STUDENT: With a funny caption on the bottom.



STUDENT: Does the anthropology class have a -- what's it called?
INST GUFFIN: Student association?
STUDENT: On Canvas, the photo for the class.


STUDENT: Yeah.
The background.


INST GUFFIN: Put it as the class -- I see.
Anything else?


STUDENT: Can you fill in the tail? STUDENT: Alternating gray and black.

INST GUFFIN: Sure.


STUDENT: Bascom did you envision this exercise would take this long?
INST GUFFIN: Well. I don't know. Not really. But it's fine that it's going long.

STUDENT: We are all anthropologyizing. Is that a word? INST GUFFIN: I use it sometimes.
And then --STUDENT: A name?



Barry.
STUDENT: Can you make the legs gray too? INST GUFFIN: Yeah. I think so.
STUDENT: Keep the feet black.


INST GUFFIN: First I will do black feet.
This is how I will learn how to draw. Have people tell me what to do.
STUDENT: Actually, it's looking fierce.
But also I feel like there's pink in it.


STUDENT: Pink?


STUDENT: On the mouth area. STUDENT: Okay.
Soft pink under belly?
STUDENT: That's barely under.


STUDENT: Okay. I'm wrong.
I like this.


INST GUFFIN: All right.
So I will call it here. Good good.
So what did we learn?



That's the next step of this exercise.
STUDENT: I knew it. INST GUFFIN: Of course.
Why did I spend so much time on this otherwise?
And yes, I may very well -- I may very well put this up as our class graphic so we can all see it.
So if you notice this debrief, what I will ask you to do is we will start in small groups so let's see. How many?
Okay. Two groups of five and couple groups of
four.
Four groups.
Okay. So I will count you off and then I will
ask -- ask you this set of questions.
So one, two, three, four, one, two three four, one two three four, one two three four, one three.
So did you prefer to be set up there? Group two will be here.
Group one sort of over here.
Group three kind of in front of me and group four in the back.
So the first question I'm asking is, like, compared to how the room was before we started the exercise, did anything shift in the feeling of the room, how it felt as a group? If so, in what ways,



and why maybe think about why some of that might have happened? Talk amongst yourselves.
So you can shade into the next set of questions when you are ready.
Take about two more minutes.
All right. So we will put a pin in that discussion for the moment. We will come back to talk about it in a larger group. Before that, we will do another activity.
And so what I would like everyone to do is to stand up, make sure that you can see me.
So we are as a group -- I will teach you a set of gestures that I will make up right now.
And there will be probably some rhythms or patterns so some so we will go through them, and see if you all can do it together, like, without my guidance at some point.
So all right.
So the first gesture is this. So we will go, dadada.
Okay?
I have to see everyone doing it. And then as you do that, dada.
Okay. Good good good. All right.



So now, so you will do that, and then the next thing you will do is you will go bump bump bump bump.
So bump bump bump bump. Okay?
So what do we have so far? We have dadada, dadada, do it twice.
Dadadada. Okay?
All right. So got that.
Now I was going to have you turn around but don't want you to get dizzy and kill themselves and kill the vibe.
So let's see. Down like this.
And then go up with your arms. On your head.
Out on to your head. Down.
Okay?
So you have the three sets of gestures. Let's see if you can do it without my guidance. Reminder, we have -- so for the last part, we have -- now I don't remember that. Up, down, up, down, down.
Do that.



Okay?
So up, down, up, down, down. Okay?
All right.
So starting with -- you will do this first and then that, and then you have this.
So everyone together. On three. Go.
Up.
Up. Out. And down. Cool.
Let's add one more thing. Yes.
This is good.
What will we do? Now we are down like this. So I will ask you to do four hops, as you hop,
let's see. Hop, hop, hop, hop.
Okay?
So you have the -- so yeah, do that again. Hop. Hop. Hop. Hop.
Okay?
All right. All right.
So let's put it all together now. So begin.



All together.
Because SHAMA is not doing it you have to do it again. That's fair. You can do the arm things.
So do -- I was trying to come up with excuse to make everyone do it again.
So have to throw one of you under the bus. Let's try one more time.
Okay? Ready. Begin. Yay.

[ Applause ].
So now -- back to your small groups.
As you can see the exercises is called going through together because you have to go through it together. Right?
So thinking -- similar question to the last one.
Compared to when we began the exercise, did things shift in the -- how the room felt?
And so start with that and then I will go to the next one.
I have the next set of questions too that you can follow on.
So take two more minutes.
All right. So I will invite everyone to go back to the large group.



Find your original seats.
So we will start by doing a quick recounting --how things shifted in the room with each -- so we will start with this question A for each of the activities, and then we will do a comparison, comparison that you were starting to make after the second exercise.
For the first exercise, where we drew a raccoon or something kind of resembling one, what -- how did the -- did anything shift in how the room was feeling during that exercise and if so, how? Why? Et cetera. Reminder, your name, and be talking with the group, not just me.

STUDENT: I think --INST GUFFIN: Who.
STUDENT: Karen.
I also felt like it was more collaborative and more people felt comfortable speaking up. Yeah.
I also think -- add on, I think that it's not like an academic or like a specific question that we have to answer. There's no right or wrong so that's why people felt --
INST GUFFIN: Also. Clarify a lot of academic don't have right or wrong. Around. Alina? Somebody -- Alana who are you.



STUDENT: Alana. I less people participated in the exercise. Theory is people that gave the first cues had the first vision and everyone else wasn't following along as much. The first few steps, I don't see a raccoon so I didn't know how to contribute.
That's my theory.
INST GUFFIN: It was not feeling super tight communally at that moment.
STUDENT: I think may be the original contributors were on the same wavelength and others were left behind. Say your name and Lauren too.
STUDENT: Marry ana and I felt like the first exercise was more neutral. People on the same level to kind of decide and give their opinions on it.
But I feel like the second activity was more forced upon and it kind of -- we didn't really have a voice to say what we wanted to do or if we wanted to participate. I felt like it was more awkward and like we have to do it because he is saying it.

INST GUFFIN: And to be honest, the awkwardness is in part the point. It's meant to be silly and awkward.
STUDENT: I was going to ask, did you plan those moves? INST GUFFIN: No. Spur of the moment.
I think I thought about have them pat their



heads because it's basic. Eric.
STUDENT: Eric. And I have to agree with Alana because personally for me, I was envisioning just drawing the face of the raccoon so when the oval shape came, it took me two three minutes to understand oh that's the body we are going for so the starting point we collaborated, I think there was room for miscommunication and different directions taken, and but I still felt very energetic, because it's also like I said not academic in a way, so more unserious vibe and energy.

INST GUFFIN: So still a different energy. Right? We will go Lauren and then work around.
Yes.


LAUREN:...


STUDENT: Emily.
I agree like what most people said, there's --easy to see a hierarchy form in the first exercise. I'm more introverted so I felt comfortable being observer. The first one was a common goal. Makings the raccoon so more crowded. We have a goal we can work toward and the second activity, don't know the



end goal but I think the dancing aspect was nice. I'm a sound person, I like the coordinated beats.
Everyone is doing the same thing at the same level. Doesn't feel as hierarchical as the first activity.
INST GUFFIN: Clearly the goal was to make you all look and feel ridiculous. Just saying. Going around, I think it's SHAMAM tell us who you are.
STUDENT: SHAMAM. The first activity was...I felt relaxed.
It was good because I didn't have to talk but the second one was fun.
And I think people got comfortable as kept on
going.
INST GUFFIN: What was it about each that made one feel more inclusive and one less?

STUDENT: The first one was an option if you want to speak or not but the second was forced.
INST GUFFIN: Cool.
And then did you have a hand up?
STUDENT: Sort of but it's like -- I can't really -- it's okay.

INST GUFFIN: Okay. Maybe come back. Let's see. Aiden. STUDENT: Aiden. I feel the second exercise almost the



purpose of it was to like the idea wise you are moving and it should bring the energy up but almost felt like it brought the energy down rather than up because it felt forced upon and you don't have option to participate and some were uncomfortable may be and there was awkwardness and the energy felt off and worse than in the first one.

INST GUFFIN: And then I think Alana.
STUDENT: Still Alana. For the first exercise, part of the reason why the people who were contributing the most in the beginning continued to be the main -- not
that -- almost feels like if Bascom draws what you are saying that is validating your idea is good that you picked the right way to draw the raccoon.
INST GUFFIN: Did you see how I draw it?
STUDENT: Like oh my professor is doing what I say so I'm right and continue to give suggestions.

INST GUFFIN: Karen. STUDENT: Karen.
Just to add on to what he said, I agree at the end I felt like the energy was a bit low. Considering the fact if we did mess up or didn't do it, there would be repercussions.



INST GUFFIN: Come over and -- like I said.
STUDENT: CHAD and I felt like the first lacked the base was not there because in elementary class you have to raise your hand to talk but in the first exercise it was like who talked the loudest and who said first.
Some people had their hands up and when someone said something they put their hand down. The second wasn't really forced for me, it was like a collaboration thing. By the second --...I have to look at other people. And people were looking at other people.
Yeah.


INST GUFFIN: So like, drawing upon each other even if not talking.
STUDENT: The second one we have to help each other. For me.
INST GUFFIN: Alvin and Andrea.
STUDENT: I think victor raised his hand first. INST GUFFIN: Yeah you did.
STUDENT: I forget what I was going to say.


INST GUFFIN: If you remember we will come back. STUDENT: Alvin.
I think the dynamics were changed from the first one and the last one. Huge change I feel.



The first one is more voluntary. People just talk or give advice on their own view. So people not really being pushed to do solve the problem together.
And I feel like there's more focus on the individual or...there might be a real leader. Couple of -- gave a lot of talks and probably persuasive advice.
So people just followed.
But I feel like people who are actually talking and participating understand what doing, but the people outside are excluded so I didn't really know how is the thing going to go. I thought the oval was a face. Why are you drawing triangles in it.
INST GUFFIN: The sharp teeth and --
STUDENT: I feel I felt like...but that's the first thing.
So like, first activity more like people that know what they are doing, and more participation.
Other people are excluded.
But the second activity more like a forced activity so like army thing. People just follow the instructions.
But people were not really knowing what they are doing. So it's more like a collective thought but people are following stuff.
I don't know for a gesture the thing that



tapping your hand...supposed to do one set. Tapping two times and people doing two sets and I was like --
INST GUFFIN: I changed it to make you do two sets. STUDENT: That's why?
I didn't know that. So like I follow the four people in front of me so got a reference. So I didn't get excluded.
But I was questioning myself.
So it's effective. People just go to like a center or a collective goal, understood -- so don't really know but I'm going to a collective goal but in might suppress my individual thought. I thought it was one set. So but actually, helps problem to solve for simple question but it's suppress individual creative activity. Stuff like that.
INST GUFFIN: The collective goal being how do we get this over with.

STUDENT: For the dynamics --INST GUFFIN: Who are you.
STUDENT: Andrea.
I think your particular goal you have like certain subgoals but I think your goal for everybody to participate and I also think second goal could be -- what is the word?



Reliability of other people.
And their reliability to participate. The second one -- they both have the participation aspect. But the second one especially with repercussions you were meant to make somebody slip up and otherwise we would have to deal with that and do all again. Again, we all have free will. Don't have to participate but I think just to show we as students have to oblige by the leader and I don't know I thought it was cool.
Like very -- real life thing you can apply and make some people -- well I thought -- I said in the group discussion, I didn't want to jump but I sort of did. I didn't have to jump I can have just raised my hands but you do as you are told. Like a social science --my background is social science.
What I observed.


INST GUFFIN: You just hung on to your resentment and did the hops. It's interesting point. None of you actually had to do, what could I have really done if all of you had been like, no.
But all sort of consent together to do it.
Right? Which is just another interesting thing to -- side observation to make about it.
Victor.



STUDENT: I think the --
INST GUFFIN: This is victor. Name.
STUDENT: Victor. A main difference between the two activity is that the first one requires someone to voice something. You need to be presenting something and in a way it's tell something about yourself and a lot of people are scared of being wrong.
And typically there's no wrong but I think all of us can feel that there's a wrong no matter what.
And for the second one we just followed.
There's no reason to voice ideas, or tell anyone about yourself.
I think it's less of a comfort zone breaking but I wouldn't say it's more inclusive because we are just following orders.
Are we knowing anything more about each other?
Are we building like a sort of connection?
I think we are all just following orders of our supreme leader and I think that's --
INST GUFFIN: Deer leader.
Excuse me.
STUDENT: Doctor leader.


STUDENT: FAY.
Yeah, I agree.



The first one was more conversational.
And the second exercise was I'm going to do this action; and you have to follow.
Which is like different ways of doing work or different ways of doing -- of participating.
And yeah.
If I have a preference I enjoy more conversation based and collaborative.
STUDENT: Alvin. I don't agree on the first exercise actually on more participation...I mean I heard people say it's better to have the first one. I don't agree. Because two communities are formed. People who are actually talking and people who are not talking.
People just observing. But the second one, better and larger community because...instructions, might have the same struggle. The first one is people who are talking are only connecting. The people who are not might be smaller group of people say okay. I'm just going to -- I feel like the second one is better for to form a better community so we have conversation after.
INST GUFFIN: So and this I think is important in that you are like, at base you are flagging there are different senses of community that might be happening in each one and it's possible that different people are



responding to those deferently but there's a difference in what that community shapes up to be like.
Right?
Again, how ever you fall in terms of is one more preferable to the other or are both not preferable or both? Yeah.
So Eric and then FAY.
STUDENT: Hello. Eric. In terms of different types of community Alvin talked about, I think the first and second one was -- it was of course like as a activity very different.
But the ways in which relied on each other implicit reliance was there.
But I think it spoke to how community dynamic --different community dynamic works to create a certain path to a shared goal.
First one required explicit contribution but the second one required implicit -- you are not really talking, not contributing anything but look at the first in front of you to see if you are reaching out for the same goal so I think that was pretty interesting.

INST GUFFIN: You had a hand up too? FAY.



Alana first.
STUDENT: It's also important to know that while in the first exercise sure participation is voluntary but we are all here in this academic setting where we are 15 percent of the course grade is based on participation in the class.
INST GUFFIN: Based on whether the raccoon looks cool or not.
STUDENT: That's important to keep in mind. Than affects the dynamic. It's not just based on how connected you feel to other people or how comfortable you feel contributing. Even if I don't feel comfortable I will because that's what you have to do.
INST GUFFIN: If you don't have to you may lean back.
Yeah.
STUDENT: No, I don't have anything to say. INST GUFFIN: Grace.
STUDENT: Grace.
Personally for me, the first exercise I was just going with the flow with whoever was speaking, I agree with we first talked about the raccoon I was like that doesn't look like a raccoon. I will just go with the flow with what people are saying. Two different community, in terms of that, you said this is a participation class and I feel like if you really



wanted to speak up about the raccoon, you would have.
But that's just my point. I think the point of having conversations is if you don't see it as a raccoon, you can say why don't we change this or that but you didn't, I was just going with the flow, for some others it might have been a problem but yeah.
That's just me.
INST GUFFIN: Yeah.
STUDENT: Harman.
I think for the first exercise, I can agree, bit of ice breaker so kind of got everybody in the flow, engaged. And went with the I would say usually one person steals the show and based on -- those individuals, and everybody kind of engages on a second hand basis and second exercise, I think more engaged as well.
Kind of a team effort. Yeah.
...everybody going -- feeding off each other.


INST GUFFIN: You mean like we all look ridiculous together. And I mean, yeah go ahead.
STUDENT: I think there was definitely another hierarchy in the first one too. Similar to the second.
Instead of -- the second one was more Bascom and



everyone else but the other one yeah there's a hierarchy within the group and then the group and Bascom. That's why --
INST GUFFIN: Like I was more of a tool in the first one than the director.
STUDENT: You were almost the tool and everyone else was the director and the other one switched so the mood changed a lot. And because we were the directors in the first one, it brought more connection but in a different way than the second.
More so leadership connection and the other was more follower connection.

INST GUFFIN: Yeah.
And I mean, so -- with the two exercises we get a sense of different ways that community and communitas thinking about communitas where so all of you -- we might talk about this more later but all of you come in with various identities and the like
et cetera, but then once you are all standing up doing the head patting and stuff, you are just a bunch of people standing up doing the head patting. No
longer -- gender at that point is relatively irrelevant. Religion and most of that drops away and now you are just a set of people being like, why is he



making us do this? I guess we will do this to get over it. Get through it.
Yeah, I want you to carry a sense of how these different -- how the sense of community sort of developed in a different way between the two exercises and may be think about how it differs from what we are doing now.
Right?
Like, does this sort of -- does this format we are doing now suppress as much of a sense of community or definitely communitas than either of the exercise? And when -- lot of people talk mentioned that there's a hierarchies formed in the performing of the first exercise, right? So certain people talked more
et cetera.
Which is -- but that's something that happens within particular community formations. It's not something that -- that's not something that automatically denies community.
Right?
It's a different way that community can arise and like you talked about going along and the being carried along and that happens a lot in community, people -- sometimes people just want to be carried along and they might step up during other people



et cetera.
Right? So these are some things this think about when we get to -- get into more discussion. I think we will go into discussion rather than getting into these activities right away we will go into discussion after we take a break. Let's take 15 minutes.
Go, practice your dance moves. Whatever.
And yeah. I will see you in 15. [Break].
INST GUFFIN: All right. Let us begin again.
So we will move into doing some more discussion. Trying to think how we will start off.
Might just go through these one by one.
In small groups. So but I will shake up the small groups a bit. Recount you all.
And we will go from there.
So we have four groups before -- so three, two, one, four, two, one, four, three --
STUDENT: Am I three? Okay.
INST GUFFIN: One. Two, three. Four.
Four, three, two, one.
And then victor is four, and ray is two. Group two here.



Group -- who is in group one?
Group one like over there, because Andrea looks like she wants to go somewhere else. Two, one, three, here, and four here.
You will know who to blame on each set of questions.
First couple of questions you can blame on Simon and Dena.
Take about two more minutes.
I have the next questions available. And you can blame Grace for this one. Take two more minutes.
I have the next set of questions up that you can blame SHAHAMA for.
I always figure if they ask the question it's because they don't know.
Take two more minutes.
So finish up the last thing you are saying and then let's move into the large group.
All right. Let's go ahead and move back into the large group.
You went through two or three things you were saying.
So we will compare have all the groups compare notes on the things you all talked about in your small



groups. So again, remember to share your name, each time you talk because how many of you now know everyone's name here?
Very sad. Very sad.
Community building hurt.
So yeah, remind people of your name and remember, you are talking to the group, not just the man.
Yeah, so let's start with what things came up for you all when you talked about first question?
Yeah. Structures, systems of power et cetera.
What came up?


STUDENT: Grace.
We talked about money and how it played a big role in how community can be formed. For example, politics. The more money you have the more campaigns, posters, and your voice will be heard compared to others who don't have that.
That's it.


STUDENT: Sorry. I'm Mary ana.
One that I mentioned was like gosh just had brain fart.



Hold on. Lost my train of thought. Oh yes.
Mentioned religion, race, gender roles and all of that could be an effect and I feel like also social status. Despite that Canada tries to say we are all equal, in some ways it still affects us to have new social bond or community because of what other people think. And media too.
INST GUFFIN: What effects would you say it has? Some of those things have, how do they end up affecting community ties?
STUDENT: I feel like for example if we go with religious, some we mentioned, if you are wearing a hijab people have perspective of what media portrays or if -- I think there's even like if you are part of Indigenous or Latino that's a thing, people have stereotype. Are you Mexican?
Oh were you born there? I have had it to so many times. Are you here illegally. People don't want to be close to you because they think you have a bad background or something.

INST GUFFIN: So it's like it creates barriers to connection in terms of what you were talking about.
STUDENT: Correct.
STUDENT: Just stretching. Just kidding.




INST GUFFIN: Who are you?
STUDENT: I'm going to get there. I'm victor.
That's what I was going to say.
So what effects do structures and systems of power, I think this is tide on we were referring to one of the readings was like Garrett --
INST GUFFIN: Jarrett Zigon.
STUDENT: You know what aim talking about if you read it.
Which I'm sure you did. We talked about how being excluded from a community can build a community from the excluded from the unincluded community. A system of power and hierarchy and systemic racism can lead to in a way a construction of a stronger -- strong community because a lot of communities are built upon opposition or trying to fight a system. Lead to the second reading how communities build on liberation and revolution. I think that also talks about how systems of power can build a strong community. Right? The bourgeoisie the French, I say, Montreal, in England, they go, we hate the French. Europe says we hate the French. I think the idea of strong community is built on oppression and or a system of power that's against them.
Yes.




STUDENT: Hi Shahama. Adding to that...ethnicity plays a lot and how the community treats you. 8 years in Canada. Every time I fly home and then back to Canada...
INST GUFFIN: It's random.
STUDENT: They check my bag. I ask, why is it always me. I'm the only person with a HIJAB and I'm stopped and bag is checked. They stereotype you. How the media portrays but I'm shaped. It's not my fault. That's one thing. I travel so I go to turkey. None of them check my bag because it's a Muslim country. There's a structure deference and system of power.
INST GUFFIN: If we tie that into notions of communities, even tieing into the notion of the community of those without community, fundamental to that is a sense of belonging. What I hear what you are narrating is when you come into Canada, basically you are being made to feel like you don't belong, right? Which is a fundamental block to being part of community. Whereas when you go to a country that is more Muslim, may be you -- okay, now I'm part of the -- I can feel it more, Muslim community, but also it national community, may be I'm just visiting. I don't live there as permanently as I do in Canada but there can



be still those effects. Right? So that sense of belonging can be a -- is a really important ingredient when thinking about community.
Yeah.


STUDENT: I think I'm -- she raised a hand first. INST GUFFIN: Alana or Karen? Who?
STUDENT: I did but not sure if I was first. Alana and I think that power structures sometimes often explicitly look to destabilize community to prevent social people, I see that in my work place a lot.
There's no staff events, they only put one person on each position and that's a deliberate union busting tactic.

INST GUFFIN: Because and like you say, because community can be dangerous to certain interests, depending. I'm sure they would love to have a sense of community where you all say thank you corporation, all the time.
STUDENT: Don't talk about how much we are paid.
INST GUFFIN: We are all like family here, right? So there could be different kinds of dynamics at play.
Yeah. Alvin.
STUDENT: Alvin.
Our group talked about for this question about



capitalism and communism and about that.
I think on that, people mostly think about system as either central or separate...US they have a separate tower like the president that controls system.
I mean, people mostly think with a separate of power might lead to better social situation but for me, my perspective, creating a larger better more united social bonding, I would say the central power system better for me -- if -- in terms of bigger larger unified system because in that way you get a person to blame -- let the person who is in charge --either he -- do you think -- yeah yeah exactly. You have talks -- if you in Canada, you might have two --Republicans...yeah. Stuff like that. The conservatives. Right?
Fights -- not necessary. So I feel like for the general public, I would say the central power system is actually better. Yeah.
For social I would say or like not in a bad work -- people have come and go so it's like Switzerland, they know that the public transit really important and they will sacrifice short term benefit for themselves. Like -- so like, they will actually raise their own tax, they vote for it in order to for



the country to build better transportation and infrastructure for the common good. That's one thing.
It's like they have owner mind set of the whole community.
So like, I mean, that's main thing I'm talking about. Something going forward. Instead of separating the powers. I don't care about that I want that.

INST GUFFIN: Interest of time, we will move to the next question set.
So yeah, what did you all have to say about chosen versus non-voluntary communities, what do you have to say about grace for asking this?
STUDENT: Simon.
Going back to the work thing we talked about how you can have this feeling of community with co-workers and then it's almost shattered when the boss comes in, we are like a family, I get along with my co-worker and the minute the boss is there he is the worst.
Horrible guy.
But we build community on all of us hating him as well.
Right? So I feel like that's a good example how you can find a good community within a forced one.



So there's not -- his idea of what our community is is not the real one.

INST GUFFIN: Yeah.


STUDENT: Ray.
This is my first time speaking today.


INST GUFFIN: Long time listener, first time speaker. STUDENT: Call me a poet that was riming.
So with non-voluntary communities, those are how I feel about it, it's like those communities are what is put on you, externally how you are viewed to fit into some community.
But I don't really see that as a great sense of belonging or deep community unless you really engage with that community.
That's where I feel like with chosen communities, in the name chosen community, you are actually more engaging with that community connecting with the people, building those relationships, and being more involved.
Like, I discussed this with my group, my parents both immigrated here from China. I'm second generation born here but and externally I guess you



could put me in that Chinese Canadian community.
That's what you could view me as but because I'm not engaged in that, I don't really connect with other people because of being Chinese Canadian.
I don't feel that deeper sense of connection or community.
I'm going to be honest, I feel white washed. Each time I go back all my relatives are like you speak so slowly. Get to the point.

INST GUFFIN: Be like blame my parents. STUDENT: I don't know. That's my main point.

INST GUFFIN: You have different types of communities that negotiating and some you feel more part of and less part of.
STUDENT: Based on like how much you actually engage in that community. Doesn't matter -- the non-voluntary ones it's more what is put upon you.

INST GUFFIN: There was a hand somewhere.


STUDENT: Hello, Eric.
I thought it was kind of chosen and versus non-voluntary is almost the oppositional. One I



thought it was about free will which means there's a higher motivation of participation, non-voluntary one is more ordered but may be more efficient but may not have the same attractability but my group brought up a good point with the readings. The first one about the hurricane, how that specific disaster, create
non-voluntary community on that bridge that day. But if you think about people who were in it, the one description was a police officer that whoever author interviewed hated. The description of the police officer the word bitch was used. Negative connotation of that individual police officer characteristic yet you have a group there.
That's cohesive and beneficial to one another.
It changed my perspective about this oppositional perspective on chosen and non-voluntary. I think both have strengths and weaknesses but regarding belonging and amongfulness I'm on the side of chosen. Same with you. There's a white washed Asian. I have dealt with mean aunties saying I'm not Korean. I am no matter how Canadian I get. Yeah, so yeah, it changed my perspective.

INST GUFFIN: You have to watch more bad K dramas and you will be fine. You can also think -- I mean, coming



off what you said, sometimes non-voluntary communities can then -- there could be ties that happen within that context that creates like a voluntary on going thing as well. So doesn't necessarily have to stop just after we dealt with the hurricane. Ties can be forged during that and there's something more voluntary it can come out of it but not always. I will go around this way.
So actually, Fay, and Emily and Karen.
STUDENT: Okay. So Fay. I'm Fay.
Chosen community for me is something that's so very important because without chosen community, I don't think I will be here today. Honestly.
And I definitely like I'm going to say this and hopefully you can read through the subtext. There's a certain level of risk when you are so authentically yourself, that you put your vulnerability on the line and some people will take advantage of that or have been taught by society that your existence is less than theirs.
And I bring this up because I have -- I play volleyball with a bunch of boys.
And something that has been really awesome for me to experience is that there's a male dynamic of we won't talk about our feelings and how it still exists



within my chosen family and chosen community. But it's different as well in a sense of, yes we won't talk about it but we are coming together as a community and we are healing as a community because we are there for each other.

INST GUFFIN: Yeah. And like you said, that thing can be a matter of survival as well. Right? On a variety of levels but sometimes literal survival. Even if others can't see that.
Emily.


STUDENT: Hi. Emily again.
I agree with all the points about the -- this is spiritual freedom you feel like in certain communities compared to non-voluntary. I'm white washed. I was named by a white woman as Emily. Family jokes I'm the white washed one.
INST GUFFIN: Because of your name?
STUDENT: They call me the Canadian. Yes we have the Canadian. Identity as a black woman, I feel like in non-voluntary groups like -- the black communities and feminist spaces I have to hide a layer of myself depending what community I'm in. The black community is more towards the black male experience. It can be



sexist and ignores the woman experience or intersectionality experience. Sometimes the...not safest places...queerness. Then in the feminist spaces it can be ignore race. So it's centered on the white woman values. So feminist groups are divided a lot in their own circles but in both those communities I feel seen in a way. Black communities I feel more open to be myself. Then I become more extraverted than compared to other spaces and I feel the same in feminist circles. It's very complex and nuanced situation and I feel like we take on different rolls depending on what community we are in because we as individuals our identities are made a bunch of contradictions in themselves.
INST GUFFIN: Whole matrix of identities, what they carry, how they interact, not simple ways. You are saying, like, your experience is not just as a black person or a woman or also not black plus woman equals me.
There's misogenoir. We talk about that in sectionalty. It's not one plus one is two. There are experiences that come out of that and yeah, so like I have my set of identities and the like that create particular experiences for someone like me. Right?
Yeah.
That can have a impact on community and



belonging.
So Karen.


STUDENT: I just want to add --INST GUFFIN: Who are you?
STUDENT: Karen.
Just to add on something you mentioned you said some people can be non-voluntary to voluntary, I thought of we talked about it too, the last reading with the drug user community, I think that -- when you go to east hastings you see horrible circumstances they have their own community built in.
And they can be rather non-voluntary to voluntary and also opposite so I feel like they do have a sense of belonging because they created that within themselves.
But yeah.


INST GUFFIN: Victor.
STUDENT: Hello. Victor.
I would like to point out that a lot of time non-voluntary communities feel like that's all they have. Circling back to the point we did on the previous question, about system of powers and stuff, that can create a separation and it forces a group



that's not included to be in the same community. And I think that's a form of non-voluntary community but also when the world is against you and all you have is Tracy and Stacey within your community you will be more prone to be closer to Tracy and Stacey within your community rather than Delila and Monica in your book club. In a way there's a sense of you can't choose to leave this community whenever you want to.
I joined a book club in my community center and, I hate DELILA and Monica, I would leave. There's no need for me to be like my life is that close to them. On the other hand, if I'm in a community, that's all I have. The world is against me. I'm prone to be closer and working hard to support each other within the -- belong along Tracy and Stacey. That's it.
INST GUFFIN: Yeah. Sometimes it will like you say, it will cause you to work harder to maintain relationships and community and the like.
Yeah. STUDENT: Alvin.
I'm really -- I agree a lot with victor's speech.

STUDENT: Speech.



[ Laughter ].


STUDENT: Yeah.
Also something similar, I would say for this question, it's not fair because I mean in terms of racist. Most people you are talking about. It's not fair.
For some minorities they don't have the strong community. So I would say for example Japanese people, Koreans, strong culture and even -- in a foreign place you will feel a strong bond with the culture because you are proud.
And the culture is more meaningful to you. That gives you a lot of advantage in your life. You like to be more represented for that culture. You want to be more like them.
In some extent. Right?
In some ways, actually, that helps you to be more integrated in you're family. Live in Canada, you are probably speaking English but if you like too watch anime and you are Japanese you know more about your culture and you might have better relationship with your parents. That's valuable. There's a phenomenon, in Chinese, I'm Chinese, for people coming



from China, there are a group of people that will lean more to the western culture and that's -- I don't know what -- what people from the west don't really accept those people but those people want to be more high class.
And that people more excluded in all the communities. It's like the -- drugs in hastings, also mentioned in the reading, so that's like -- it depends on the people who actually develop the cultural -- the community.
Also for people playing sport, right, volleyball, basketball are more respected but if you are pickle ball, people don't know that, what are you playing? Actually, you give the same effort but you don't get the pay back from the society.
People -- you might say I don't care. I just want to be happy.
That's why I think that's more important, that you want to chase for your own self esteem or self interest. Sometimes you can't afford that society on judging you so I feel that's not fair.
STUDENT: Building on --INST GUFFIN: This is Aiden.
STUDENT: Yeah. This is Aiden.
Building on what Alvin said was there's also



times where there's systems put against you so you can't build community and it stops communities from growing. And this can be like whether on purpose or not on purpose to keep groups lower and keep people stuck in a system so they don't come together and grow. Sometimes a it's like that but it can be unfair for these groups. They are put in positions they can't work together and are against each other more so, that's how the people who are managing them or above them grow. That's like really difficult for those communities.
INST GUFFIN: Which ties into what Alana said with union busting and like maybe distracting people with racial discourses or anti-immigrant discourses or the like so people don't focus on maybe some of the larger structural forces at play around wealth and class and the like as a for instance.
Yeah I think you will have the last word.
STUDENT: Eric.
Quick.
In regards to what Alvin said, I agree, a lot of the times all of our necessity to pursue of the sense of belonging, you have this -- every individual one of us we have this clash between the non-voluntary characteristics and non-voluntary communities you



belong to and the ones you choose, you wish to be chosen or the chosen community you wish to be part of and the clash is the process where you make that sense of belonging what it is for you I think.
Like, personal example, I was born in Korea came here at 6 and grew up here my entire teen adult life and in the process of joining the military. Part of the reason I want to join is I want to have the ways in which I can authenticate myself of the community I chose which has brought -- Canadian or British Columbians or whatever so -- some might have to go through that just to prove we are in the same community but the same requirements is not fairly spread but I think that's just -- but that's the way in which communities are formed it's not not linear.
It's messy but I think that's what makes is sustainable in my opinion.
INST GUFFIN: Not linear part -- once a community is established doesn't mean it will always survive forever. Either.
STUDENT: In that form.
INST GUFFIN: The form can change. So yeah.
Awesome.
One more activity for us to do before we go. Which is put the tables and chairs back. Then I



will wish you a good week and I will see a couple of you tomorrow. My condolences.
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