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INST GRANTHAM: Here we are. Look how tardy we are. 9:02.
Sorry. Need one more moment.


STUDENT: All good.


INST GRANTHAM: Six, eight, ten, so --STUDENT: Zach left.
INST GRANTHAM: He is here. Good.
Okay.
I just wanted to reply to Stacey. She had some questions.
STUDENT: Yeah.


INST GRANTHAM: All right.
Welcome back Zach.


STUDENT: Thanks. INST GRANTHAM: Yeah.
Why don't we bring it in a bit. All right.
Big day. Last one.
Can you remind me by 1020 we start -- okay.
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Great.


Okay.
So great meeting all of you yesterday for a few

minutes. Some emails throughout the day. I hope it was productive. I'm jumping in.
Okay I like the moving to 215 plus minutes instead of 130 minute.
If you have feed back let me know about that.
I hope you found it a good format I thought it was good.
So busy day for sure.
And I know you have a lot on mind with -- this is where we should be. Really sort of immersed and soaked in the whole thing of planning your unit.
So by a week from now, your units are all approved. Finished and approved. Not that -- they will change but if your units are finished at the end of week one's phase in, you are in really good shape. The next week you can start your unit if you want.
Week two of phase in. There's limitations when you can teach for secondary people but don't leave it to the last minute and get them approved at the last minute. That will increase the stress and we know there will be stress in the ambient environment so try do the things we can to reduce the stress by being



ahead of some of those things. I think we are in good shape.
Should be a good weekend. And then once Monday starts you have full days in school so let's try to get ahead of it and stay ahead.
Shape of the day, so we will talk about one thing that's important I think for teaching. First work shop we will do here.
Then we will talk about AI.
In the classroom with your students and also for you as teacher. We will do that and then the break.
Need to break by 10:30. Before the break we have a community builder from Jeremy so hour and a quarter to do the two things. Then the super pod. We will have from then until lunch. If pinched we can move your thing to just before lunch.
STUDENT: Ill talk quickly.
INST GRANTHAM: See where we are at 1015. We will do a work shop with the large group about having conversations with parents, how to manage those.
It's important to have some tools in your tool kit for how to approach conversations with parents. Many of you have done this in other things.
But hopefully you will find helpful and touch on issues about confidentiality professional-ism. Lunch



is after that.
And we will have the session about gift of feed back after. Mentioned that.
We need feed back as a gift, we will do activity around that. It's been fun in the past.
We will go through reminders last minute things and questions you have, things you want to check in and then closing.
And we will hopefully won't be a long afternoon.
We will see how it goes.
Anything else you think we need to go over before we say good buy at the end of today? Not back until March.
AZITA:...


INST GRANTHAM: You were.
And I reached out to several people. Thank you.
NAVDEEP. Standing there. Clapping. The two FAs in the group. They would talk to you and -- I will introduce you to her when we see -- break. Anything else?
Okay.
So we will talk about what is a critical ingredient for effective teaching. PowerPoint but they don't work generally. So it's here.



I'm in the wrong place.
So oh I realized I need to grab something. Here is what will happen. I will grab something.
In order for you to be ready when I get back, two minutes, when I get back, what we need to have is groups of -- let's say four groups of three people, and I will need you sitting in a triad so you are in a triangle. We did it before. You stay in your desks but on your desks, you need to have -- no lap tops.
Clear. Post-its. I need quite a few.
STUDENT: I have a pack.
Four packs.
INST GRANTHAM: I will replace them today. All right.
Great.
So here what is I want to do, get into group with two other people. Total of three.
Don't let me not replace this. Only need a couple.
So in the group of three, I want secondary person and elementary person. At least one of each. Only four elementary so start by that. Two secondary people -- when come to secondary try to have a humanities and -- people are math science, so try to be a mixed group. Secondary math, science, secondary humanities and elementary person and everyone needs



something to write with. See if do that in 30 seconds.
You all need something to write with.
Share the Post-its notes so you all have a few.
It might not be perfect. One of you need to come here and Jeremy can go there.
We dent quite do it in 30 seconds but not far off. Make sure everyone has some Post-its.
A few.
Share out the Post-its. Okay.
Everyone has something to write with --something you can write with.
You will work as a team. You will be brain storming and writing. And you have time pressure. Only so much time. Trying to create a sense of urgency here. May be even -- not competition but hopefully striving to do well.
I will be asking you to think about some of the most important features that we have as educators.
Some things we do.
And so I will ask you to brainstorm as many words as possible to answer a question that will pop up here on the next slide.
Okay?



It will be red question that will pop up. Each response can only be a single word.
Or a two word hyphenate. Like critical mindedness. Two word hyphen.
On -- for each word you come up with, write it on one Post-it. Now, as your table, I want there --no repeats.
Say if the task is write down healthy foods, someone says, carrots, great. Then neither the other two write carrots. Have to go to another one. No repeats.
But you are all writing like crazy as fast as you can. As many as you can. You have one minute.
The end we will -- there's no prizes I'm afraid.
But in the end, the team with the most responses wins. They will get -- there's a prize in a way.
Incentive.
So the question will come up here. I suggest you just talk and may be if you don't mind, give yourself a bit of distance. Might get loud. They are planning ahead. Interesting.
You want to be ready. You might talk for a few seconds and then start writing.
But you -- remember, no repeats. That would be wasting Post-its. Don't want to do that. That would



be shocking.
So find a way to make sure that you are talking and writing at the same time and you are not repeating any of the word that are responses to the question.
That's long winded. Not the most smooth description of the task.
Question?
STUDENT: Can I --
INST GRANTHAM: Sure. If anyone wants a felt pen. Test it. We won't post these...okay.
Any other questions about how to do this? Cool
hat.


STUDENT: How relevant do the words have to be? INST GRANTHAM: Okay. Good question.

STUDENT: I can just write down five words I think are related.
INST GRANTHAM: Great. Really good question. How relevant do the word have to be. What do they have to be relevant to. The question that will pop up. How relevant do you think they should be?

STUDENT: As much as possible.
INST GRANTHAM: If I ask you to write down fruits and you



do sports. That's way out there. I want you to try to get the more relevant the better. Important question. About a critical tool kit pieces we have as teachers. So we won't evaluate them in that way.
This is a brainstorm.
And there's a time and place for really trying to be specific, and there's a time to brainstorm.
Brainstorm is may get a range of relevance but some of those -- that suits a big group because what is relevant may be not as relevant to another. But that's okay. Relevant to you is may be not to someone else. Try to keep it relevant and we want to generate a lot of things.
Not just a few. If you are still writing like crazy, everybody, I might give you a few more seconds. What is -- what is the value of giving a time limit?
STUDENT: Life skills.
INST GRANTHAM: What do you mean?
STUDENT: Once our students become adults, they have bills.
Need to be paid on time. If you don't pay on time there are consequences.
INST GRANTHAM: Dead lines matter. What else? STUDENT: Encourages them do the work.
INST GRANTHAM: Ten minutes? No. Only asking you to focus for a minute. Sometimes a time limit is not what you



want. There's a time for it and time for no time limits. Everyone knows what to do? Thumb up?
Pens ready. Remember, no repeats within your group of three. Your group might have some the same as this group. That's okay.
Ready for the question. I will read it once when pops up. The question is what are the key skills attributes, and qualities of an effective teacher?
Skills, attributes, and qualities of an effective teacher. 60 seconds. Go.
Skills, qualities, attributes of an effective teacher.
One-third of your time.
30 seconds.
One per Post-it.
Or a two word hyphenate. Ten seconds.
Stop. Pens down.
I was -- you got an extra third of a second. 31 one hundreds of a second. I will give you a bit more time and some talk time. Before I do -- make sure, qualities of a teacher.
Skills, things they can do, qualities of who they are, attributes, personality traits.



Things they do.
So I'm taking a quick look and I see looking like we probably have ten or ten plus per table group. May be more. So I will give you first of all no more writing. I will give you so much time, 20 seconds just to talk.
No writing. Then 30 second with pens. Sit on your hands so no writing or whatever is comfortable. No writing.
Question?
STUDENT: Asking about Post-its.
INST GRANTHAM: Need more? Anyone else need more?
Thanks to David for being -- talk begins now. Go.
You have 30 seconds to write in five, four, three, starting to write for 30 more seconds, go.
Don't forget skills. Ten more seconds.
Five, two, one. Stop.
Okay. Pens away.
Line them up, count. How many do you have as a table group?
Unused Post-its.



Thank you very much. Count them up. Make sure there's no doubles.
When you have them -- count them. Just counting for now.
Okay.
So quick count, from Zach -- the black hat group. Is this your thinking hat?
STUDENT: My thinking cap. That's why I put it on. INST GRANTHAM: And you generate a lot of them.
STUDENT: 15.
STUDENT: 25.
STUDENT: 16.
INST GRANTHAM: Look how close they were. STUDENT: 18.

INST GRANTHAM: Super close.
But we do have 25 at this table. Well done. Round of applause.
Over a dozen. What -- you must had some wheaties for breakfast, CHIA seeds.
STUDENT: We went with synonyms for some.
INST GRANTHAM: Here is the next task. I want you to pull out the top ten.
Now, sometimes I do something called diamond ranking. If I had a felt, I will draw a diamond here.



At the top I would put the best two or three and the bottom the least two or three and you can start to sort them in the middle. I will give you a minute. Come up with the top ten. Don't have to be in order. Just the best bunch. Come up with the best bunch and set them to the side.
Okay. They don't need to be in an order. Just have sort of your best ten.
One more minute for that. Okay.
Need to finish up.
There's nothing perfect here. Doesn't need to

be.



Okay.
So if I could have your eyes at the front. This is a bit intensive on Post-its but you can

see how useful they are for this sort of the thing. Mobile.
We can take these and do all sorts of things around the room that I hope you can be imagining.
So I want to generate a list here of what we think are the most important skills attributes and qualities of an effective teacher. The things we strive to bring with the kids. The group with the most I will let you go first and give us five. Then



we will go to the 18, 16 and 15 group and I will ask you to don't repeat any. So you can go down and -- if your top five are repeat give us the next five. So no repeats. The group with the most gets the first five. Tell us five and I will note them down.
STUDENT: So students centered. INST GRANTHAM: I like it.
STUDENT: Pedagogically sensitive, adaptable.
Curious. And patient.


INST GRANTHAM: Nice.
The group -- thank you. The group with 18. Give us five.
STUDENT: Inclusive.
Professional. Collaborative. What else? Planned.
INST GRANTHAM: One more.
STUDENT: Critical thinker.
INST GRANTHAM: Sorry. Spelling mistakes.
Great. Up to ten.
I will fix the spelling on these before I post.
16 group. You? What is five more? AZITA:...

INST GRANTHAM: I like it.



See the goals are coming out and dispositions.
Yes. AZITA:...

INST GRANTHAM: Relationship centered. Yeah.


AZITA:...
INST GRANTHAM: Responsive. Nice.


AZITA:...


INST GRANTHAM: Organized.
Just a few things to consider if you want to be a good teacher. Hay?
STUDENT: Self initiating.
INST GRANTHAM: Nice. We talked about that. Goal 3.3. I will put it in there. Yeah.
STUDENT: Punctual.


INST GRANTHAM: You are great for being on time and ready to go.
STUDENT: Caring.
Positive.


INST GRANTHAM: I heard that word in several table groups.



Last.
STUDENT: Responsible.
STUDENT: Trying not to do doubles.
INST GRANTHAM: Your -- you have to be more careful because trying not to repeat. Who has some not up there?
There are more.
So what I will do -- plus plus plus. There's more.
Okay.
Well, we have touched on so many of these in different ways.
And you have seen it in the schools that you have had only -- only two days in the classrooms so far but you have probably seen elements of this from SAs and in the interactions with the SAs and teachers and students. Setting up the environment of a classroom where it's caring and positive.
Having moments where they are planned and reflective. You hit vital things for what makes an effective teacher.
And I have seen it since the first moments of our discussions as you begin to introduce yourself and talking about what you think is means to be a teacher and what you think good learning and teaching is. You you know what to do.



Now, something we have not talked act explicitly is another attribute of what it means to be an effective teacher or how to be effective teacher and I find the best way to share or describe this is by telling a story about a student teacher I will call pat. That was not the name by I will call them that. Two years ago at school in Lower Mainland. He was one of my student teachers and we did the time on campus. I had the first observation with him. My assumptions going -- it's hard not to have assumptions.
We say we should have none and wait but I will be honest. Sometimes I have may be assumptions.
Regardless, I was watching the lesson and doing my normal thing as pat did his first formal observation with me. I took notes. And the lesson went okay.
There was no major problem in the lesson what so
ever.
There were moments when sections of the class
were not very on task.
There was not bad behaviour. It was probably about grade ten or nine class. Science.
But some of the main points I can see he was trying to get cross weren't getting across and the work completion, the quality of questions, some of



those were not where I felt they could be and where I know pat wanted them to be.
But pat executed the lesson. Closure. Some work was collected. Not from everyone. In some ways, almost typical. The sort of thing you see in new teacher early op.
So as things normally progress we sat down
for -- talking and I can tell he was not enthusiastic. What went well. And pat talked and I recorded what he said. Bullet points. Where do you feel you are showing growth. He listed a few things that went well. Hit all the points of the lesson plan. Moved around the room. Things he wanted to do.
And then where do you feel you are showing growth? Pat -- they felt more better planned. New more names of the students. He was able to say some things that went better. That's the growth. What could you do different next time. If you taught to another block, what would it be? Pat was really reflective. Saying, well, there were times when I didn't feel I had them.
I remember -- not exact quote but he said that.
Didn't feel I had them.
I said, what makes you think that. I had to repeat myself several times and tell this group and



this group but I already told everyone. I couldn't figure out what was going on. I told the whole class and then two of the different groups I had to repeat it.
So I said what do you think is going on. He said, well, I don't know. May be not paying that much attention.
I was not wanting to say what I was thinking.
I was trying to ask questions to help him unpack it. They were not misbehaving and there was no disrespectful situation. He said no but I didn't feel they were all with me. That was the fundamental thing.
I said what do you think you could do? So what do you think was may be missing? What do you think?

STUDENT: You could -- if the situation happenings again you can ask each group to repeat what the instructions are?
INST GRANTHAM: Okay. What is may be missing is being explicit with instructions and asking do you understand. That's explicit with expectations.
STUDENT: During my first practicum I had a kid who would never understand it from the group thing and always



had to explain it. Once you did personally he would get it and be able to do it. Some kids are not able to parse when you saying to the whole class.
INST GRANTHAM: That could be partly it but there was an element that was more global. The whole room and chunks not with it. In this scenario, true story. Beyond just the one student.
STUDENT: May be not front loaded enough.
INST GRANTHAM: Make sure they have all the information they need. So when you say go, they attack it. Dive in. Front loading. What else?

STUDENT: May be he just didn't have them from the start.
Didn't realize they weren't paying attention and taught like that without realizing it.
INST GRANTHAM: May be he never had their attention to begin with. He is perceptive. They were listening. Not bad behaviour. There's elements of all of this. I said so -- I gave some observation. I said, I noticed you were quiet. Your voice. Reasonably tall person. Deep voice. I noticed you were very quiet with your voice.
What about that? He said, well, my former job I worked in restaurants. High end. Fine dining and he said all my training is my communication is to be calm



and quiet as a high end server in a restaurant.
I said, HMM how did it work here? He said may be that's part of it.
I said. May be.
How could you -- what might be different might help you? I will tell you what he said. May be I should be instead of being a server, I should think of being an MC master of ceremonies. What would that mean? He said I would talk louder.
May be that would help.
And it was whole series of questions for him to realize and it made so much sense to me as well. Here is a person -- he said I'm like supposed to be a ghost. People come a nice restaurant. Having a special event. I'm not at a steak house.
I'm very quiet. Is there anything I can give you. Another bottle wine and fade away. That's how he was trained and comfortable and that's what I saw in the classroom. He was quiet, he was reserved.
Could I have your attention. Thank you.
So we have this discussion. What is the MC look like. You get everyone's attention.
So we talked about that and he wrote that in his POS and when I came back 12 days later it was a different human being. What do we call that? The



difference between the waiter and the MC?
There's a word, term, I heard it in the room.
Flashed on the screen. It's still on the screen.
It's teacher --STUDENT: Persona.
INST GRANTHAM: Teacher presence.
It's teacher presence.
Pat had no teacher presence or very little teacher presence in his first observation. And he had abundant in his second observation.
He spoke louder. He stood differently.
So the tool kit piece that I'm talking about here, in addition to the 20 things you came up, what makes a great teacher, all of those things. Positive, reflective, student centered was the first, your teacher presence make an effective teacher and there's no one way to do it. There's no one way to do it but it's something that as any new teacher it's one key thing you practice and experiment with and hone and each of yours will be different. They are all deferent. No one has one way of demonstrating or executing their teacher presence.
And no one teacher is the same all the time in all situations. It changes. Parts of your personality that you need to tap into change if you



work with a small group versus whole group or a grade five class and suddenly you have arrangement where you teach PE to grade 2s. Your teacher presence will change. You need to be able to adapt to different situation and contexts.
That's why I want to talk about that.
So now what I will ask you to do is start thinking of words about teacher presence and I will ask you to get your phone if you have one here and grab it and get ready.
I will tell you to use your phone in the next minute.
STUDENT: Can't use my internet here.
INST GRANTHAM: I think people can participate -- may be once David puts his word in you can put a word in through the phone.
STUDENT: Will it work on a laptop.
INST GRANTHAM: Should. Hands up if you used menti? We will do that.

STUDENT: 5678.
INST GRANTHAM: Yeah. You should get a blank screen that gives you this question. Don't start answering it yet.
So we did a whole thing before in the groups



with the Post-its. You can pile the Post-its in one pile and I will collect them.
You have done a brainstorm on effective teacher.
Now we will do a collective word cloud through menti which is a tool you may want to use. It's really easy. I have been able to figure it out so I know it's easy.
Where you get data from a whole group of people.
So I want you to think, I described pat and the main part -- everybody got it? Blank screen with this question on it?
STUDENT: No. AZITA:...

STUDENT: View results. It will take you where you need to go.

INST GRANTHAM: Okay. Then type a word in somewhere, you can? Can you type a word in?
STUDENT: I can't.


INST GRANTHAM: You can't?
Hmm.
STUDENT: Says view only.
INST GRANTHAM: What do I need to do here?



I have an account.


STUDENT: Just do a new menti.
INST GRANTHAM: I just did like yesterday.
It's open right here.
See? I'm trying to be organized and prepared.
That's effective teacher.
The code allows the audience to join and expires in two days.

AZITA:...


INST GRANTHAM: Show instructions bar. QR code? AZITA:...

INST GRANTHAM: Where is that?


AZITA:...


INST GRANTHAM: Participant names. Don't need it.
Normally you just type in the -- so you can't type anything in there? May be I need to hit start presentation. What happens if you refresh?

STUDENT: No.



INST GRANTHAM: You refreshed?


STUDENT: Yes. STUDENT: Wait.
STUDENT: There you go. You have to back out and reenter the code.
INST GRANTHAM: Before you do that, I want you to type in the right words here. It's not about generally effective teacher. Now it's what are specific things that make up our teacher presence? Habits traits, pieces of teacher presence. The story of pat, the main thing he missed in my opinion was his voice.
Using his voice.
There's times to speak boldly and loudly and times to speak quietly and slowly but using your voice as tool and that's the thing that was trigger for pat to realize. Again, looking back at the pictures, could have spend -- back here.
This one. It's posture.
Very different posture in each of these. Eye contact. Little pieces. I want you to enter in.
Each time you hit enter has to be one word or two word hyphenated. What are the individual words, the thing that contribute too our teacher presence? Ready? We



will watch the cloud emerge. Please begin.
STUDENT: I'm not able to. AZITA:...
INST GRANTHAM: You have to back out and do the code again.
Try to think of others. Keep going. We will watch this emerge and change.
Any luck?
Think back to a teacher you watched, what did they do that gave them presence in the room?
Think back to some effective teachers you had. What did they do? What were they like? How do they act and stand?
What time? 1020 Jeremy? Whoo is still entering? Still changing a bit. Okay.
This is great. We will finish off.
If you want to put one more in feel free.
Side bar on word cloud, I'm assuming you have seen these. This is an easy tool. Not sure why it didn't work the first time but with a couple of minutes of experimenting, you can do all kinds of things with it. It means most of you typed in more than any other word, confidence as being vital to teacher presence. That's good one. All of the other things you try to do you can do them with confidence. If you try to vocal or use gestures, you can do them



with confidence.
Confidence I think is really valid key point. Voice is really solid. Really strong.
And again, there's times to be quiet. I have a work shop on voice but didn't have time for it. When I post the PowerPoint slides there's slides about voice. Being calm.
Bringing clams to class. Valuable. Oration.
That's speech, and art of speech.
Moving around the room. Sturdiness. Tell us.
STUDENT: I wrote that.
INST GRANTHAM: What do you mean?
STUDENT: I follow a good parenting expert who doctor Becky Kennedy and she talks about parenting and I think teaching is the same as being a sturdy pilot.
As a teacher, you are the pilot.
You are flying the plane. You don't want the pilot to be like oh gosh, turbulence, so being able to be the person who is -- you are flying the plane. You are not doing everything, you are not riding in it but you are in charge. So being sturdy. Knowing what is happening. How we will go through the turbulence.
Knowing how to land the plane and being sturdy in that way.




INST GRANTHAM: It's like confidence a -- this is what we are going to do.
We can choose some things about how we will do it, parenting things I remember as well. A parenting course we will get dressed this morning and you have a little kid. This shirt or this shirt. It's not a choice about wearing a shirt. But sturdy about wearing a shirt. Things will happen. We are here to learn.
Body language. What elements of body language do you think help with your presence in the classroom?
AZITA:...


INST GRANTHAM: Yeah. AZITA:...

INST GRANTHAM: There's a time to sit down with a group and be at eye level and have that closeness. And proximity. And times with the whole group. You project confidence with being open and taking space.
Literally with some student teachers I said imagine you are stepping into the role of teacher physically. Students know what it means to be a teacher. Students know. And they want a teacher to conduct facilitate



the class. Students want you to be the teacher.
And if you are not feeling very confident, you probably have not stepped into the role.
Step into it.
And it's partly how you stand and body language. And gesturing. A lot of these are physical.
So you are getting a sense I hope of what this means to have your teacher presence. Depending who you are and who you are with it will be different.
For those with multiple classes in high school your presence will adjust with each class not in huge ways but it's partly the dynamic between you and the kids that impacts what is the best elements of your teacher presence to accentuate. Comments?
STUDENT: I think confidence is important but also I'm all about authenticity and it's hard to be confident as new teacher but I would say it's like a fake it until you make it in the beginning.
INST GRANTHAM: Yeah. On my last slide, I have a great YouTube talk about fake it until you make it. Don't have time to watch here. But it's linked. American slant on may be corporate context she comes from but fake it until you make it. That's why I talk about this now. Because I appreciate it's hard when you are a new teacher.



So fake it until you make it. It can make a huge difference. If the kids see a lack of confidence, that can be a door way -- shoe in, the thin end of the wedge to some testing you.
Pushing you. Challenging.
So bringing confidence when you don't have it is
hard.
So that's why important to talk about it.
STUDENT: I would suggest after practicum if not sure, take improv acting class because it will teach you about voice projection, teach you about movement, and a lot of ways to work on your emotional tenner, you are performing in front of these students. You are putting on role so improv classes help with this, like, anyone here with performance experience knows you have never heard me above 10 percent volume. You will probably never.
INST GRANTHAM: You can project very audibly. STUDENT: But it helps also your articulation clarity.
It's something that -- theatre -- also movement, it will teach you about levels, you want to be moving between different heights to keep the visual interest.
And it's going to change a lot of how you present with the class. Theatre and improv are really --



INST GRANTHAM: Voice movement too. Moving around the room is so important. So simple.
You can all do that. You can move around the
room.
And then you can all talk quicker when you want
people's attention and you can slow down when you say, see this number on the periodic table right there, voice, movement of your voice.
Movement of your body. Another thing in addition to improv class that might be easier, is ask your SA to video tape you.
Five minutes.
Pick a part of the lesson. Make sure no issues with students on video, only the backs of student's heads is generally fine. Video tape you and watch.
What is your eye contact like. Animated? Those things -- helped pat a lot. Little gesturing and leaving behind the high end server from restaurant and being the MC.
Okay.
Thank you for that.
So I have -- we will move along a bit.
I will copy that into the slides before I share them. The menti. These are all the things, all these things we -- those are what make be up teacher



presence. These are all the sorts of things.
Awareness of different contexts. Facial expressions. I expect you need practice and time so one thing that I hope we chat about sometimes in the post conference is your teacher presence. It's something you are developing.
Okay.
I have a hand out here for you.
And if there was more time I would say let's do work in groups and talk about this but want to move on. You can use this for this if you want to think about your own teacher presence more or you can adapt it. These are just thinking strategies.
These are just...so I have given you these -- we saw this before. Three graphics organizers here. The ways you can use this, the one on the front, cultivating the teacher presence.
You can put facial expressions, voice and volume, confidence. You can put a different piece in each circle and make a web off each one or mind map of things to try or do in different colours. What you are doing now in blue and revisit in a couple of weeks and add anything new you have tried in green and you can see your teacher presence growing.
On the back is two other simple -- again, I have



set them up to be used for teacher presence but you can do them for different curriculum things you do with students.
In this case, things to observe on the left, in your teacher presence and things to do, ways to be.
Actions to lean into on the right.
Again, pulling it apart in a different way. How to grow teacher presence.
And place mat. We used when talking about PDP goals. You can chews four aspects and write about them. You can use a black line structure like this. I want to give you something if you want a tactile way to work on this.
Former times I have done this work shop we took the last few minutes and I let people do that but I will rather keep moving. Any questions about how these might be useful?
So, we already talked about this. Goal 7. Doesn't say teacher presence any where in the PDP goals. Elements of teacher presence are embed in different parts of the goals and several come up in subbullets of goal 7. When I say it's about perception, students observe this, perceive this in you. You are just being you, hopefully it becomes natural as you become more comfortable as teacher. If



students see confidence they respond differently than if see a lack of confidence.
It's okay to fake it until you make it. In fact, please do.
Bring confidence.
Or at least make it look like you are confidence.
And this is the name of the person who has a really popular -- many many views. May be millions.
Well known in the circle of Ted talks. Amy cuddy and you can search that. This is something to have fun with. Try. Speak louder than you used to. Loud is not angry.
Loud -- it can be brief. If struggling to get attention. Try clapping your hands. If you don't usually do it, try it. May be you will find something that works.
Try different things. Okay?
See where they are here.
I thought I had another -- I know where it is, I

think.



Back here? Where? It's here.
As we talk about teacher presence, I have what I



think is my favourite metaphor of what makes an effective teacher. What do you think? We talked about metaphors a lot.
What is a metaphor for effective teacher.
STUDENT: Like a light house.
INST GRANTHAM: Great. Don't need to go further. Another? STUDENT: Circus organizer I guess.
INST GRANTHAM: That's mine. Ringmaster. More. STUDENT: Sturdy pilot.
INST GRANTHAM: Thank you.
Loving caring parent. Others?
STUDENT: Hope.
INST GRANTHAM: Hope? STUDENT: Yeah.
INST GRANTHAM: Okay.
These are great. Great.
Why I think the ring masters of the circus is great metaphor, my favourite, is -- first of all, we don't really have circuses anymore. The travelling one that used to go around in a tent. Cross North America, used to be huge. When the circus came to town, people would go and it was live and had animals and humans doing incredible things and so if you were



in the big tent at the circus that would be hundreds of people and ringmaster and ring ling brothers.
Another heard of it? Travelling huge trucks and travelled across the country and they had three rings.
It was a three ring circus. Even in fields.
What was the thing would come in the ring and do the performance. Three ring circus. I went to one at Pacific coliseum. Here in Vancouver. Ice rink size and ten or -- I don't know how many people in there. Packed. Ringmaster would step into a ring. The lights would go out and one spot light comes on to the ringmaster and the place immediately goes quiet.
Mic comes down. And the ringmaster is in colourful clothing.
You can easily see -- may be even have make up.
Regardless of whoever that person is, very visible and spot light and have mic and they are ladies and gentlemen, and they welcome people and it's silent because everybody is keyed into the ringmaster.
And they will welcome -- say whatever and then, ring number one, the light goes off them and a huge flood light goes on to ring number one where elephant or who nose what and everyone goes to them and two minutes, whatever happens, boom, flood light goes off and back to ringmaster. That amazing performance and



next we've in the trapeze and with the arms and everybody looks up in the spot light goes and standing there and no one knows where the ringmaster is.
Disappeared and silent and the clapping and that's the circus.
And it's the ringmaster who facilitates it all and guides everyone's attention to where it should be.
On them. So you know what is coming and where to look and then on ring number one. Or up to the trapeze or over to the juggler. That's a very powerful metaphor I believe for our role as teacher, to guide the attention of our students. On us sometimes but we focus it where?
When we send to the trapeze, not doing that but where do we guide the student's attention? To text or Post-its. Or to a screen.
Or to the play ground.
But we set up their attention and we move it around to where we want their attention and then we pull them back to us.
And we reset.
And we send them and pull them back. And send them.
I believe that's the most powerful metaphor for a teacher. There are times the teacher needs to talk




a lot.


And so we tell them, and we do that. Need to do that sometimes.
Sorry. I thought you had a hand up. If you go

to the circus and see nothing but the ringmaster is that the circus? No. If all we do in the room is talk, is there learning? May be a bit. If you say interesting things may be a bit but if we move their attention around and engage them in things, we facilitate far more learning by taking the attention off us and putting the attention on the work, engagement. Teacher presence that does that. The ringmaster has presence.
Some is performative. The costume. So as a teacher you might want to find ways to differentiate yourself from students.
Land yard helps. Having coffee as you walk in and clip board. Those are little things that distinguish you. May be the way you dress.
I'm not suggest you need to dress fancy but I will be more up scale a little. You have to be comfortable and authentic for you. Teachers, lots, up to you but those are things to think about. What things you can bring in easy and quick and what things are more intentional? Any other metaphors you can



think of?
STUDENT: Chef working -- basically, they are the choke point. Make sure the food comes up, looks good and go to the right server to go to the right table.
INST GRANTHAM: Coordinating. You are falling behind. Not Gordon rams y. Hopefully. He is intense.

STUDENT: I have --
INST GRANTHAM: I bet you do. There's a whole thing about coordination there.
And having multiple moving parts that chef is juggling.
And someone said, that's not a good metaphor, you are saying the classroom is like a circus.
Sometimes it is. And that's okay. As long as it's on topic. Let's it go a bit. But a good ringmaster knows how to pull it back in. Sometimes -- the most helpful thing to the ringmaster is when the someone turns off the lights and you can speak louder and turn the lite off. Tools and tricks. Use them in your favour.
So teacher presence. So important. And you can't plan for it. Have to work with it.
Can we do 15 minutes and cover AI? The presentation I have is fairly short.



Are you up for a blast and then we will do Jeremy's thing?
So how many of you use AI? How many -- anyone have concerns about AI as teacher?
Jody?
STUDENT: It's clear students sometimes don't do the work in the class and go home and use AI so yeah, where it's clear in --
STUDENT: I think that's my presentation.


INST GRANTHAM: Sorry.
STUDENT: They waste the time given in class and I'm confident they go home and plug it in AI.
INST GRANTHAM: Yeah. Kids misusing AI and trying to pass it off as their work. Common for sure. We will do this quickly. Some slides here and -- we will work through.
So this is sort of both sides. How -- thinking about AI as a teacher and for you as the teacher and thinking about you as the teacher and your students using AI.
It's more how as teachers we at SFU expect you are considering your use of AI.
So you know, it's not to use it or not.
Because -- there was a time we said we can tell kids



to keep your cell phones at home. Can't do that. Not going to happen. Same with AI. Part of our lives.
So there no point trying to say you can't use it. You can't monitor that. You can say do this work with pen and paper and I will observe you do it in the room but can't do that for everything.
And my assumption is you use AI as part of one of your tools as planning.
And that's not a bad thing.
But we do need to be clear about some potential dangers with that.
It's not whether or not, it's like how, risks, implications.
So what do you think in terms of risks, what are some potential risks? Thinking of you as teacher and using AI?
STUDENT: The AI giving misinformation because that's been documented.
INST GRANTHAM: AI gets things wrong. What else? AZITA:...

INST GRANTHAM: Yeah.
That's so equally important.
And in some ways more important. You have a filter for accuracy hopefully. That's not right. So



you hopefully can catch when it's wrong but it's so important to develop the skill to decide or discern if what AI is giving you will work in your class. That's a huge risk. If think I got it from AI it will be good.
Implications for new teachers what are they?
STUDENT: You get lazy and start using it as a crutch instead of a tool. Like, self driving cars that brake for you. A lot of people stop paying attention when the cars does everything for you.
INST GRANTHAM: You may not develop the muscle, expertise in planning that you should if you rely on crutch of AI.
May be giving inaccurate information. You may use things with the students that are not well designed for them. You have removed yourself. You will become the expert and you are taking yourself out of the equation. Removing the most valuable thing the school provides, you are the most valuable thing the school offers. The kids get to be with you and you are taking yourself out of that, you employ the AI too much.
Or at the wrong time, wrong way.
So you know, student teachers what is the story?
Questions I could ask as we go through this.







it?

We unpacked some of this already.
I mean, we already -- are there times you avoid


How have you used it in your planning. That's

what I'm curious about? Anyone used it in planning? It's okay to say yes. How has it be helpful?
STUDENT: Running out of idea for activities. I will be like, this is the lesson. Copy and paste what I have the plan. I need activity. It will give a list.
This is good. Let me adapt it for the class.


INST GRANTHAM: Okay. Did you say that? I need an activity?

STUDENT: Not literally.


INST GRANTHAM: Unpack that a bit more.
STUDENT: Yeah. I will say this is the lesson plan.
These are the learning goals.
I need an activity that gets the student to use these skills to come to a conclusion along these lines.
INST GRANTHAM: Okay. What are we call these? Giving that information into AI before you ask it for something.
Prompts. Give it good prompts and the chances of



getting more valuable useful relevant responses is higher.
So you need -- if you haven't done that before.
That's a great tutorial. If you say it's for grade ten chemistry, AI knows the curriculum. In this units, the lesson is on this, the activity is for this, groups of four, you can get precise and say I want you to give me five activities and it will give you five and then you choose a piece from one and forget this and you can make it to fit your kids.
Azita's point is important. AI doesn't know the students.
And first point, never use the names of your people in AI. Privacy issues. Prompts. Good prompts.
AZITA:...


INST GRANTHAM: Right. Here is the lesson plan I have for the students. These needs. How adapt it. I said give me three or four or five choices and it gives you a bunch. I almost never take one. I merge, I discern. I'm the one who knows.
It's spitting out stuff and then I choose from a multiple set.



STUDENT: I've asked AI how many lesson plans on average does this unit generally take? And it gave me a range of ten to 15. Okay. So that's the pace.

INST GRANTHAM: Yeah. So this is -- that's asking, interacting with AI at different level. You get a specific activity, versus how will I shape this unit? Multiple levels you can use it. We want you to think of privacy and security. I think we should ask you to tell us to what extent you used AI? Tell us. I won't say you can't but I wonder how you did. That's there's a range. I asked AI to adapt my unit, or I co developed it with AI -- there's a range. Domain of knowledge we will talk about. How do we know what the kids did. If they do it at home. Some teachers say they don't mark stuff done outside of class time.
They don't know if the whole thing came from AI. That's a big implication. We have a rubric for AI use and I will show you.
Privacy and security. We will go through this quickly.
You have to be really careful to protect student privacy. If I do anything with student, I put capital ABC as the name of the student. And then comings back and easy to find and replace if I write something.



Never use their names. Really, really important.
It's -- make sure -- permission, is it already public. There's all these things about privacy and securities. I see it more and more, people talking about AI so you should -- you can always ask in the school. Great question to ask early on. SA. See what else you can find out.
Obviously there's SFU policy.
And if you use something you have got SFU you should credit that.
More information there if you want to follow it through. Domain of knowledge. Sometimes it makes mistakes. I have heard that referred to as hallucination. My daughter asked it a question and that was wrong. She said why did you say that. Had a back and forth. Sorry. I fort -- she said, I was really surprised. It was really interesting. I don't remember the details.
Before -- what we mean by domain of knowledge is a bit your content knowledge about curriculum. If you ask it about ancient roam and it gives dates in the 1800 for things that happened in ancient roam it's hallucinating. As teachers we require a domain of knowledge to be able to tell if what we get from AI is creditable and valid.



Same with any resource. If you have a book about chemistry there could be mistake but AI has more mistakes. So it's to be able to use AI well you need to know curriculum well. [Reading].
It's what -- teacher you have to discern if this will -- if it's true and if it will work for your kids. So you need domain of knowledge of your kids.
AI will never have that. The class profile is important. EIP students but all of the students in my opinion has learning needs and you need to know them.
STUDENT: I want to say, my last job encouraged the use of AI so I have experience with ChatGPT. When comes to knowledge, I would suggest staying away from AI in general contented related. Stay away. If you are dead set on using it I suggest don't ask the AI ask it to look for credible sources.
INST GRANTHAM: Good idea. STUDENT: Generally avoid it.
STUDENT: I would be careful when summarizing for you. People laughed at me for reading the text book. I could put it in chat and I tried it. I will use a book I already read and put it in and it had the opposite of what the books said. It spat it out but they argued against it. Spat it out as what it was arguing for.



INST GRANTHAM: Domain of knowledge is important. STUDENT: Misleading. It's deciding what is important.
INST GRANTHAM: Yeah you can't trust it. Asking for credible source is a good idea. Run it through --give it something you know is valid and ask to summarize.
STUDENT: The main thing to remember is AI is not intelligent. It's a large language model. It's main concern is not accuracy, it's sounding good. Example, a student asked what the industries were in PEI in 1867. I remember four of the answers. One is aerospace tech. Which is obviously not correct. And oyster farming and...ship building and off the top of my head, I didn't know which was correct. I knew lobster farming was incorrect but I had to research.
What is the point of asking AI for knowledge if you just need to research it any way?
Right? Just do the research instead and it's just -- it's yeah.
INST GRANTHAM: Really valid. Yeah.


STUDENT: Sorry. I need to bring up another concern I didn't see on this.
AI servers are often and frequently placed in low income neighbourhood. It's a social justice



issue. AI is polluting their water and making their -- it's damaging the environment and damaging the environment of marginalized community.
INST GRANTHAM: That's not a small point. You are right.
It's not in here. I will mention that. This is developed by other people. My daughter said, if you generate images on AI she said, not sure if it's is true but it comes up a lot and take electricity and water for cooling and damaging. And often in social impoverished areas. So many considerations about it.
And most importantly, get a chance to surface these things so you think about it. Last point.
AZITA:...


INST GRANTHAM: Yeah. AZITA:...

INST GRANTHAM: Co pilots. Something come up with here, imagine like a pilot. To appropriately fly a plane it takes a lot of the training and to effectively use AI you can think of a similar model. You need to learn a bunch of stuff. How does the tools work. What prompts. When do I trust it? Then you might do --might go with another teacher. Let's use AI together. You have guides with you and slowly you start to fly



independently and go on your own, once you have capacity.
But you don't just jump in.
Then you go to autopilot when it's safe and appropriate and you can more confidently if you will use AI trust it, because you have developed competency so in case of flying a plane it's safe but here it's about being the best tool to help with the student's learning in the classroom.
So I think that what we need to do is -- we can talk about this more -- one on ones or when back in march if you want but I thought it was important to touch on it. Be very careful how you use it.
STUDENT: I will talk really quickly.
INST GRANTHAM: Okay and I will make sure outside they are okay if we start at 10:50 so you have some slides here.
Jeremy on cordage. Spinning cordage.
I will be right back. All right.

STUDENT: So spinning cordage. I will skip past the --first I want to acknowledge the land and people where I learned this with so I worked in Arizona in the



mountain range. Apache and they at the end had hired a British marine to teach us traditional methods they had forgotten. Plants to eat and fires and they taught us cordage.
How to spin it. We learn on this land of Arizona. History, this is where Geronimo...[reading].
This is where he lived. I have a story. Look him up. Amazing history about colonization and culture.
So we learned it there. Three day course. If you think OASIS are beautiful, the animals go there to die and poop. They are not beautiful.
We did a day in grand canyon and used them.
Afraid of heights? I'm not at all.
So cordage is often made in the past with plant fibers.
I have some string here. This is hemp.
Plant fiber. It can be made of any materials long and straight.
I stripped a safe way bag and used that. Any fibers.
And the way this forms is you probably done it as kid. Creating tension in the string fibers. Twist them and it forms a loop. What happens is the fibers twist when they want to untwist they tighten on each



other and form a cord. Just pinch in the middle and twist. It forms a loop. That's the start.
Twisting you twist them --INST GRANTHAM: I see.
STUDENT: Twist them and it will start to form a loop. The other way to start is you can tie a not off and twist the same direction.
So the way is to keep twisting and pinch with one finger and twist over.
INST GRANTHAM: Keep going?
STUDENT: Yeah. I pinch here. Twist one. And then twist it the other direction. Other hand.
Twist.
Pinch over. Move your finger as pinching.
AZITA:...
STUDENT: Yeah. You can braid with these after.


INST GRANTHAM: We want to get multiple loops? STUDENT: Just one loop.
Keep going.


INST GRANTHAM: Just keep going?


STUDENT: I see some people starting to get it.
There's a left hand and right hand version too.



Which you figure out naturally as you do it. Once you get hang of it, it can be quite quick.
There are other methods of doing it.
Once you have it start you can roll it on your legs, and you let go and it twists itself and this way is rough on the pants. I went through a wear of genes doing it this way and it doesn't make it as tight but that's faster. You can roll it on your jeans.
And you can take that and use that cord and if you twist that in the opposite direction you twist and you can keep going and make it thicker and thicker.
That is how strings are made now. Cordage. With plant fibers, I have some here, this is from AGAVE I think.
STUDENT: Allergic reaction.
STUDENT: I got the fibers and began to make a cord but I'm allergic to this. I had a rash the next day. Once you get down to a certain point you fan the fibers in a bit and keep going. Try to keep this even. Thinner or less thin.
INST GRANTHAM: Can we tie a not so doesn't unravel.
STUDENT: It won't if you have tension...you can do it loose or tight. This is YUCA plant. So you beat it and then you can pull the fibers out. I rinsed them in the bath tub.



INST GRANTHAM: That's YUCA you took off the plant?
STUDENT: Yeah. Root, you can split the roots and boil them and spin into cordage too. And it will shrink as dries. These --
STUDENT: The fiber the coast Salish people use is two. Seeder bark. They can harvest without harming the tree and woolly dog.
STUDENT: You can use any material. Long and straight.
Birch bark I have used. We used the birch bark. Shrinks when dries. This bridge is made of spun cordage. There's a bridge in Thailand that I have driven a moped over made from the grass and they drive cars over it. Back in 2010 but I drove a motorcycle over it and it's made from spun grass. This is strong.
INST GRANTHAM: Like a cable. STUDENT: That's a no for me.
INST GRANTHAM: Who wants to walk across that? STUDENT: That's the bridge of my people.

STUDENT: This is the project we did in the desert. I stopped making mine because a friend -- we accidently put a rock through a car window.
STUDENT: Nice.
INST GRANTHAM: Launching it with that.



STUDENT: With his. I never finished and I stopped work on it and we hit ourself in the head and it hurts. I saw someone put a small rock through a stop sign so these are dangerous. This is material I spun and I kept spinning and we've into this material here. I made this -- throughout my career, as I worked in the bush I had we've this...you can see from a distance.
Bright. This is old. Brace let and everyone had one.
INST GRANTHAM: Team building thing. STUDENT: And I had a hat. Picture. My hat.

INST GRANTHAM: Did you make that hat?
STUDENT: No but the string is -- I was going to bring the hat but it's --
INST GRANTHAM: Yes.
STUDENT: The string is...I found in the desert. And my hat kept blowing off. I wanted a hat and I took the bag and made it into long strips and spun into this. Safe way bag. It gets half the length so you have to spin and it gets short so you need very long materials when you start.
INST GRANTHAM: Done in class with students? Can anyone see you doing this with student in class.
STUDENT: I was thinking I'm teaching a unit on properties of familiar materials in kindergarten so I'm like we



can make little brace let's and stuff using --
STUDENT: Yeah and they get to make it into a cord. I don't want to spend more time making sure everyone has the technique. But if you wonder what thorns look like there, they get large and I had to push through bushes of this material.
INST GRANTHAM: Cactus are for real. If you do something with the students, whatever age, what is important? What are important thing to think about if you ask kids to do this stuff.
AZITA:...


INST GRANTHAM: Yeah.
As adults, you know, we have long attention span. We have lots of forgiveness for being patient. So the demonstration of something like this with kid, the younger you go, the more step by step clear and make sure they have it and it's doable.
STUDENT: I taught this to many workers and sitting down and having lunch I see people spinning grass and it's fun and I don't know --
INST GRANTHAM: What is something about that that's great too have in the classroom?

AZITA:...




INST GRANTHAM: Yes can really help people focus. STUDENT: Uses a sense other than ears and eyes.
INST GRANTHAM: It's not intelligence of the kind we often use in class. What else?
STUDENT: Once you goat the skill you have a sense of accomplishment and small and ease and you can carry it on. Friends will show this and I taught you that.
It's fun.
INST GRANTHAM: You can see the results.
STUDENT: In the past if you wanted string, everyone knew to do this but now, with everything mass produced we lost the skill.
INST GRANTHAM: We can say that about many things. With hands. Not whether you are smart in this way or that way.
STUDENT: It's really good. I used to do it child hood. I will take sugar cane leaves and make a braid. Make a long -- we pull it from the both sides and it's
like -- it's like strong thing.


INST GRANTHAM: Wow.


STUDENT: YUCA fibers.
INST GRANTHAM: Anything else?



Yeah.
Inside days in elementary school when it's raining and the kids can't go outside. You need something. You still need a break. If you taught this, here is the stuff.
STUDENT: They used the plant to make bow strings. AZITA:...

STUDENT: This is just some twine I got from London Drugs. INST GRANTHAM: Canada tire?
STUDENT: Yeah. So the way this is made is it's -- this is made the same way. Just the machine makes it. You can unwind it.
INST GRANTHAM: Like I managed to do. So shouldn't be spending a lot of your own money for classroom.
Schools have budgets. Not big but that might be ten dollars or 8?
STUDENT: I bought is in 401.
INST GRANTHAM: Keep the reseat. You can get reimbursed sometimes. Shouldn't spend a lot of your own money.
Once you have a job you will have a budgets and these things -- thanks Jeremy.
[ Applause ].
STUDENT: You can do land acknowledgements for places you acquired the knowledge.



INST GRANTHAM: That's a great -- clearly you are having a good time.
STUDENT: ...
STUDENT: Talking about Fahrenheit or Celsius?
STUDENT: I will say just come from north Quebec. Minus 56 with the wind chill. I loved the heat in Arizona.
STUDENT: That's hot.


INST GRANTHAM: Okay. Listen, let's take a break. 10:41.
Please be ready to go back -- I will ask. Okay. We will start in there at 11.
So be back sometime before 11, ready to go. [Break].
INST GRANTHAM: All right. We will start in a few minutes. We will start up here at these 8 tables and our group will come in and join.
Five or six people per table. We are 8, 8 tables.
We need everybody up -- 8 groups. Need everyone on these tables.
Sorry, cock tail people. Empty spots.
All right.
You need at least one laptop per table.
Okay. Thanks for making space and welcoming us



into your space here.
...to be wherever and all these different places and really force you into crowded table groups.
Sorry but it's part of the structure for this next task is that you are in a group and there are a total of 8 groups for what we will do.
So sometimes it's great to spread out, sometimes you need to pull it in.
Navdeep and Cynthia and myself...and the longer portion is a discussion about what may come up for you in your practicum, hopefully does, hopefully it's really positive. But sometimes it can be unique challenge in a different aspect of being the teacher is interaction with parents.
And so we put together here a conversational opportunity, mostly interactive to unpack what can be involved in conversations with parents, care givers and families. If it particularly may have element of difficulty which can happen in many different ways.
Who has thought of this? Very common.
Very appropriate actually to be wondering how this might go. We all come to this aspect of being a teacher in a different way.
Our families have different attitudes about



school, we have different experience in school. Some of us are parents and some have worked in schools or with parent in other ways. We are all coming to it with different experience.
But what we all have in common, I hope, is we realize the parents are a critical part of the support net work around any child, the most important, so we need to join with them and work with them for the long term well being and benefit of their children.
Their children. Who we are entrusted with during that part of the day, in school.
So being able to have high functioning relationships and communication with parent is critical to our job.
Particularly, if there are challenges.
Everything is going fine for a student, they get along and school is great, there are probably no problems. It's more important when it's difficult.
When the stakes are higher it's more important we can talk and communicate with parents well. That's background. We will look at scenario that may come up and you will discuss in groups what you would do and we will talk about your responses. I want you to have a bit of table talk where you are seated. Think about voice level and so on. 40 people here. What are the



questions you might have or hesitations or comments or about potential interaction with parents and families. What is on your mind. What things are you wondering about?
And I will give you two, three minutes to chat at tables and then we will hear. And go from there.
I will ask you to wrap those up.
Focus back up here, five, focusing in four, eyes and ears up here. Three, attention back here, two, so we can regroup.
Thank you.
So from any group, what topics came up? What questions hesitation and comments?
Yes.
STUDENT: Language barriers.
INST GRANTHAM: Potential language barriers. STUDENT: Misunderstanding.
INST GRANTHAM: So potential door way to misunderstanding.
So if that's significant, may be people in the school can help with interpreter. It's a barrier to try to remove in different conversation. Try to get help if there's a serious conversation and a language issue.
STUDENT: Sometimes it happened in my previous school I did short practicum. Some parents are not ready to accept



what is going through -- if you need more support so they are like don't make my child a target. Leave him aside and you need to work on yourself --
INST GRANTHAM: So difficult news can be difficult for the parents and each parents will respond deferently.
Some say I'm so glad you told me and some say you are wrong and may be not ready to accept and there's a continuum and we have to deal with wherever they are on that and sometimes nothing we can say will help them but may be someone else can help us say or there's something we can say or we can create the conditions where we can help them may be listen. Like with learning, to have the students be able to learn we have to create the conditions. We do that as a teacher. We can't make someone learn. We create the condition. And same with difficult conversations. We create the conditions where listening can help.
That's the skill to think of. Are they ready to hear this? Sometimes they aren't. Same in any relationship. Just in a different role as teacher than you are when you are a partner or employee or friend or parent.
So something else that came up?
STUDENT: My concern is around parental follow through, as youth and family worker I had conversations and as



teacher I think it's different hat. Not going to be able to be as involved.
INST GRANTHAM: Being aware of the hat we wear. If something is going on outside, at home, what is the role of teacher? Blow up between two kids from online -- can't separate ourselves but there are these dynamics and hats. Something to think about.
Yes.
STUDENT: Might be the same as -- just like different beliefs system at home. Not religion but ways of doing things.
May be we are -- some parents don't agree with SOGI and come at us or we play music and the classroom and I heard you play -- even if it's a fine song --coming at us for doing thing they don't agree with even if it's something we are supposed to be doing.

INST GRANTHAM: Tolerance of a range of value systems and beliefs. Our schools are built with this but sometimes that will bump up against some people and that can manifest in a classroom. A parent may come in and be polite or may be not. Think of things so not shocked if something like this happens and we hope to get to the place where we feel we can address this, we can talk about this and we may be don't do it alone



and don't do it without thinking it through and having skills for going through these conversation. One more.
STUDENT: Mine is similar, families who wants large part of control over the content of what their children are being taught and can be quite combative.
INST GRANTHAM: Yeah. It could be tricky. You should teach this. And other parents are saying if you can just keep my son or daughter in class, I'm happy.
You know? Such a range.
So we are talking about kinds of instance that come up but it's a huge breadth and I think as a new teacher, thinking what will it be? The first instance I had a difficult parent is a parent wouldn't sign permission form for field trip. The parents wouldn't sign.
And it was difficult and I don't remember exactly how it ended but I remember actually talking to them in the door way of the class. I'm just trying to get your permission so the child can come. And they said I don't need to sign. I think we need this if there's a emergency. They said, nothing will happen. I don't remember -- I didn't know how to deal with it. I think I went to the principal. What do I do? They helped.



Don't have to take these things alone. You have SA and FA and you can take your time and go slow. Did you have something you want to share?
STUDENT: I was thinking about when we talked in our group about have you -- mentioned it, having someone with you in case you are nervous about having a conversation with a difficult conversation or a difficult person.
INST GRANTHAM: Yes. Don't need to have it right away and don't need to have it alone. Those are fundamental things about difficult conversation.
You can set aside some time. And you don't have to be alone.
So next -- moving on. Thank you for all of
those.
My sense is reading the nods in the room, you
understand the range of things, who knows what will come up for you? I have four things that might come up.
We will look at them.
We will read through them quickly and some are more elementary, four scenarios. All potentially real. And you are in 8 tables. Two tables will then focus on coming up with how to address one of them.
So your table will have two for each scenario and what



would you do? What will you do? It's not if this happens in your career. It's not if. It's when.
So what will you do?
So are you ready to look at the scenarios?
First one. [Reading].
Not -- not like a leather jacket. Which I have

seen.



Which I have seen. [Reading] their child, Alex. [Reading].
These are conditional pie. This pie comes with

strings.
So suddenly [reading].


[ Laughter ].
If you get -- if your table scenario one, what will you do?
Here is number two. [Reading].
You did not expect that.
You've been trying to get hold of them. Finally they come in and hit you with the school is not doing well enough. Let's get the principal. It's feeling like too much.
Navdeep have you seen thing like this? Yeah.



Scenario three. [Reading].
I know this table talked about grades. [Reading].
That was in angry email. This is some of the best work you have seen from this student.
That's scenario three.
Which is your favourite so far? Hands up? One two or three?
What do I mean by favourite?
Favourite is the one you would want to have to deal with or the one you think it would be hard?
Let's look at number four. Field trip planned. [Reading].
It's not that they won't sign. They said no. [Reading].
Parents just said no.
And it's not replied when you asked if anything you can do to help them feel comfortable. I will number your tables and the number you get is the one I want you to discuss and then if you noticed, like, going back to number one, I asked for one laptop at each table because I emailed these slides to you. If you are 1A, here, if one person can open the slides, and then once you have discussed it, I want you to put your answers in here. So we will generate solution



everyone will have access to after. What is the issue of concern in scenario one? What is the issue with bringing you pie and making comments about how well Alex will do. How did you like the crust of the pie.
OTHER SPEAKER: I had a parent give a 400 dollars gift certificate.
INST GRANTHAM: This is an ethical issue.
STUDENT: The rely was from me that this is not okay.
The teacher --
INST GRANTHAM: For sure. Ethical issue. For sure.
So what is the issue of concern? Bullet points. What is this about? What is the problem here?
Secondly, what are options you have to address?
Some options and thirdly, what are ways this [reading].
This is kind of the main thing. This is what are options you have? You can put in quotes. Not looking for long paragraphs. Looking for bullet points. What you might say, how you would respond in this situation. What you would actively do as the teacher if this happened to you.
And then, yeah, how does this connect to goals.
Same questions. Just see two different responses.
And skipping ahead in scenario two, the



questions are the same. What is the issue, options and how connects to the goals? I will ask you to go to the one slide and you should be able to type in.
Did I share it properly so you can type in it?


STUDENT: Yes you did. INST GRANTHAM: Good.
Okay. So you need to know which is your group.
Listen carefully I will give you the -- should be able to type in?
Great.
So just one slide and one person per slide representing your group but it's discussion from everyone. So suggest you take the first few minutes -- what is the time?
11:25.
So let's say the whole thing is about ten minutes.
Take three to four minutes to chat and then start popping it in. Scenario 1A. You are 2A. Three A.
4A.
You are 1B. You are 2B. You are 3B.



You are 4B. Got it?
Okay. We will give you about ten minutes.


Nice. Thank you.
I'm starting to see these slides get populated. Looks good. I will give three more minutes. Because then we want to hear and we have to keep an eye on the clock. Main area to focus if you have yet to is what are the options. Not the best. What are some options you have to address?
Try to come up with three or four things. Three more minutes.
Back you go.
Just one more minute to wrap up.
Okay. I will ask you to wrap up your conversations.
And with eyes and ears back here I will know you are ready. Great. Some people are turning in their chairs. Thank you.
These will never be done and not a perfect answer. We can stop now and unpack and hear some things and talk about them. Things that you couldn't focus on and hear what other people came up with.



That's the point. Not that we will get to an answer but let's unpack this.
So just -- what we will do a ask each table
to -- have your slides up here and we can all read it. Ask you to give us not the 30 second elevator but a one minute overview. What is it about? What you can do?
So we can read the text on the slide but just talk to it for a minute.
So for fun, let's go bottom to top. Why always start at the top? Is one really the top? No just happens to be there. 4B, this table. I have not given you a chance to decide who will talk. Who will talk?
So 4B, remind this is the parents who don't give permission for the field trip. Didn't reply. You know the student would benefit from the trip.
Socially as well. Field trips are about social connection and fun and some kids don't do that much in outside life so group 4B what is the issue?
STUDENT: The student is going to miss out on the learning opportunities and another big problem is it others the student so which makes it so more likely they will be bullied because they are outside on this major experience from everyone.



INST GRANTHAM: The student is set aside. If it's just one, the impact on that student is what he just mentioned. What did you come up with, things you can do?
STUDENT: One is right way, loop in admin. They have authority with parents that you don't have as classroom teacher. Explaining not just what the field trip is, but what the students will be doing if they don't go. It's not a field trip or not, it's field trip or doing this work that they are going to do and point out being there and seeing it in person is more engaging than a video. It's basically also may be being considerate of why they don't want to. And basically saying, the last one is, give them the option to come along as a chap roan and phrase it like we always welcome more chaperones because that way this person is not just helping their child but other people's children too and that may give them a sense of duty to come and be part.
INST GRANTHAM: They might be comfortable if you invite them. That's good. We never know about someone's reason for saying no. May be if you will try to --try explain why it's important or ask the questions again, why -- what is it that's making you uncomfortable? Is there something that's holding you



back and get more information.
STUDENT: We talked act that. Being curious. It's easy to be judgmental but however, explain to me, tell me about it. What are your worries? And they need --often parents just need to be reassured. They need to know. Their reaction, it's theirs but we have a choice how to react on that and be curious.
INST GRANTHAM: Thank you. 4A is here.
So with your slide, anything different about issues you thought were of concern?
STUDENT: Wondering if a potential financial barrier? INST GRANTHAM: Could be.
STUDENT: ...and one family wasn't able to do that and the teacher sent out email saying there are several families accessing financial aid from the school if you would also like to, let me know. It's one kid but make it seem like it's not one student. We have financing for you if you want.
INST GRANTHAM: Just to interrupt. If the reason is financial, and they are being set aside what a nice subtle positive way to try to remove that barrier by saying several people have found this to be helpful and if it is for you, they are not singled out.
OTHER SPEAKER: When you send the form home, if any financial difficulties reach out to the principal.



INST GRANTHAM: Yeah. Schools have budgets and it's been a while for me but students are not allowed to be singled out because of financial. So schools have budgets for these things. Anything else you want to say about how you can handle it.
STUDENT: We said try to catch the parents on drop off or may be. Or admin can catch them.
INST GRANTHAM: That's your opportunity to be curious.
Thank you.
Great. Okay.
Let's jump up remind ourself of number three.
This is angry email about letter grade and part of the issue is they say it's the lowest grade the children ever got and it's actually decent and there's disconnect happening. Which were the tables? Side by side.
Okay. So 3A. What is the issue?
STUDENT: Saying the parents are feeling disappointed about the grade but the big issue is the discrepancy between what the teacher thinks the students deserves and what the parents think the student deserves. Options to help is meet with the parents in person. Possibly invite the principal. If want extra support. Show the parents the rubric for the book report and that



rubric should have been talked about with the students even before the book report started. Let the parents know the students knew what the expectations were and if teacher has the time, they can show the parents a book report that got a good grade with the name hidden just to say -- if your child wanted an A on this, this is a report I gave an A to. This is the detail --
INST GRANTHAM: Exemplar.
STUDENT: And curiosity. May be the parents want the child to get into a certain university. Is it for a certain reason? May be support them to support the child with skills at home. Right? My son is in university. So he was in high school and helping him with the organizational skills could be something -- what can you do at home.
INST GRANTHAM: Thoughtful responses. What is -- in order to get here, this is great teacher response.
What is important? What helps you get to that point? What might you need to do before anything else?
STUDENT: In the beginning of the year establish contact with the parents and try to make a relationship.
INST GRANTHAM: I mean after you received this email and before you have them -- what do you think.
STUDENT: Okay.



Talk with the student. They are in grade 11.
Have a conversation.
INST GRANTHAM: Not what I'm thinking of. That's important. What do you think?
STUDENT: I would reflect the evidence I have on the student. Not --
INST GRANTHAM: You gather this. What else do you think you need to do?
STUDENT: I think talk to other teachers. Understand may be -- other teachers have understanding of expectations the kids have. May be this is the same grade they normally get.
INST GRANTHAM: These are all great points.
STUDENT: I don't think it's appropriate to receive angry email. Depending on the language.
INST GRANTHAM: That's another issue for sure.
And is some of email actually angry or am I interpreting it as angry? There's that. The thing I was going for is we should reflect. It's one of our four guiding decisions. Did I explain that the rubric -- did I show the rubric first?
Did I assess it properly on the rubric? Just check yourself first. Reflect.
Then assuming all of these are done, then you are ready. Please come in. Let me show you the



rubric and tell you how this all went after you may be ask some questions first. Reflection.
Are they really angry? If are, invite the principal. Then what did I bring to this?
Reflection.
That can really help. And may be you realized, may be they were away the day you went over the rubric. There are so many factors that can be possible. Reflect.
OTHER SPEAKER: Something I ask teachers, letter grade I assume this is when report cards have gone home. But the report card should never be the first time the parents learn where the students are at. Should be feed back along the way. And with struggling students, there should be conversations throughout to they are aware and they can to things on timely manner. Parent will say why don't didn't you tell me in October?

INST GRANTHAM: No surprises. We will go past noon.
Yes.
STUDENT: It's important instead of emailing back, make a phone call. Much is lost in emails.
INST GRANTHAM: Yeah. If conversation is getting hot, it's time to stop emailing and gets on the phone. 3A.



Great. 3B. Anything stand out as different as what you discussed?
STUDENT: Okay. So issue concern...and the parents expectations may not align with the class or the learning goals. Something we talked about is that we have individualized goal for each students. Some are already proficient so want this get them to extending. May be this kid we want to get to developed...getting parents earlier and ads for remedying --
INST GRANTHAM: Repeats here.
STUDENT: The big one is document your feed back and catalogue the student...so the parents can see compared to where they were at the start of the year this is great.
INST GRANTHAM: That's something I slid into the scenario.
They say it's the worst grade but you see its the better. Bring previous work and show them. Look how much he is improved. Here is his writing 6 weeks ago and now this. Bring the evidence. See the bigger picture.
STUDENT: Acknowledge your mistake. If the parents is right and haven't given enough support. If the kid with was improving so we thought he was good but they need the support --
INST GRANTHAM: Talks a bit more about it and nice to come



in with the second group. Two. Parents didn't show up and couldn't reach them. They finally agree to come in and they are angry and saying the student is being bullied and I didn't put it here, but you weren't worried about that. You saw they struggle in class but bullying is serious. It's specific and targeted and intentional so bullying is not to be taken lightly. Struggling socially a bit is not bullying. Group 2B what is the issues?

STUDENT: Okay. The issue is the there's a communication break down between the parents. Parents thinks the child is being bullied and you think the child is just struggling and withdrawing. So the parents are not communicating.
So we need to call them.
And talk to them but what will we do to address the situation in front of us. They are in front of me. I take out my book. And say, do you mind? We will take notes about what is going on here. I want to hear your side of the story of what you think is happening and I want too get to the bottom of this.
And also, checking in with them about what -- the best method of communication that works for them. I tried emailing you and it's not working. Would you like a



phone call. What days and times work for you? If you are still wanting to meet with the principal I'm all for that. Let's schedule it now and try to find time that will work.

INST GRANTHAM: Great.
So you try to learn more.
Sounds like you are trying to gather more information. What is going on with the miscommunication and difference of opinion.
It could be that the child is telling their parents they are being bullied. Guess what?
Sometimes kids say things that are not actually real.
They will.
And they are not necessarily trying to lie but may be they are traumatized or afraid, or not safe so they will say things that actually are misrepresenting what is really going on. Perception.
And they are not -- not lying or trying to manipulate.
It's coming from a place of fear or lack of safety. That can confuse the situation so asking them to come in and schedule a meeting and saying let's take notes and ask for clarification. There's a lot of ways to do that but you gain more information,



trying to understand. Being curious.
Very positive. 2A.

STUDENT: I didn't mean to put in caps. Not yelling. INST GRANTHAM: Thank you.
STUDENT: Okay.
We also said to have the meeting, invite the principal, and come from a supportive angle.
And when comes to bullying, ask what do you mean? Tell me more. And preparation make sure you come to the meeting prepared with evidence of student work and may be examples that you might have seen where they have been in social situations that were not favourable and also make -- have notes. When you communicate with parents, take notes of the times you communicate with them and the topic. So when they say, we haven't heard from you, you can say I contact you and taken from you guys, may be this method of communication doesn't work. What works best? Come from a supportive angle supporting the student instead of being defensive is probably the best thing to do.
INST GRANTHAM: Great approach.


OTHER SPEAKER: Add. Any time you meet with the parent if



you start with celebration of the child is changed tone of the meeting. The parents know that you see my child and then you are working as a team or they come in defensive and if you see and know their child it changes everything.
INST GRANTHAM: If you can get the positivity in the room, it changes everything. And another powerful thing is I understand you are upset.
I want to know more. Brings the intensity down. Very effectively.
Another thing I thought was really -- I can't remember, any way, these were great responses.

OTHER SPEAKER: Sorry. Add, the most serious cases of bullies, no one at the school saw it. We were all around the child. It was subtle. And hidden.
Serious but no one saw it. If someone comes in with bullying sometimes they won't talk about it, other kids gave me the information. Don't assume the child is doing fine -- it's so --
INST GRANTHAM: The point you made I remember is you said be prepared with other evidence. Be prepared. That's professional-ism.
Go to meetings prepared. Like you come to



classes prepared. Important meetings be prepared. Rob spent social time with AB and C. Be prepared to speak knowledgeably about the positives. May be missing something but that's being prepared.
This is pie with strings attached. Okay?
So pie with strings attached. What will you do? Group 1A?
STUDENT: Start the discussion with appreciating and thanking them for the gifts.
And then kind of changing it over to the performance of their child in their work. They want them to do well. We praise them and -- they sound like they want their child to do well so we say may be there are things they can do to support the child in ways they need improvement and -- may be also offering them to come in and --
STUDENT: Offering a chance for them to come in and instead of giving us gifts, do things for the classroom. Help read.
INST GRANTHAM: Redirecting. This parents needs to be redirected. If they happen to leave some cookies on the desk -- but redirect. 1B? Anything else?
STUDENT: Us.



INST GRANTHAM: Sorry.
STUDENT: Similar. It's the bribery.
Want to get admin involved. Talked about ignoring it, if it continues, and then enter into the conversation with curiosity around agenda behind it.
And then we linked it to -- goal four. The ethics.
INST GRANTHAM: Yeah. Inform the admin. I would say thank you so much but it's not appropriate for you to bring this in or bring it in for the class. Ignoring it, if it becomes a pattern, that's what it's a problem. If it's a one off, enjoy the pie.
I don't mean to be flippant.


STUDENT: There's special occasions. INST GRANTHAM: Yeah.
STUDENT: Especially food.
INST GRANTHAM: I've seen, a teacher getting married and the throwing a party for them. This is becoming a pattern and going further. Great job. You have all access and we can continue but the idea is you start to see the kinds of considerations and options and ways in to these conversations. So wrap up, we have some pro tips that really boil down to two categories. Deescalate. When the parent is upset or unclear, or



misinformed, and emotional, we want to bring the temperature down.
Right away.
And some ways you can do that, you mentioned, ask questions, start with positivity, let them speech first. Thank you for coming in. We will talk about the issue with the assignment. Should we just start by -- why don't you talk first? I have seen it happen and the person talks for 15 minutes. And you can physically see in their body, see them calm down and the shoulders drop and smile and you are just listening and may be paraphrase a bit. Keep them talking until they are talked out and a lot of heat is gone and emotion is gone.
OTHER SPEAKER: Deescalation starts with emails. Wait 24 hours. Reflect and the parents will have calmed down.
OTHER SPEAKER: I always like to say thank you for getting in touch with me. Thank you. Right? And I --
INST GRANTHAM: Thank you for raising this.
OTHER SPEAKER: And taking time to say I will get back to you. You need to acknowledge they wrote to you.
Make sure you have the time to -- you need to address it obviously within the 24 hours but make sure your response is the not emotional.
INST GRANTHAM: If they surprise you at the door, I want to



talk now, part of deescalating is buy time. You can say, I understand and I want to talk as well. I want to hear what you have to say. I can't now.
I have a meeting. May be you don't.
But it's very -- I have commitments.
I can't right now. If they just come in and expect to talk to you now, that's unrealistic. You wouldn't come in to any office and expect that. It's fair. I wouldn't start with not now. Thank you for bring this up. I'm glad you came in. I can't meet now. I have commitments. How about I send you an email with three times in the next couple of days.
You acknowledge you heard them and shown you want to hear them but you gave time now for them to deescalate. They realize you won't push back but the heat of emotion is not the time to talk. They come in and -- there's usually something unrelated that they are up set about and they can take it out on something that's easy and the target we are pretty easy target.
Second is stay professional. We covered these.
I think one main thing about being professional is you also want what is best for the child. So thank you. Thank you for coming in. I know this has been going on and I tried to reach you and haven't heard.



I'm so glad you came in.
Those are some main things. Empathy, patience, curiosity. That can really help.
So working with parent.
It's a key to the success with the students and all the conversation you had the points you made show you really have this orientation. You are thinking like teachers. I wish you luck. Thank you for your participation.

[ Applause ].


OTHER SPEAKER: This is so important and this will be something that you will be dealing with so I'm glad we went into this. I want to touch on EAs a bit. If there's a document -- that's done by BCTF on the web site about working with EAs. Review that. Thank you.
And a lot of you are coming from where you might have had other rolls and now you are in the classroom with EA and what I find with student teachers is people don't know how to get support from the EA that they need. Meet with the EA every morning to figure out how they can support you. And you can tell them. I need you to support the child this way. If this is happening I need this. Guide lines on how they can be



part of the class to support that child.
OTHER SPEAKER: In the document, it's well done and it's two join unions. It's an important relationship that we have to have because who are we supporting? The student.
Remember that ads a teacher, you are the person responsible for the student so saying oh yeah, the EA will take care of that student doesn't work. You are responsible for the programming for that student so you need to talk with the EA. That's your role as the classroom teacher.
So yeah.


OTHER SPEAKER: Clear directions to the EA about what you need.
And how they can support you and do review this with them. This tells you what is shared. What you do together. What can you do? What is your role.
The planning. That's your role and sometimes you talk to the EA and understand the students and do your planning based on that. Reviewing the document I think will help but the key thing, give the EA -- the EA needs direction and support from you on what too do.
OTHER SPEAKER: It is in the...one and two, one drive,



already.
Last couple of notes, mostly notes and anything else...FOIPA...we will skim on it.
Anything and everything that you write about a student can be FOIPed. It can be on phone or computer or book so be professional everywhere in your personal life, I don't know, I will use johnny, johnny is really getting on my nerves. You need to vent but do it -- oh hay, can we meet later? Close the door and you can vent. It's normal but still keep professional. That's very, very important.
And yeah, so any way that's something I wanted to mention. Regarding confidentiality, everything and anything that you write with a student or about a student, use initials, so for instance, if I need to write something to a teacher, I would say I don't know discussion about AH.
And because we never know. Somebody can be over look at my computer and then see oh, they are having a discussion about -- so you want to keep your documents confidential in that way.
Confidentiality, we talked about schools.
Sometimes people will talk about students in the hall way. We talked about that is not okay. You want to find a spot that's private and close the door.



The other thing is in your every day life, again, you might be talk about somebody. Go to a cafe. Blah-blah.
Be very aware and keep the confidentiality because some people may know that person you are talking about. My story, when we brought our students to Quebec for exchange we got to the restaurant.
Johnny, that was tough. They were behind us.
I learned a lot from that put it's important to use other names and how we present. If you are at a restaurant and yeah you are a bunch of teachers, it's not gossip. It's I care about my student, I want them to learn, I want them to understand. So just being aware of that. That's just very important to think of in terms of confidentiality.

OTHER SPEAKER: I have heard gossip sitting next to people at restaurant about people from like, just, people school board and it's so unprofessional and very problematic.
STUDENT: Be careful. Voice -- washrooms I went to the staff room and all TAs complaining about students and knocked on the door and I forget I was wearing this. We -- oh.
You forget it's -- you forget.




OTHER SPEAKER: Devices like these. The washroom is a bad place.
And regarding that, I tell all my students, you are the new crew coming in and you are agents of change. This will happen. What is your role. May be you leave the space. May be you just say we are talking about student you want to close the door. You are the agents of change and it's important to --
STUDENT: With FIOPA and unit plans and lesson plans...trying to have the accommodations and in the unit plans, I don't want anything associated to a student. I will have to lock that document then.
Correct?
OTHER SPEAKER: Yeah. I understand what you are saying.
We are also by the way here in our roles and what you are -- you are learners in our profession with the BC code of ethics and everything inside and outside the school we are accountable to -- made me -- can't criticize colleagues. Here we are in a learning situation. So we can actually discuss that in terms of learning purposes. In terms of for the names, that's totally okay. And may be you just want -- you just put bob everywhere but you know who they are and you can explain this is who they are...



STUDENT: It sucks for everybody involved. Want to the protect students.
OTHER SPEAKER: Or initials. STUDENT: Initials are still FOIPA...
OTHER SPEAKER: There was a time students who identified by designation we could not even put initials there so check with the school board.

OTHER SPEAKER: Do you -- yes you phone MCFD if you have disclosure. We have forms in Chilliwack. Seal them and sign the back. Go to principal...do we have to disclose to the principal or counsellor --
OTHER SPEAKER: Need to report? ...
STUDENT: I...child told me this. I'm reporting fact. OTHER SPEAKER: That's another thing.
Any citizen that sees or hears things that makes -- that you see a situation and see the student is in danger or not okay, we have the duty to report. That's one thing.
Here, just things to consider, we are guests in someone's classroom, we do -- you are not an employee. Don't have a union.
You are like gray zone.
So what I would suggest, these are -- yes you are students but only for five months. These are



students for teacher for the whole year and student for I don't know 7 years or whatever in that institution. I suggest if something comes up with you with the students, talk to SA first. That's their student. They also may have experience in disclosing. They often will go to admin and principal. You don't want to be alone in this. And let's say you saw something and you talk with SA and your principal, they can not report for you. You have to report it.
But they can be in the same room with you and support you and talk it you before you call.
So I would say be transparent, especially with where you are at. Our position. We are guests who are learning in the schools. Don't say I'm a guest, I won't say anything. You have to.
OTHER SPEAKER: A lot of people are unsure. Do I report. So people come to see the principal and get advice. The other things it needs to be done quickly. They want us to get on it. A lot of times need to get someone to replace the person so they can record it right away. It's emotional and give the person time to think and make the phone call and report it.
OTHER SPEAKER: Good question. Thank you. Things to touch on. Remember, there's so many things to know. Know that you will have the support from the schools. And



we are there along side you.


OTHER SPEAKER: I want to add to confidentiality, there's always that person who knows someone in the school try to get information. Do you know so and so. People will twist things and you have to say it, it's confidential information I can't talk about it. Oh how are they doing. People are always looking for information because some people just nosey.

OTHER SPEAKER: Yeah.
STUDENT: What if the SA says don't worry about that.
That's fine.
I had a student once that said after they reflect what it means to be sad, and he said, I'm sad when my mom hits me a stick. And I said, I think you should report this student is being hit. He often comes in in the morning and is like really sad for a certain period of time and gets over and starts to join in the class, I think he had an interaction with a wooden stick. She is like, it's cultural. You don't understand. It's fine.
OTHER SPEAKER: You can do it yourself outside of the school. Too. Don't need the SA's permission...do it any way.



OTHER SPEAKER: It's important. To go back to that, open up so at least you know the SA is open. If they are not a support...that being said, you gave us information. That's your role. Evaluate, how is this something I should report or not. And often for having done some reports, you can call them and say I have a question. This is happening. Is this something that's reportable? They will tell you yes, no or direct you. There's lots of option and there's a spectrum. You can't jump on it and go I will call because of one thing said. You have to look at the picture. How old is the kid. What is happening in their lives. Thank you very much for your participation.
We are going to lunch.
And we will be back at -- in 40 minutes for us.
INST GRANTHAM: 1255 same for us in the back room.
12:55.
[Break].



INST GRANTHAM: All right. Ready? 12:55.
Still, the most PUNCTUAL group. This is the best wireless screen set up. I've been in different rooms in this building and always have to plug in.



And this just works.
It's been great. Okay.
Last chunk of time.
Talking a David at the end of that last one about our discussion on teacher presence and voice, my wife had some problems. She taught in a big science lab and gym for years and ended up damaging her vocal cords.
And so she had to see an ear nose and throat specialist who referred her to speech therapist and learned how to speak louder and be more gentle on the body. David has an intro on this. Now? It's quick?
STUDENT: It's five minutes and help you save your vocal cords if you are not a loud person. It will unlock being loud. Stand up.
I will come to the open space here.
When we talk about using your diagram to speak, muscle right in the middle of the abdomen that controls the breathing. Need to make you aware of that muscle. So exhale. In.
And then out.
Keep going. Keep going. Okay.
So once you got to the end you will feel



tightness. The muscle you engaged to push out the last bit of breath, think of it like tooth paste. Your lungs are tooth paste tube. When you squeeze through the bottom you get more pressure. Most people talk from here. I will sound like this if not using projection. When you push from the bottom, you get more air going through, you get higher frequency air going through and it makes you louder as you start.
This is base volume for me when I use my diaphragm. This is when I use -- there's a deference there. And the more you push the louder you can be.
And the more you will resonate in nose and throat and be louder. Try when you speak to push the air from the muscle you just felt on a big long exhale.
And that is the very, very basics of projection.
And the very basics of how you can fill a room with your voice without having any strain.
INST GRANTHAM: Practice. One at a time introducing yourself loudly. Hi. I'm rob.

AZITA:...
INST GRANTHAM: Sure. Please. AZITA:...



[ Laughter ].


INST GRANTHAM: Practice.
STUDENT: It's not a huge amount. You are new. And haven't developed the muscle.

AZITA:...


STUDENT: Yeah you were getting louder. The reason why there's a huge difference for me is I practice this. I have been doing it since like eight or younger. The diaphragm is well developed in me so this is me at may be ten percent volume.
INST GRANTHAM: Let's hear it.


STUDENT: It will disturb them.
I want too get to 50 percent this is about 30, 35, this is about the max I will do in a classroom because it's enough to gather the attention of every kid in the room. If I was in auditorium and need to gather attention of 100 kids I might reach 50 percent. I can get louder and louder without possibly even hurting my vocal cords.

INST GRANTHAM: If out on a field or something, you may



need to try to go there. The idea is use the muscles here, rather than -- subtle anatomy here which will break down. In teaching it's stresses that part of the body. Deep breaths and out.
Anyone want to give us projection?
STUDENT: Hello I'm Mr. DIAZ. Nice to meet you. Hi.
INST GRANTHAM: So just putting it out there. I tell people, think of the back of the room. You project your voice to the back of the room.
STUDENT: Practice the muscle.
The more you use it, the stronger it gets. Like I said, even then I was probably about 60, 70. I can go louder but then I start to hurt.
INST GRANTHAM: Everyone's natural voice is at a different level of decibels and timber and everything. Working from a different place.
Thank you very much. Questions?


[ Applause ].
Okay.
So I will -- we are going to -- I hope I have everything. Voice projection. Breathing and take care of your voice.
Like I said, my wife had to miss days and travel to Nanaimo and see a specialist and miss a lot of



work.
And it was sore. It hurt. Okay.
So these are three things -- I need to go over
the rubrics, I want to talk about scheduling and then I want to talk about one drive access. AMANJOT's SA is having trouble getting on one drive and then feed back and then closing.
So student teacher rubric, I should have shown you. Where is the template?
STUDENT: Template section. INST GRANTHAM: No actually. STUDENT: Under midterm.
INST GRANTHAM: It's its own module.
And that's not where these are. Last year these are new and before I tell you where they are, you maw find them overwhelming. They are big with the four point proficiency scale. And there are several and have a lot of features. So a lot of text.
What we started hearing from students is, how do I know if I'm developing or emerging or -- what better way to try to put some descriptions to that and make a rubric based on the goals.
So that's what we did. It became long. So you don't have to use it.



You may want to refer to it for a couple of things. Either way, I think I think it's important you know where it is in case. Good guess it would have gone with planning template because it's a planning template but it's not. It's not in the mid terms because it's actually useful for your finals and your mid terms. It's in the 405 finals PGPs and student teacher rubric section. Three of them.
Broken down the way the goals are. One to five and six to 7 and 8 to 10. I misquoted that a couple of times. Let's look with the one so you see how set up and I can point things out. You can look.
I will also project them here. This is rubric for goals one to five.
So like I said, that's a lot of text. Pretty small font.
That's a lot on a page.
And you will see we have goals one here, and then various descriptors for the student teacher at developing level. Didn't go with emerging because our sense is you would be emerging by the end of 400.
At the end of 401 we are hoping you are at the end of developing.
And the goal being that the midtermish if not by the end of 405 you have reached the proficient level.



So some areas where you may find you put developing, these descriptors under developing may be things that help you decide where you accurately are. Remember, on these midterms and -- mid term you are not trying to say you are extending on everything.
STUDENT: Have you had practicum students say extending in one or two things and it's true.
INST GRANTHAM: Yeah. You might.
Yeah.
No question about it.
But the majority, most teachers are not -- most experienced teachers I should say, most experienced teachers are not extending in the vast majority. They are working on some -- and proficient. There's a range of descriptors from 401 through. Five goals.
Takes so long. If you look and we have basically on the left column it's goal four and there's a bunch within that because goal four has.1,.2 and so you can hunt around and you might find a language that helps you.
Let's go back to 3. -- we know goal three.
And if you feel like goal 3 .3 and you get there on the check list, well, at the developing stage, we said with support and prompting is attending school wide events.



Attends regularly, may miss some things.
Demonstrating self initiating behaviour. When at proficient it's consistently prepared and organized with everything ready. [Reading].
So if these are descriptors help you, can help -- it's a resource. You may not need it. You can get swamped by it.
STUDENT: Where?
INST GRANTHAM: Who remembers? STUDENT: Finals.
INST GRANTHAM: In the section for the finals.
Yeah.
So if you go back, similar done the other two version [reading] again, you have Indigenous, going down the midterm and the report I put in there.
And then in the next module which is the finals, PGPs and rubrics, you see them at the very bottom.
We will talk about the growth plan in march. You can ignore it for now. You will be starting to build the growth plan when you do the mid term.
Okay? I wanted to show you those. They are
there.
When we get too writing the mid terms I will put
in probably remind, the rubrics you can go back to.
Questions?



Okay. Scheduling observations during phase...I want to do here is look, let's go back -- I don't close this often. Here phase in. We have the green group scheduled.
Blue group is on the Friday.
And then the following week, nobody is scheduled yet. So we need to start getting on this.
Recognizing that the unique thing about this for this phase in is the number of people in secondary.
Elementary people you need to -- the other elementary people other than Jody, and CAREN. Maryum and Azita, which groups are you?
STUDENT: Orange. AZITA:...
INST GRANTHAM: Sooner you can do it -- talk to SA and put it in. The rest of the secondary people, I asked you to what?
STUDENT: Two or three dates that we can may be have. INST GRANTHAM: And --
STUDENT: Times.
INST GRANTHAM: Find two or thee times slots better on different dates, you need to confirm those with the SA when you can teach a decent part of lesson and?
STUDENT: Put in black on this document.
INST GRANTHAM: Good thinking. But no. Remember, rather



than everyone putting three on there? Email them to me.
And then I will look how they line up and I will try to make the most logical choices. Send me ones that can work. Two or three. And if it's only two, that's okay. If only one, send to me. Some of you have flexibility. I can make it work. Ideally I will get them Tuesday or Wednesday of next week.
Talk to your SA -- tell them. This is a squeeze. It's tight but rob is hoping we can do it as observation. If it needs to be on this day, the 30th, you can include that but try to give me other days too and email me and I will put it on here in black. If they work for you, turn them green.
STUDENT: We turn green.
INST GRANTHAM:...you make it green.
If you put it in black, I will make it green when I confirmed with my end. Other scheduling issues I may have.
So questions about that.
STUDENT: January 26 and 27 -- secondary school. No.
INST GRANTHAM: Yours...some people have grade 8 and 9 classes and some of those are possibilities on the 26, 27.
For you two need to be on the same day.



STUDENT: Might be is on --
INST GRANTHAM: I will leaf leave you to talk about that on Monday. It's three hours of travel.

STUDENT: I think go on any of that's days I think. INST GRANTHAM: Send me ideally the same day.
Because I'm not coming out there for --STUDENT: I've been advised Sullivan heights that the
Monday and Tuesday are completion date for school...I won't have students.
INST GRANTHAM: MARIAL -- Azita.
I'm wondering if it's possible to do yours on the 26 or 27?

AZITA:...


INST GRANTHAM: Oh right. And -- so did a swap. Okay.
Right right.
Okay.
We will have to go with this. 1115. With Azita where she is, there's room for a secondary person in the block there and I can get there the afternoon.
Azita I may say we will do afternoon zoom but put the time in. You know what you need too do for that?
Thank you.



STUDENT: Wanted to ask, since I was also moved to the 28.
Since that day works, I can add my date there.
INST GRANTHAM: Put there as black. STUDENT: As if normal.
INST GRANTHAM: Sure. Go for that. STUDENT: Thank you.
STUDENT: I might have to be gone Friday. INST GRANTHAM: Do your best.
Let me know by Tuesday.
Secondary people have not gotten in touch by Tuesday I will sends you text. This is a week ahead.
Who is the blew group? Right.
Any possibility for the 23?
STUDENT: Probably. Monday is the day -- I guess I could text -- I --
INST GRANTHAM: I would wait until you are with them. It's Friday afternoon. But Monday or Tuesday and if we can do the 23, please let me know. After this first round it would be so much easier. We have a good schedule. Two people a day and sometimes only one school. Have lots of the flexibility. The timing will be good. No pressure.
Okay? Thanks for covering that off. What is the last reminder?



Okay.
I'm assuming you have all shared your one drive folder with your SA?
So the question is, is it easy for your SA to access that and have they tried to give you feed back? On your units? The reason I raise this is I know some that would be the case. You have not up loaded yet.
When talked about sharing it, I know you shared it so they can edit. Now, this is SFU one drive net work. So it doesn't like email addresses for people accessing who are not SFU emails.
So they may be told they need a code.
This is what is happening to AMAN jot. The SA need to enter a code. If this comes up for you, the way to -- I can show you how to try to fix it. If that works, great, if not, let me know. I will try this live here. If you don't mind.
STUDENT: No.
INST GRANTHAM: Remember last time you may have shared this way. This a arrow and you typed in the email? That works, and as long as you make it they can edit they can get in but need to type a code each time. Have to go back to their district email, open email with code and type it in. Just like verification.
It will take them a minute to do that. Not the



end of the world. They may do it and not mention it to you. But AMAN jot's is saying, this is a pain. I will go in a lot. Can we take the code out.
Instead of sharing that way, you go do these three dots, and when you click on that, you can go either -- this is sensitive mouse, either share or manage access.
I will demonstrate through the manage access. What it does is it bring you here.
And now if you will do a new person, you will
share.
You are going to go down here to the wheel, you
will say anyone, and you -- anyone who can edit.
And now you have to go here and set the pass
word.
That means that they will be prompted with a
pass word each time they can hit rather than open another email and come back. May be your initials and
123 or their initials and 123. Can I use your initials?
STUDENT: Sure.
INST GRANTHAM: AA123.
Oops.
Not sure I hit that properly.
It's not a strong pass word but I think that's



okay.
Then -- checking again.
It's the link settings for AMAN jot's folder.
Anyone with the link can edit and I have a pass word. Hit apply and then now from here, you should be able to type their email address in here, and send it.
Or you can copy the link and attach it to an
email.
Either way you need to tell them what the pass
word is.
So in terms of privacy and everything like that, I'm not following good protocol doing this publicly but you will all do the same thing and we all have SAs. Please try this with the pass word and tell her AA123.
Now she will know what this means and may be even get back to me before we are done today so we can see if it's proper.
Okay? So that's what I was shown to try to get around them having to use a code.
Now, the bottom line is, after the first two units, which I need to also approve, you don't have to use one drive as much.
Because you can have your computer and you can show them or print it off and do off the side of your



desks. After two or three units that I have approved. I will email you copy them saying you no longer need me in the approval...you still need to put them on one drive but they don't have to go to one drive to look at them. They can. But you will talk about your unit all the time and -- then you write me an email.
Stacey approved my next unit and the title of the unit.
Okay?
So you know, they will be going into your one drive a number of times in the next one two weeks but after that they won't need it much. I'm trying to avoid headaches and hopefully that will work.
Questions? All right. Great.
Remind me to check and see if she get back before we go. If it works you will have seen it and we will be good to go.
Okay.
So feed back.
We talked in so many ways about feed back.
So we will do an activity called the gift of feed back.
So you know that my -- these on campus days we



work shop like crazy and trying to cram as much possible useful stuff and having balance with you having time to plan. I'm there to help with unit planning through the first two or three units and then that help is your SA.
But mainly it's feed back that I have for you.
I will be there to help with anything. If you need to have difficult conversation with a parent and want to talk to me, send me a text and we will have a phone call. If your SA says something worry some send me a text. But the feed back is when I have observation, I will read your observations post observation packages from your SAs. I will read them.
Not like every single line.
What I will do is go to POS and read them. I might reach out to you and say this is what I noticed. Great. Or do you want help with this or ideas? But the vast majority of our interaction will be in pre and post conference. I try to give you valuable feed back and the form, we talked about that. You know how the conferences will run. Feed back comes in all kinds of forms.
And it can impact us in lots of different ways. So the idea about -- sorry.
Where is it?



Of all the things not to have open. Sorry.
I make copies of these too put on one drive so I have a desk top version and the slide version.
So there's so many different -- so many theories about feed back. It's a step by step thing and we are here, trying to move you up a step each time.
Sometimes that works and sometimes there's a huge leap or it goes side ways and you may not feel you are going up at all if getting feed back that's difficult to implement.
So you know, many there's a idea about feed back -- the top and bottom are positive and the hard stuff in the middle. Juicy in the middle. Feed back start with the positive and then give the hard stuff and finish with positive. There is a lot of views about feed back.
I think those are potentially valid in certain situations. I did some research, I guess in business, management, there's just reams of stuff about how to give feed back and different models and they overlap and in some cases they -- there are similarities and all have value. I don't ascribe to any one of these. I watch you teach, I keep tract of what is going on I keep our goals in mind, against our goals I provide



what I think is most important information and feed back to help you move towards those goals and I tried to include a blend of where you are strong and growing and where you should look to grow. That's the model. Goals, in the categories, where you are doing well, growing, and where I feel you need to go.
So I -- this idea of -- I offer it and hope that you receive it as a gift.
But it won't always feel like a gift.
So the activity we will do, we will talk
about -- give us opportunity through metaphors for you to think about, if you go home after the conference or sitting there after and oh man, uh, I'm hoping that by looking at these metaphors you might see how it can be a positive.
So first of all, we will do the activity. I have gifts here.
Here are the gifts.
How about being prepared? Look at that. Now they are not the most impressive. You can see Navdeep. Beautiful tissue, flowing out of the boxes and are all different colours. Sorry.
Mine are more budget.


STUDENT: More environmentally friendly.



INST GRANTHAM: No excess waste. And I will ask that the bags come back so I could reuse them. A couple of you can keep but some I need back. Please check in about that. I am -- that's part.
In fact I have a issue with that around Christmas and waste and I will ask you to bring -- so six of you can line up here facing this way and the six of you can face across from them.
Sitting. Bring chairs. We will sit. Move the desk part to the side. So you sit across from someone.
Go this way. May be. More comfortable. The first six swing here and face this way and you six come here and you face that way.
Two lines facing each other. Come down to the end here.
Good.
Okay. Thing about feed back that people forget is it's two way exchange.
You know, the person giving the feed back is taking a risk too.
And vulnerable too.
Because you know, we care about one another and want to make sure it's received in the right way and all of that.



And you may find yourself, I hope in a few years as SA and you will give feed back and you may have colleagues you work with and you don't have that formal arrangement of SA and student teacher but you want to give them feed back. There's ways to maximize it. The I will -- you will give these.
And I want you to imagine what does it feel like when you give somebody feed back.
And how can you give it in a way you think will help it land the best.
Okay? Then we will swap -- I will ask you --the people here, I will ask you take a blue one.
Pull any one out. It's blue feed back.

AZITA:...


INST GRANTHAM: Stranger things. AZITA:...

INST GRANTHAM: Oh. Sorry.
Not a stranger things person.
When we provide feed back, to make it a gift, what is important about how we give it?
What is important? How can you give feed back



in a way the person will feel like you are giving them a gift? I hope you think of this. What can you say? How can you deliver? Usually it's verbal. Here you are giving. How will you say? What will you say?
How will you present this so these feel you are giving a gift. Questions?
Notice if you had this going on, stand there.
Teacher moment, why is this a poor place to stand? Look at the distraction. If I'm here and it's snowing -- the people with the blue gifts you will give to your partner.
What will I say?
It's not a big speech. Quiet. You will give it and then sit down.
Ready? Ready?
Nobody open anything yet. Okay?
Can't open it yet.
STUDENT: Giving actual feed back or making it up.
INST GRANTHAM: Sorry. This is the feed back. You give them a gift.

STUDENT: How we are just to hand over --
INST GRANTHAM: What will you say? You want them to



receive this gift?
STUDENT: Physically?
INST GRANTHAM: And verbally. What are the pieces that come in. There's a gift in there.
Don't worry. I took that for you there.
What are you thinking about as you give this so they will receive this gift with the intent you are offering it?
It's a little obscure. I realize. Okay. Ready?
Come over and present the gifts. No opening yet.
They stay in the back. Thank you. You can sit
down.
Thank you.
Be patient with that. You will get to open
them, promise.
So recipients, what did someone say or do that makes you appreciate the gift?
STUDENT: Smile.
INST GRANTHAM: Smiled at you.
What else? Something?
STUDENT: I'm brainstorming. INST GRANTHAM: Okay. I --



STUDENT: I was going to say, a gift is a gift. I'm appreciative of it.
INST GRANTHAM: I saw RADCA reach with her hand and gently touch yours. Contact there. That was on purpose.

STUDENT: He's more like my son.


INST GRANTHAM: You felt like he was your son.


STUDENT: I might be having false memories but I feel there was a I hope you enjoy it, hope this helps.
Explaining the intent.
INST GRANTHAM: Explaining the intent and you had a feeling of I hope this helps. The intent -- was that the intent.
STUDENT: I said he was grate and I hope this helps him become better.
INST GRANTHAM: Intent is important. If it's a birth day and you give each other gifts to recognize something, that's the intent. Celebrate. Good job? Did it feel weird?
Forced? Probably.
Any other comments or anything about that? Okay.



Now it's your turn.
Grab a gift and it's the same thing. How can you -- Zach and Jody, that brought it up. How can you make your intent obvious without saying it. How can you show your intent or impart the intent? In a way they feel it? That's what Zach said. I felt like there was this intent. When you get them, no opening you can peek but no opening. Please present the yellow gifts.

STUDENT: Yellow people? INST GRANTHAM: Yellow gifts.
Pardon me. People.
Okay.
Did you notice anything about this second round where the people with the yellow gifts -- notice anything that was deferent?
STUDENT: Heavier.
INST GRANTHAM: Heavier. What I mean is every gift is different. We will get to that part in a moment. That's part of the activity. I want -- we will get 12 metaphors here. But what I mean is, the noise level.
Did you notice a difference? Higher or lower?
Higher. Why do you think?



AZITA:...
INST GRANTHAM: More comfortable. They got to learn from yours. That's common. Nothing wrong with it. It shows there's more confidence because they had some ideas how do this. What to try to do.
STUDENT: I want to add, it helps in the classroom you put yourself in the vulnerable position of doing an activity before the students. Like jumping in the water and saying the water is good.
INST GRANTHAM: If there's discomfort, how -- put everyone in the same position. Everyone needs to do this. Do it yourself first. The point is you can max the valuable...through the way we give feed back.
Positive intent. Zach felt from Jody. He could sense it was positive. Not judgments. It was forethought in what she said.
So you plan it. You think about it.
I'm doing that when I -- when I'm there take notes and things, I'm definitely thinking, what am I going to say, here's is something about when giving feed back, I think you did great. I was really impressed. I like what you were doing. That's all my opinion.
Good feed back is facts of what you did. Focus on what I saw and heard. Instead of I



like what you do. Your eye contact helped the kids focus...both are okay but feed back that you can act on is more precise based on what I observed and that's how we designed the template of the observation. What we see and hear. When we give feed back in those ways we can maximize. When you receive, if you have open mind and growth mind set, and you appreciate -- I heard someone say I appreciate this. We can maximize what we gain from the feed back.
It's two way street.
So thanks for participating. Any other points? Who is curious what the gift is? I hope so.
Here is a disclaimer. Don't get your hopes up.


[ Laughter ].
And one or two mite be something you would be happy to keep but chances are, I might -- some I have to take back. So before you open it, I will tell you what -- yeah.
STUDENT: The ones you have to take back are the ones we will enjoy?
INST GRANTHAM: Who gets what? This is random. This is random who took which one.
So all of that really is important stuff but moving on to how feed back might be helpful especially



if it doesn't sit easily or if we don't quite understand what this can do for me or how it can help me. The idea is when you open the gift, show hold it, blah-blah, we will take a couple of minutes, think how can this item be a metaphor of valuable feed back.
Some are may be obvious and some are not. We will talk about them and you will speak first to yours and I prepared a slide I think.
Because I thought I made a slide where -- I can keep track of them. I don't want to show you yet of.
So okay. So when you get we will have a laugh and not be as loud as them. But open them. And take care of the bags. The tissue I'm happy too take back. If doesn't survive that's okay. I hope you enjoy these gifts. Happy birth day.

STUDENT: Mine is a battery.


STUDENT: Allowed to eat them?


INST GRANTHAM: Not yet.
Okay. MARYAL.

STUDENT: I got a tea bag.



Every time I go on the ferry with my husband he needs a cup of this. The orange TISANE on the ferry and he has to have it.
INST GRANTHAM: Who has -- tea bag and -- hold it up.
Tells us. STUDENT: Clip.
INST GRANTHAM: Clips. Yeah. And MARYAL onion and Zach? STUDENT: Chilly peppers.
STUDENT: I can do my make up now. STUDENT: Knife.
STUDENT: Key. STUDENT: USB. AZITA:...
STUDENT: Battery.
STUDENT: Hot chocolate mix.


INST GRANTHAM: SMORES. Take a moment and how could -- how could this be a metaphor for feed back?
If this -- if feed back is like this, it might mean or let me think of a different example that I --I have seen this done in the past where somebody received a KAZOO.
You know?
KAZOO and when their turn they said, this feed back makes me happy and I can share it with other



people.
That was the metaphor. They can share some happiness, joy, with other people.
When you hit a KAZOO people are laughing.
That's example.
So doesn't have to be in any order. I listed them and I want to note them down and after the person goes, we will see if someone else can come up with a different metaphor for their gift. Want to start.
How could this be a metaphor.
STUDENT: The sour taste but if you utilize it to move forward you can make great things like a pie or lemonade.
INST GRANTHAM: Yeah. Initial sour taste can --
STUDENT: Overwhelming and over time cultivated into something valuable.
INST GRANTHAM: Tasty in that case.
So lemons are sour. Might not be easy at the start. Might take time but you might end up with lemonade or lemon glaze. Might be hard to swallow at first. You can keep it. You can do cooking you can use it.
STUDENT: I used to eat a lemon a day.


INST GRANTHAM: Okay. So moving on. Band-aid.



AZITA:...


INST GRANTHAM: Ohh. AZITA:...

INST GRANTHAM: So it might be a band-aid on previous --HUH. Might help from previous --
AZITA:...


INST GRANTHAM: Okay. Good.
So if we gave some feedback that was tough, the next feed back mite help healing if it's more positive. Anyone else see?
Yeah.
STUDENT: Sometimes you think it's worse than it is and having the outside feed back can be mending to letting you see what actually went well. Sometimes when something goes ary you don't notice the little things so feed back can actually be quite helpful.

INST GRANTHAM: Yeah. And I put down a small mend. A band-aid is not serious first aid. If I gave you defibrillators as your gift like you need to be shocked that's serious. A band-aid is small mend, quick fix.




STUDENT: Also the band-aid doesn't fix on its own. It gives the wound protection so it can heal itself.

INST GRANTHAM: Protects the area that needs healing.
So it can be feed back, just remember this as you try that next time. That's interesting point.
Okay. Keep it moving. Jody.
STUDENT: I have a battery.
I feel like ideally it should be energize and long lasting. Hopefully the feed back you can apply not just to the one subject or lesson but throughout the rest of your teaching.
INST GRANTHAM: Great. Energize you and last a long time.
I'm afraid that battery is dead and I'm happy to recycle it.
But it can be applied in many ways. That's a really good point. Plug that feed back in math or art or different things. Who else? What do you have.
STUDENT: SMORES.
Like, that you are sharing with others, like, warm hug.

INST GRANTHAM: It's warm and comforting so it's hot chocolate but that's a special kind. A treat you make



around camp fire with chocolate and marshmallows and they made a drink now. It's warm and comforting.
Easy to take on? Easy. Anyone see a different way of interpreting that?
You know, it's nice to get SMORES feed back.
STUDENT: That's not a finished product. Something you need to get a finished product. That's just the mix, right? You need milk and -- a lot of things other than just feed back to get a good finished product.
INST GRANTHAM: You have to put something in it before it gives you the warm --
STUDENT: The feed back needs to be applied.
INST GRANTHAM: You need to execute the feed back. STUDENT: Makes it richer itself. If you use with water --
INST GRANTHAM: Different than if you use milk. And you put in ice cream.
HUH. That's why I like this activity.
STUDENT: Just with the SMORES you have to burn a marshmallow which is unappealing may be but you can use it to make something delicious after. Similar to a lemon.

INST GRANTHAM: Yeah.
Okay. Great.
Just keeping an eye on the time.



Few more to go.


STUDENT: I have feed back should be taken in positive way.
Unlock the potential in a person.
May be the person is giving the feed back is able to see that.
And --
INST GRANTHAM: Unlock the potential.
And thank you.
What else do you think the key might be metaphor
for?


STUDENT: Only work in one lock. STUDENT: Open the doors of success.
INST GRANTHAM: Could open all kinds of doors. It only one lock?
STUDENT: Yeah you can have multiple locks in the facility but if you use the wrong key in the wrong lock it won't do anything.
INST GRANTHAM: But the battery is applicable in many areas but key is more specific. I'm not sure. You don't know what is on the other side.
Who knows what doors this may open. So the potential.
And I do need that back.



I will grab that now.


STUDENT: Actually it's my house key.


INST GRANTHAM: Not my house key or car key.
STUDENT: Feed back just like clip. It can make your work more effective, and organized.

INST GRANTHAM: More -- how can it make it more effective?
STUDENT: Effective because just like clips can gather all similar documents, something like that, so you do need to spend lots of time to find the materials that you need. So yeah, you can reduce your time.
So it can be more effective.
INST GRANTHAM: So it might help you tie things together.
Hold things together. You may see connections between things. Anything -- you can keep those.
Yeah. If you want. And you don't have to. Well people who like those things.

STUDENT: What teacher doesn't like stationery? INST GRANTHAM: So okay.
Who else?
Okay. Zach. Recently, we had a box of fresh prep and I have not done it much.



STUDENT: I'm thinking a lot of the things. Sometimes the feed back can be spicy. Spicy like you might think it's intense, oh, I wasn't ready for that, but I think it comes from a place of passion, or care, or it might be harsh but the other things I thought is, might
be -- it's spicy at first and then you realize it adds a lot of flavour. At first it might be jarred by the feed back and then like, wow, that improves the taste of my lessons.

INST GRANTHAM: Flavour. Gives more depth to the flavour. AZITA:...

INST GRANTHAM: You develop a tolerance over time.


STUDENT: Some people can handle more than others. That's just red pepper. That's not spicy.
INST GRANTHAM: So you know, again, bearing in mind when you are the person giving the feed back, is everyone ready all the time for the spicy feed back. No. They may need a key or battery. May need to recharge a bit or may be need to spice is up a bit. Good point add that.
STUDENT: I'm the mirror.
I'm ugly I guess. But no, it's reflection.



Obviously. You should always reflect after every lesson and feed back. You may feel it's not valuable at the time. But later on it will come back and find value in it.
Other time, it's very valuable right away and you just have to reflect on it and incorporate it as best you can.

INST GRANTHAM: Yeah.
What else could a mirror represent here? Or how might it be a good metaphor?
AZITA:...


INST GRANTHAM: Yeah.
Might be able to see positives they didn't see before.
It's already there. I was just reflecting back what is already there but you may be didn't see before. Anything else?

STUDENT: Feed back is also the person giving it.


INST GRANTHAM: How do you mean?
STUDENT: So a piece of you is also in every piece of feed back you give. Also about the person giving.



INST GRANTHAM: That's a big part of the whole thing.
Thanks David.
David you want to carry on?
STUDENT: So --
INST GRANTHAM: Last time I did this, I only did a couple of times, somebody came up with something I didn't think of.
STUDENT: It needs the right conditions to be the best.
If you -- this is herbal tea. You want to use actual boiling water.
And it's not going to get bitter the longer you steep it so more sturdy. Different teas, different feed back needs different environments and if you don't know the conditions...
INST GRANTHAM: Need the right conditions so think about when and how to say it.
The way that I heard it expressed by a student last time is kind of like the SMORES in a way. You can't do anything with it until you let it steep. Has to sit with you for a while and then you may see the value in it after it is steeped.
As a tea person, so that was -- that was the other thing.
I will add that.
We have -- only two to go? One is junk drive.



STUDENT: Yeah.
I think that feed back is valuable.
And the reason I say this, I'm not taking a --we can store all our information in the cloud.
Sometimes you don't trust the cloud enough.
So you have to pull out one of these bad boys and store the information in here. Feed back is valuable. And I'm a person who can sometimes find that feed back is painful to receive because I'm a perfectionist. So storing that feed back in another part, this is for teacher CAREN not me as person so having a other way to store it is helpful.
INST GRANTHAM: Store it somewhere safe. It will be there. It's important. Need to take care of it. Put it in a safe place. Anything else?
I don't know what is on this. What is interesting is it has the lightening --
STUDENT: USBC?
INST GRANTHAM: And the other side. It can  --STUDENT: I thought of that too. Two ways of seeing --STUDENT: Great units on there.
STUDENT: Should have kept it.
STUDENT: The flash drives have a specific capacity. And people do too, much feed back they can handle. Could be overwhelmed or fill it up. Or if high capacity,



they can take a lot.
INST GRANTHAM: Only so much capacity you can hold. Really important.

STUDENT: Those USBs already have -- that one I assume has a bunch on it. Feed back is built on previous knowledge.
INST GRANTHAM: Feed back builds on what is already there.


STUDENT: The more feed back you get, the better you get. INST GRANTHAM: It builds.
STUDENT: Often a zipped file if the person to open it doesn't have that program, can't do it.
INST GRANTHAM: Have to be able to access it. Last one is MARIAL.
Onion.
So what do you think is the metaphor there.
STUDENT: Sometimes there's layers you have to peel. May be first time you try to at the beginning you don't see it and once you peel the onion layer by layer you see more, more aware of what you have and also may be in the beginning you cry, you cry, but you -- yeah.
So.
INST GRANTHAM: It can hit hard and make you cry. How many have had that experience chopping onions?



STUDENT: Yeah.
STUDENT: My kids are like why do you do that?
STUDENT: Put in the fridge before you chop it. The reason is there's two different chemicals that mix and that's causes you to cry. The sharper the knife is the less of the chemical is made and if you put in the fridge
15 minutes is enough. INST GRANTHAM: All it takes.
STUDENT: Don't keep the onions in the fridge. Green onions yes. Those. No. Better to be shelf stable.
INST GRANTHAM: Cooling it first may take some sting out.
May make you cry first but if you dig through the layers there could be a lot there. If you do something with it, simmer there's potential there. Anything else?
Okay.
So thanks for sharing those. I added those things on so --
AZITA:...


INST GRANTHAM: Oh sorry. Sorry.
Yeah.
STUDENT: Sounds like we get the point so I will be quick. Okay. So feed back is like a Swiss army knife.
It's a tool. Versatile. Importantly my dad taught me



if you use it irresponsibly someone will get hurt bad. What do you know, I got hurt badly.
INST GRANTHAM: Be careful when you give feed back. Use it properly. Versatile. You can use it in many many ways. Yeah. Good point. Okay.
So we have talked lots about the ways feed back can land and be delivered and received. The idea is in terms of when you receive it with open mind, recognizing the intended as a gift, hopefully, it will be helpful all the way along for everyone.
That's my commitment is to help you grow through the gift of feed back.
So --
STUDENT: Thank you.
INST GRANTHAM: Thank you.
Yeah. Nice. All right.
In terms of feed back, remember these forms I gave you. You have two pieces of paper with these. This is all feed back. Not just between us. You will give the students feed back. Think how you will deliver it. Coming in like onion with chilly poured on it? Or key? How you give feed back. The students have the same -- on the receiving end the same sort of thing. On the slides you will see I -- it's called



Austin's butter flies. Seen this? Watch it. It has some interesting stuff about feed back. How to be precise and how it can help improve learning. Feel free to watch that later. Closing will involve two things. I will read an story and then do an activity with string and that is be the closing. Questions?
Okay. I need -- if the bags are flattened and then I think you know the gifts I need back.
If you can put the flatten bags here and gifts back in the box that would be great. Fold the tissue if useable.

STUDENT: If you are cooking something and you taste it and don't know what it's missing, 99 percent of the time it needs a bit of acid.

INST GRANTHAM: Okay.
Story time. Bring them in. Smallest circle as we can make here. ELLI come here. If you don't mind.
If you come around, ADRIAN if you can swing to your left.
Come on in.
How are we for time?



AZITA:...


INST GRANTHAM: Good.
We are doing great.
There's nothing else you thought we could talk about? We are okay?
Good. Okay.
So the others will come and they can join. You have been working on that.
STUDENT: Once you get the technique it's easy.
INST GRANTHAM: Who likes to read stories to kids? Lots of people.
What do you like about it.
STUDENT: When I heard any story I -- in my mind. So interesting. I was thinking what is going on.
What is next step?
INST GRANTHAM: As you listen and telling. STUDENT: Not telling. More listening.
INST GRANTHAM: Did you have your hand up?


STUDENT: No.
INST GRANTHAM: Sorry. What do you like about reading story.
STUDENT: Helps them to visualize and picture books --



INST GRANTHAM: Great for young kids. For longer than they will tell you kids like to hear stories and have them read. Grade 7 and 8 and even books meant for young kids, beauty of some Disney movies or a good kid's movie they will sell more if they can engage the adults.
When I watched SHREK for the first time with my kids, I noticed they laughed at different times than I laughed.
STUDENT: They were probably wondering why you laughed.
INST GRANTHAM: Sometimes -- they laughed at different things and they didn't understand why I was laughing. Different levels. Because you see different things in the story. Anyone else? What do you like about reading stories.
STUDENT: I read to my son. He is two. I noticed when he is watching a cartoon on TV, he is zoned out and --when I read a story he is pointing things out and sayings thing about the book and waiting for me to do the sound effects. If I miss it -- he is engaged.
INST GRANTHAM: Easy to be passive when watching TV but when there's a story reader you can engage and they point and respond and laugh and you can do that as a teacher. There's techniques that make stories so valuable for that reason. You can engage them.



AZITA:...


INST GRANTHAM: Yeah. So we can learn so much about ourselves or other situations it's powerful.
Elementary people it's great if your lesson involves a read aloud I will like love to watch that.
STUDENT: Another thing is roughly one in five people is AFANTASIA...they can understand the emotional tenner and what it looks like. They may be can't do it from text.

INST GRANTHAM: When you read out loud and have pictures. You give them images to build on so -- the research, this is so solid the value of reading stories out loud and chapter books, lunch time, the teacher takes the first ten minutes and while the kids are eating, reads a book.
This is great story and going into practicum there are lessons in this story. The when we watched be Mr. Jenson and talked about set up. How to watch the video. Same with a book. Set is up. How position the kids to best engage. What you want them to see and think. Tell them. I want you to watch for -- called what do you do with a problem. Have you ever had a problem?



You have?
You have never had a problem? Lucky you.
Who is the classic person, has anyone never had a problem? We have. What do you do?
This is part of the set up. Normalizing problems and different ways to attack problems. I want you to watch. How does he respond to the problem. And then as the stories goes on, what changes does he come up with and how does he changes how he handles the problem. I want you to listen and look for those things.
How does he respond and change? Are you ready?

STUDENT: Yeah.
INST GRANTHAM: The author is Cobey YAMADA. He wrote some books with the same illustrator as MESUM. First page.
And if it's a small group, you have to tell them, you need to -- part of the job is setting them so they can all hear and it's quiet. My job to make sure they can see the pictures. I don't know how it happened.
But one day, I had a problem. I didn't want it.
I didn't ask for it. I really didn't like



having a problem but it was there.
Can you see the problem? Where is it?
Up oh up here. What is that actually?
What is it? Like a cloud. Dark. Why is it here? What does want? What do you do with a problem?
I thought.
I just wanted to make it go away.
I SHOOed it. Scowled at it. Ignored it.
Nothing worked.
Have you ever tried to ignore a problem? Martin I see you nodding. Did it go away?
STUDENT: No.
INST GRANTHAM: I started to worry about my problem.
What if swallows me up. Getting bigger. What if the problem sneaks up and gets me?
Look here, he is outside walking how does he look? How do you think he feels?
STUDENT: Scared.
INST GRANTHAM: Yeah, worried.
What if it takes away all of my things?
What if the problem takes away all of my things.
He has toys. All this stuff. That would be awful. How would you feel if a problem took away all your things. What are other words other than sad?



STUDENT: Angry.
INST GRANTHAM: How else could you feel?


STUDENT: Divorced.
INST GRANTHAM: Divorced.
Separated. Taken away.
I worried a lot.
I worried about what would happen. I worried about what could happen.
I worried about this. And I worried about that.
Shake your head if you worried about a problem before. I know I have.
Sometimes I probably worry about something almost every day but can there be little problems and big problems? Is every problem a big problem? Some problems are little.
And the more I worried the beggar my problem became.
What has he been doing? Worrying.
Over thinking. What a word. What do you mean.
AZITA:...
INST GRANTHAM: Expanding. STUDENT: Ruminating.
INST GRANTHAM: Ruminating. I wished it would disappear.



I found ways to disguise myself but it found me. I tried to run and hide. I couldn't get away. The more avoid the problem the more I saw it everywhere.
I thought about it all the time. I didn't feel good at all.
He is in a wind storm. The umbrella. What are words, how do you think he is feeling? In that moment.
One word that I think it looks like is struggle. Can you think of a different word?

STUDENT: Stressful.
INST GRANTHAM: Stressful.
Stressful.
I couldn't take it anymore. This has to stop.
I declared.
May be I was making my problem bigger and scarier than it actually was. After all, my problem had not really swallowed me up.
It had not attacked me.
May be I had made it bigger.
I realized that I had to face it.
Look at his face. What are words to describe you think what he is thinking or feeling? His



expression.
STUDENT: Contemplating.


INST GRANTHAM: Which means he is thinking hard.
What else?


STUDENT: Determined.
INST GRANTHAM: He looks determined which means he is saying this will happen. What else?
AZITA:...
INST GRANTHAM: He is looking brave. Knowing he can do it.
Do you think he can do it?
Not sure.
It's a big problem. Can he just change a problem?
So even though I didn't want to, even though I was afraid I got ready and tackled the problem.
What did he do there? The problem came and he jumped up and grabbed it.
When I got face face with it, I discovered something.
My problem wasn't what I thought it was.
I discovered, it had something beautiful inside. My problem held an opportunity.
It gave -- it was an opportunity for me to



learn.
And grow. To be brave.
To do something.
Remember I asked you to look and see what else
do you see happening in the pictures? What are you noticing.
STUDENT: More colour.
INST GRANTHAM: More colour.
Hands up if you noticed? Yeah.
The problem showed me it was important to look closely because some opportunities only come once.
Here's is the opportunity flying all around him and he is at the top of the light house.
So now I see problems differently. I'm not afraid of them anymore.
Because I know their secret.
Every problem has an opportunity for something
good.
You just have to look for it. That's the end.

[ Applause ].
So of course the end is full colour and he's at



the front of a sailing ship. What is this story saying about problems?
What to do with problems?
STUDENT: We have to face with strengths so we can get experience and for future from the past experience we take the step according to that.
INST GRANTHAM: Build on past experience. STUDENT: Ignoring won't solve anything.
INST GRANTHAM: What is the opportunity it's bringing you. What lesson it's bringing you. Part of the reason I think this is a fitting story for this moment is that there will be moments in the practicum where you are facing a problem. Cants figure out a lesson or a kid or your schedule, cants figure out your SA.
Ignoring it will not make it go away. What is the possible opportunity here?
Is this an opportunity to have a difficult conversation, for me to try let go a bit of the over thinking and just make a decision that's my best guess and try? What is the opportunity there for you?
So thank you for being a great audience. Hope you enjoy it.
The other is called what do you with a chance.
In that one, the chance comes and just lets it go. Then he realizes I should have taken my chance. He



reaches out and the chance is soars -- great books and the colours and everything.
Okay.
Any other comment? About the book or reading?


STUDENT: You modelled how we would read to a younger class.
INST GRANTHAM: That would be more for a younger class. If you wanted to reads that to middle school English class or art for the images, you can do that but you need to temper and design the delivery to the audience.

STUDENT: I have a question about wanting to engage them with asking questions and also not letting them talk on and on. How do you -- I feel like it's an art.

INST GRANTHAM: I agree. When I do, I use the book and I'm very directive.
So what do you see in this picture? Okay oh really. You do this at your house. Okay. Eyes back on the book. I will do that. What do you see?
There. When reading to your son, one on one. When reading to 20, you have to be scripting. Same in chemistry. You have to direct them. Like being the



ringmaster. Eyes back on the book. Everyone. Someone is telling a story about their grandpa or dinner last night. Bring them back.
Focus them back. That was great. Now eyes back here. Anything else on the story? Okay. For this I will ask you to move back and we will stand in a pretty small circle.
And pass this around. Everyone needs to have their hands on the string and come on in and grab the string and let's see the size of circle we will make.
Oops.


STUDENT: It's pretty.
INST GRANTHAM: It is. Isn't it? I will tie it into one.
So.
[ Laughter ].
So I will put a -- make it into one piece. There we go.
Okay.
So everyone has hands on the string. You should be able to hold it with one hand lightly.
And really loose.
So hands up if you ever done anything with string where you toss it around.
STUDENT: This is familiar.



INST GRANTHAM: I'm sure there's hundreds -- I may be repeating something you have done. You have a long ball of yarn, and I would hold it and toss it, and this is for Jeremy and it's a game and I learn your name and he passes to CORINE and you can talk about how we are all in one class and for me, what is -- the closing thing about this is about support system.
And that you are not alone. And as we go into this we had conversations and one on ones and group, who are the people you can lean on a bit as you go into this, friends and family SA. Let it go lax.
If this represents our support system, they are all there but can't really tell. So pull back a bit.
Point now you feel the tension.
You don't really sometimes know that there are support systems to help you until you ask for help.
So if we go back here, something is tough, well, support system there to help but if you sit quietly and you are not pulling and you may not get the help you need. I hope you do this, reach out if you need help, whether with a friend or partner, someone who was a teacher you know, anyone. Doesn't have to be people part of the program. It's reasonable to say, can I talk to you about this, or I need to vents. I don't have time to come over. Pull and feel the



tension. That's how you know you have the people there. You have to lean into it. It can be hard. Might feel vulnerable but it's okay. Because it's strong.
So what I will do in a minute is I will use these scissors and do a slice and you will have a piece. You can tie to your bag or put it -- tie it around your CREDO. Whatever you want. This is reminder you have this support system. We won't see each other until you are almost done...you will have finished 6 weeks so don't forget that you have each other as support system and I have no doubt if you text anyone in here, keep the chat going and make the one to one connections. Reach out.
STUDENT: We are back in March? Can you expand.
INST GRANTHAM: Sure. Schools have two week spring break. The first week of that we are here. We will be here Monday and Tuesday and Wednesday. We will do things to help you get final done and help you get things wrapped up might have a guest speaker in. The Thursday will be zoom. May be interview practice and stuff like that.
Thanks for pointing that out. I will give you more information. And we will talk about TTOC date. On the Tuesday you will swap classes and you will be a



TTOC for someone else so we will talk about that. Not rigorous but...help you finish the program.
Okay? So I will step pack and -- spread equally and spread equally so you end up with a piece about about same size roughly and then I will ask you to say one -- once I cut it, tie it around your finger or whatever, then I will ask you each to share one thing and that's, I will ask you to say one thing you have learned from someone in this group that will help you. One of your peers.
Something you have learned from someone and you can name them or just say I learned this from someone. I will leave that as a decision you want to make.
Whether you want to name the person or not. Something you learned from a peer that will help you.
I will start here. This is your piece. Okay.
All right.
So tuck that somewhere.
Or hang on to it. That's your reminder everyone in this group you can reach out to. Remember ignoring the problem doesn't make it go away.
Okay.
So in no order, what is something you have



learned from someone in this group.
STUDENT: Appreciative to David teaching us to engage the diaphragm. I lost my voice...
AZITA:...


INST GRANTHAM: Nice.


STUDENT: Thankful for everyone who has been really honest and open through the time. Sharing the ups and downs in the program and we can learn from the lessons that other people have.
STUDENT: It's the first time I'm here. I was not aware of strategies and everyone explained well and I -- thank you very much everyone.

STUDENT: Yes, for the two weeks, I also learned a lot from all of you, for example, rob, I learned a lot, and one thing I was impressed rob suggest because for my short practicum, my presence is not that good and rob said you are -- that's not -- teacher if you want to be a teacher, may be how to be more present -- at that time, I oh, it's difference between miss something and teacher. So that and also thank you for sharing the...and sharing resources and teach me...yeah, many many of you thank you Zach help me a lot. We are in



the same school.
And everyone, your positive attitude influence
me.
Yes.
Thank you very much.


STUDENT: Well said.


STUDENT: I don't have like a big thank you for anyone individual person but I've heard so many little things from all of you. I have learned things that I wouldn't have considered or I want to troy out, advice on cell phones and inclusion, AI, great conversations the past two weeks. Yeah, I think I learned from everyone here.
Thank you.


STUDENT: Thank you David for the onion trick.


[ Laughter ].


INST GRANTHAM: Chill it.
STUDENT: Okay. Yeah.


STUDENT: Using that this weekend likely.



For the rest of our lives.


STUDENT: Thank you everyone and rob thank you. You are so passionate at teaching. Every day is productive.
Whatever we learned it was spot on. I have had previously SA. FAs. I didn't think -- everything we learned we think rob did this way may be we can use this in class. Thank you -- for sharing resource.
I'm the oldest one I think. 55. Thank you for including me in the group and I shared some stories to. I never felt that way with any education classes I have taken so far and thank you David you will be the same school and thank you for being my support system. He came the first day and said any time you need me you have something going on, call me.
STUDENT: If you are a having a problem, anyone, mental health especially, message me and that's for the rest of your life. Ten years down the road. Find that number. Call me and we will figure it out.
INST GRANTHAM: Great offer. STUDENT: This is the best group.

INST GRANTHAM: Thanks.


STUDENT: I would like to thank RADCA. Getting...finds out



more people there. Other people are there too.
INST GRANTHAM: Communities is important. Really formed a nice community here and good connections with the rest of the group too. Anyone else?

STUDENT: Just thankful for everyone. Even questions in the group and helpful and just yeah, just chatting away and then making sure that we are an top of things, encouraging one another.

STUDENT: I didn't say anything.


INST GRANTHAM: It's okay.
Since day one -- you come with appreciation. STUDENT: Thanks for joining the group. Keep it active.
We have the chat group. I hope everyone uses it. It's our space to be there for each other and also we are there to celebrate each other too. I want to cheer for all of you. I'm in kindergarten. I have the mom energy and I can be your friends.
I'm not your teacher. So totally I'm your friend. So message me. I'm here too.

STUDENT: Thank you. INST GRANTHAM: Nice.




STUDENT: Can I add another thing?


AZITA:...
STUDENT: I was going to say thank you rob for adding extra time for what we need to talk about. I say that in general sense and specific for me. I came to you a couple of times outside of standard practice and thank you I appreciate it.
INST GRANTHAM: You're welcome. It's not a 9 to 3 job.
It's same with the students. You will be after school some days and the person said I'm grateful I have 830 to 330 job. Forget it. Sorry. TOC are more within the boundaries there. No question about it.

STUDENT: Less...
INST GRANTHAM: TTOC hours are pretty good. Regular teaching hour -- it might feel overwhelming in the practicum, like you never get a break. Take advantages of family day long weekend. One break in terms of extra day on the weekend but as time goes on gets easier.
AZITA:...


INST GRANTHAM: It's been a wonderful start and now you are



ready. You are -- we can come back next week. We will be wasting our time. It's time and we have had not as many as days as in the fall but don't need more of this. Now you need to be in the classroom. I'm sure you are nervous and we will get through it. And looking forward to seeing you in the classrooms and I will see you with your SAs and you should have the lap top sitting side by side with the SA and then we start in and I'm looking forward to it.
Coming in and seeing you as the teacher. I'm looking for the teacher presence. Okay. Teacher presence.

STUDENT: Teacher presence.


INST GRANTHAM: Good one. Okay. I will stick around for a bit. If you have questions or anything, otherwise, what time? It's a wrap.
STUDENT: Ended early.


INST GRANTHAM: Intro letters, I read them all. Send them SA and say -- by next week you should start to send --up to the SA how you send them. If you have your intro letter send to them today and check in Monday about getting it out. I think I read almost all



of...looking good.
All right. It's a sunny weekend. Hope you can enjoy it.
You will do planning I know but book on hour to get out in the sun.
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