






EDUC 405 - Jan 7, 2026

..............................................

INST ROBERT GRANTHAM:	Okay, people the clock just clicked to 9:00 a.m., it's a model, everybody's here [clapping].
Really appreciate people being punctual, and

we're not going to go to the board, David feel free to come on in.	Time is flying, it's already Wednesday, and last day on campus, so quite a lot that we want to cover.	I'm hoping it won't mean necessarily a long afternoon, see how we do.
So quickly go over our agenda for the day, and

then we'll head to the land acknowledgment and away we go, Corinne is going to lead that this morning, and then a soft-start activity here, we're going to do an activity about goals and dispositions, similar to yesterday when we did our class agreement, which I'll hang up here shortly.	It's a model to engage ways to engage kids, we're not going to go to deep dive but interacting with the continuity of the goals and dispositions for sure in that activity.	And you have
a community builder for us today.	Anything you need

for it

INST LINDSAY WILLIAMS:	Yes, nothing I only need the chairs.
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INST ROBERT GRANTHAM:	Only the chairs, fantastic.	And we'll have a break there at some point, just before or after the community building, do a break, and then inclusive task and class-room management task, that
are both what you can use in the next two days in your schools to begin exploring those aspects, for practicum.	Try to break for lunch a bill earlier
today because of the timing in the afternoon ()the

observation days task I already mentioned two sides of one piece of paper, we'll talk about it next week, the schedule a bit, and particularly signing up for your one-to-one meetings where you and I sit and look at your units and do it differently than before.	I think that will take a bit to talk through.	We need to be ready for Lindsay at one o'clock, which I assume will be an hour and a quarter on inclusion, really valuable to have this before you go to your schools over the next couple of days, and then we'll need to come back here and go through a few reminders before we close.
Recognizing that at the end of day we're not

back here until Monday and the importance of the opportunity is there anything you felt or wish or hoped we would include today that you don't see here? Okay.	Then that's fine the plan.
We'll begin with our land








STUDENT:	Thank you everyone for being here.	I'm just going to acknowledge that but also acknowledge that we're today on the unceded overlapping territory of the Coast Sail issue which include the Musqueam, Coquitlam, and First Nations, if you didn't know the
traditional language spoken here is Hun'q'umi'num', of

the broader language Hun'q'umi'num that are spoken

here by the people of the Fraser Valley, including the

Musqueam, Tsleil-Waututh, Coquitlam, Tsawwassen, Katzie and...First Nations.	I also want to acknowledge my privilege of being here, I'm a
second-generation Filipino Canadian on First Nations

territory in Port Moody, a woman of colour, I -- and my family being from the Philippines has a colonial past just like we have the Spanish settlers for 333 years.	That being said, I am also -- I'm oppressed, but also -- just like a lot of you, we are -- oppressed but also the oppressor, I came here with my family, willingly we immigrated here for a better
life, but that is only because of the displacement and

forcible removal of indigenous people on this land.

Us being teachers, I want to call how education was used, ultimately failed in that the culture is still very much alive and well.	So I want to challenge all of us, I challenge myself and all of us








as encouraging us to step up to use your privilege, friendship has privilege, whatever you have, please
use it to amplify not just advocate for these nations, but to work in allyship, please include them in -- include their voices in whatever work that you're
doing in the class-room, and, yeah, that's it.	All my

relations

INST ROBERT GRANTHAM:	Thank you.	And also just to introduce today we have Catherine here who is captionist.
AZITA: ...

INST ROBERT GRANTHAM:		Supporting Azita, so welcome, we'll get it right.	Any quick questions before we dive in? So a soft start.	You may see this in the school where you're going to visit starting tomorrow, you may have seen it before or you may not know what it is.	It's simple.	It's just rather than diving straight into your lesson, you start off with something a soft start can be choices and go to different places and quietly go into small groups or do things in a group.
Sometimes you start the day in a slightly slower pace and help people settle.
So in some ways this is an example of a sort staffed, in some ways it's an energizer (start).
It's a team task.	So I'll introduce it and








we'll jump right in.	We'll be in 4 groups, and so each group will have the same materials, and the materials are here on the table, I'll introduce them. What you do is build a tower.	But what you're actually building the tower, you're not allowed to
speak to the other people in your group, it's going to

be silent.	I will be give you some time to talk

before you actually start to build. So using only the materials that are on the table, your goal is to build the tallest free-standing, on the surface of the
table, and you're not touching it, and it's not attached to anything other than the surface of the table.	It stands as the tallest -- your goal is to make it as tall as possible.	The material is the same on each table.	Each team has a distinct colour.	Each pair has the same pair of scissors three pieces of tape, and two inches long, and masking tape, 30 centimetres plus or minus.	There's also going to be a secret ingredient which I'm going to give you partway through, once it's the silent time, and you don't flow what it is yet.		But I will give the teams the same ingredient, about half way throughout, the approximately two minutes to actual build, so some discussion and design time where you can't start building yet, and then I'm going to say -- and then








I'm going to stop everything and say you're going to the silent mode, ready, go, and I will start the clock.	And depending, I may -- you know, listen for
time changes, I may extend by 30 seconds or something,

I'm just going to see how it goes.

So the goal is to have the tallest possible tower, but what we're also look fogger in the team is creativity and teamwork to be successful.	So does anyone have any questions about what the no-talk tower is all about?	No questions?	My introduction must
have been fairly clear then.	Go like this if you know what to do [demonstrating].
So what I'm going to do is a simple numbering off, numbering you off.	So listen for your number. This will be group 1, this will be group 3, this will be group 4.	So then I will -- and then I will say please move to your station, and when you get here with two groups sharing a table, you need to be careful, I put a brake on one end.	If there's any
other brakes, feel free to make the table more stable.

And so you need to respect that the other team is on the same table.	And so we need to share the space. So you'll be group 1, group 2, group 3, group 3. Ed see how so easily can look random not be random. Group 3, group 1, group 2.








STUDENT:	Is that out of four.

INST ROBERT GRANTHAM:	Oh, I'm sorry.	Did I did -- you have to wipe that clean.	Sorry about that.
FROM THE CLASS:	[Laughter].

INST ROBERT GRANTHAM:	At least someone is paying attention.	So let me start over here and do that again, so wipe that clean.	I need four groups.	Group
1, group 2, group 3, group 4.	Group 3, group 2, group

1, group 4.	Group 2, group 4, group 1, group 3.	And this really helps if you're numbering, did I do that right?
STUDENT:	Yes.

INST ROBERT GRANTHAM:	When I say go "W", get up, walk to your area and you can start immediately, you can talk about, what's the technique, strategy, one or two minutes, and then I'll say "stop", get ready, on your mark, go!	At that point there's no more talking.
Show me your group, please.	Group 1's hands up.	3's

hands up, 2s hands up.	Okay.	You can talk right away.
INST ROBERT GRANTHAM:	And attention over here, please.

Great, thank you, excellent, so I'm going to give you

30 more seconds to talk.	30 more seconds to talk, then it's going to be it.	 So I'll say go for 30 seconds, give or take, and when I say stop, stop








talking, I'll give you the final instructions and then go.
INST ROBERT GRANTHAM:	And stop.	There we go, okay, I'm getting my stop-watch ready.	You've had some planning time, some thinking, some design-sharing,
idea-generating time.	And that's on purpose, and you

get to talk, and when I first did this, no talk -- when I was done -- FAs we get together and we have time to plan for this, I first saw this, Cynthia who is one of the FAs next door, no talking.	But I have found -- you change things, you take other people's ideas and you credit them, and you change them.	So I think maybe we get a different result, not saying better, but we get a different result, two minutes on
my timer.	At some point in here I'm going to pause it and I'm going to give you a mystery material,
something new you can add into your building if you so choose.	And but remember there's no talking.	There's no talking.	Are you ready?	Are there any questions? On more mark, get set, go!
INST ROBERT GRANTHAM:	Pause, anything you're holding, plus it down.	That's half the time.	So I might extend, but you can see there's urgency, you don't have much time, one minute gone.
The additional material, should you choose to








use them, there's two paper clips, I'm going to put two by each group, before I is a "go" again, if you
can just pause.	You don't have to use these, you can, but you can't talk about how to use them.	What I'll say, I'm going to add 30 seconds so you have 90
seconds to go, at that point I'm probably not going to

give you more time.	Go!	[Pausing for exercise]...

Stop.	Hands off.	And don't worry, we're not finished, I'm giving you at least 30 seconds, this is going to be tight, I trust you, I'm going to give you
15 seconds to talk, when I say go, 15 seconds, ready?

.

Stop, no more talking, 30 seconds to finish. Ready?		Go!	[Pausing for exercise]...	10, stop. Okay.	And step away from the cakes oh, so close.
So everybody give yourself a round of applause?

FROM THE CLASS:	[Applause].

INST ROBERT GRANTHAM:	Actually everybody has a

free-standing structure, so well done on that.	We can see there was an intent here to go two more up.		We
can see there was certainly the intent to go higher. We're doing a little tower ever Piazza, and a little crack in the middle, but it's hanging on.	So technically the highest tower, second place, and I think a tie for the bronze.	Pretty close, great.








So next task is what I'd like to do is debrief this and talk about it and how you might want to do this or do this or what is the purpose and what is the value of things like this.	First of all, let's do a quick clean up.	I should be able to get back the materials.	If I can get the papers all together, I'll get it to a recycling bin.	Make it all go here and we'll go back to our seats.
Making clean up, put it all here, you know, quick little tips and tricks.
Okay, so we're not in the middle of a unit on structures or building or anything like that.	But you think you have to be for it to be valuable in your class-room?	No, not at all.	So just a few quick questions here before we even get to a couple of these things.	What is the value of doing something like
that as a soft start, what do you think

AZITA: ...

INST ROBERT GRANTHAM:	Yeah.	How does it teach you? AZITA: ...
INST ROBERT GRANTHAM:	Yeah. AZITA: ...
INST ROBERT GRANTHAM:	See we're getting into the mind space, this is the good stuff.	I asked you why it teaches it, because my point there is it actually puts








you in a context where you have to use it.	I mean you can choose to not be a team member, and with this
work, it won't work if you're not going to be a team member.	So in order to succeed, it's teaching it because you have to do it.	The difference between, you know, if you're to use a sports analogy.	You know, if it's to learn how to take a penalty shot, it's talking about it on the board, versus having someone take a penalty shot.	Or in music playing an instrument as opposed to listening or how to play it.
Be a team player, and that's the way we teach.	Active learning opportunity.
So that's a great value there.	Is there something else
STUDENT:	Are we to engage, is it about engaging without too much stress, and there's no stakes other than the competitiveness.
INST ROBERT GRANTHAM:	You're opening up an opportunity to

engage the mind in a different way, free of am I going to get this right or wrong, or memorize, something else.
STUDENT:	It's also.

MARTIN:	Depending on the unit or lesson you do, it's very easy to link something because of its simplicity.
INST ROBERT GRANTHAM:	It's simple and you can.








ZACH:	Does anyone have a recommendation how to link that to an English class.
ADRIAN:	Communication doesn't have to be verbal.	A lot of it can be non- verbal, especially if you give them extended time on that, when a person comes up with an idea and you can't talk, you have to get creative on how to transfer that thought to another person (creative) and you can't write it.
ZACH:	I love it.

INST ROBERT GRANTHAM:	Similarly when I injected that 30 seconds of talk, that would be an opportunity to talk about clarity and specificity and being precise and brief.	Maybe not in connection to Shakespeare, but to communication, things like that.	David.
DAVID:	Tie it further to creative writing assignment.

Describe how you communicated and operated while you were silent, because most kids would normally write they gestured at each other, or used hand signs, but point out that that doesn't tell what actually happened.	So they have to then describe it and describe the communication without language which makes their writing strong because it makes it more specific, either word and language choices.
INST ROBERT GRANTHAM:	Specific word choice, descriptive

word choice, all kinds of things like that.








What was trickier or frustrating or...this task. STUDENT:	Timing.
INST ROBERT GRANTHAM:	What do you mean? STUDENT:	It's a short time, and...
INST ROBERT GRANTHAM: So that was intentional. If I made that 10 minutes, you're waving your hands, what do you think.
STUDENT:	That means we have enough time, we can do it in

a proper way, we can suggest it according to the right base, whatever is the requirement.
INST ROBERT GRANTHAM:	So as Amanjot...too much time to get some of the value.	The right amount of time pressure, you don't want it to be impossible, and so I often like I say, building in the talk beforehand, things like that, you have a choice in those little decisions you can make.
What can you learn about your students, if you take the time to set this up, which is not much, you know, what can you learn about the students once you introduce this and get it going, as you observe
STUDENT: This is from a past I've seen this 0 done a few times, if you're not specific on the rules, some will find a way to cheat, and technically they made a long strip of paper taped it to the floor and roof.
INST ROBERT GRANTHAM:	I tried to counter that, the only








thing it could be attached to is the table F. I'd seen the group trying to get to the ceiling or light fixture, then I would have to decide what to do.	You can call it creativity or thinking, or potentially pushing the boundary, you can observe that and you might see somebody -- you might see someone jiggles
the table, knock it over.	What else can you observe or learn about your students?
STUDENT:	Their thinking abilities.

INST ROBERT GRANTHAM:	Who really lights up with this kind of thing happens.
COREEN:	I was going to say some of our students who might

not -- this is a really -- this can be an accessible activity for a lot of students who otherwise don't know maybe their letter sounds are not the best but I have some students who are like when you give them materials, they can build and they -- then they just thrive.
INST ROBERT GRANTHAM:	So others' strengths, other kinds

of skills and capacities that kids may have that don't come to the surface and allow them to exhibit that and bring that out in some more typical class-room environments.	So totally changing it up and building or measuring, all of a sudden you see students who can feel confident, and that may be the only time in the








chunk of the day that they can make a contribution and a leader.	David.
DAVID:	You will also be able to see which students are good leaders already, and which ones need to work at it, because you know, the good leaders will -- the team will look calmer, they'll have a set plan, all
that stuff, and then there will be groups where nobody is ready to lead and it's absolute chaos, and they may not get taller than the thickness of the paper.
INST ROBERT GRANTHAM:	How their skills, collaboration,

listening, team players, all the social dynamics you can observe. And I saw groups doing all kinds -- at one point someone was trying to tape it on, because
the tower was moving, it was moving so they gave it to

another person on the other side.	You can observe so many things.
I don't think we need to talk too much about adjustments, how else you might change this.	You can manage making this obviously more or less challenging, depending on age.
Spaghetti bridge is another one.	You give dried spaghetti noodles, and create a gap between the
tables, 12 noodles and so much tape, and they have to build a bridge that is the strongest, and you come
with a textbook and you see which one can add a second








textbook, and you can make these things huge if you choose, if it suits or just do them as a quick thing for fun and for all the values you've talked about.
It's really not about the height of the tower.

What are all the other wins ab we've scuffed, discussed you have learned about the kids, to have
fun.	Someone who has been really quiet, now they take a real leadership position with their team, and the other students have never seen that before.	How does that benefit that student?	How do you think that down the road at recess that day or lunch.	How might that help that student where they never found a place where they could lead and really took a lead and helped
their team succeed.

STUDENT:	Give them some confidence.

INST ROBERT GRANTHAM:	What else might it give them.	Or help them find.
DAVID:	An in with social groups.	Not.

INST ROBERT GRANTHAM:	Not even just a friend but a social group.	Confidence and the ability -- other kids might see them more, because they know them more, know more about them.
So big believer in all kinds of things like

that.	If you're thinking about community builders and other things we can do something along these lines,








feel free.

Any other questions about that?

RADHIKA:	No, I'm just writing down, how long were those tapes.
INST ROBERT GRANTHAM:	It doesn't matter, I gave you two pieces.
RADHIKA:	I did write that.

INST ROBERT GRANTHAM:	A foot of masking tape and two pieces of.
RADHIKA:	Scotch tape.	Random.	Because I was -- it's

random.

So what we'll do in order to get ready for the next task, guiding dispositions and PDP goals.	We'll leave the tables, and very quibbling, stand up and stretch your legs a little bit.	Quick stretch everybody, reaching way up, reaching way up, and over to one side, assuming challenge by choice here, if it's comfortable.
STUDENT:	I'll untuck my shirt if I do that.

INST ROBERT GRANTHAM:	And the other side.	And roll the shoulders, hopefully it doesn't disturb the shirts, and roll them the other way.	And if you're
comfortable, let your shoulders and arms dangle, maybe you feel a stretch down your back or the back of your legs.	Who has some breathing routines.








ADRIAN:	I do the breathing for four seconds, hold it for four seconds, and hold it for four seconds, breathe out.
INST ROBERT GRANTHAM:	Square breathing.

DAVID:	Box breathing.

INST ROBERT GRANTHAM:	Another one is five-finger breathing, in, out, in, out, and you can do that. Anyone else v. a quick one.
DAVID:	One thing that I learned through dealing with my own anxiety is you can do counter breathing for people, you let them know what you're going to do and you start to count, as you go you slow down your count, feedback loop where basically you're breathing and you're sloughing down your breathing, removing your brain from the fight or flight response.	I will
do that before any quiz or test or in-class assignment

where they sit and they have to listen to me and follow my count, and most of them never even noticed that I slowed down.	But by the end the breathe in is as long as all four.
INST ROBERT GRANTHAM:	Slow things down.	And for the younger -- the younger the students are, the more this is valuable to talk through and we're teaching it as
we do it.	Let's take some breaths so we calm down.

And we settle and we're ready to listen or we're ready








to share, talking those things through, this is helping kids learn how to socially or to emotionally regulate, how to self-regulate.
COREEN:	For the younger kids, doing the hot breathing,

you have a cup you're smelling it and blowing it to cool down, my youngest loves that, he has a bit of -- doesn't want to do anything, I hate breathing, that stresses me out, so the hot chocolate breathing actually works, I have a hot chocolates.
INST ROBERT GRANTHAM:	What I see when people get really

quite dysregulated they tend to be not breathing out, they're just holding it in, and have a candle, blow out the candle.	Actually helps them get one breath out, and then take a furl breath in and out.	Fuller.
We can have another quick asset.	So the PDP goals and disposition we've talked about each day. They're really the core curriculum of this program.
And you are essentially your progress and your success

is based on your ability to demonstrate the goals and the dispositions in the coming 10 weeks.	There's 11 weeks still to go, next week we're still here, I should say 11 weeks, because it's even in here,
sending a note that you're in traffic and you're going to be late, showing self-initiating behaviour, and signing up for land acknowledgment, they're ways








you're demonstrating this already.

You need to know and understand and live these goals and dispositions. This is what we are helping you to do so you're actually being a teacher.
So as I've said before one more time, it's the language, the technical language of the university, the expectation is that you will demonstrate significant and sustained improvement toward these goals, not to achieve all of them, but you're moving toward the intent expressed in these goals in a significant way.	Which means it's really noticeable, "significant" means it's wow, from where you are now to where you are in four weeks, and six weeks, we're seeing, you know, significant.
And sustained meaning over the entire period of the time.	So that growth needs to be, you know -- it's not just above a flat line.	This is significant growth, this is massive un -- like unachievable growth, but significant growth, moderate growth, we want to see significant and over the course of the
time.

So not expected to master them (you're)

ZACH:	I think that ties back to when you said try -- when you do the...you want to do maybe two of the pointed number of goals, so that you are following you might








even revisit the same goal, and show, like, you're still working on the same goal.	And one thing that helped me I printed out the package, my short practicum and I highlighted each one that I already used, keeping track of which goals --
INST ROBERT GRANTHAM:	So you kept track in the 401

practicum.

ZACH:	When I sat down with my new package, I thought I haven't addressed this goal, did I do something today that did that, I did.	So I covered all the goals.
INST ROBERT GRANTHAM:	That's good. ZACH:	Or most of them.
INST ROBERT GRANTHAM:	We're not counting that, you know, I think goal 3 has five or six in there.	We're not counting that you mentioned point 1 to 4, you want to track that you generally covered them.
Sometimes this is where I need to walk the essays if they're new in the role, their thinking is you need to be a master in each, basically, and that's not realistically, it's not the goal.	Our goal is to reach that capacity as a new teacher, and with the reflective capacity, we knee that you will continue to improve (we know).
So let's explore the goals, we'll dive into them

now.	And so we're not -- this is going to be -- I








mean I'm looking at the time, 9:40.	So you're not going to have time to really read and dive and have rich discussions about each one of them, but we're sort of fusing two things here.	The content we're going to deal with is the goals and dispositions, and I gave you a hard copy, feel free to have them out with you.
The way we're going to do this is through six

different stations.	So I'm just opening up a different PowerPoint now.	And show this one from the
start.

What we're trying to really do here is trying to find out what you already know about the goals and dispositions, and in doing this, you will go a little deeper about what you don't know, hopefully come away with a bit more.	When you're doing something with a new student, what do you already know, what do the students already know about this?
What I have here are six different ways that you're going to look at the content, and so you could use the same sort of strategy for -- what was an example yesterday?	The Roman empire, or a particular piece of literature you've been reading, or content in human body, all kinds of content, it doesn't matter.
I have numbered the stations up here is station No. 1.








Up on the board there, I'll explain them briefly.

This is station No. 2, this is station No. 3, this is station No. 4, 5, and 6.	You'll be in a team of two people this time.	You'll get to go around to each of these for a few minutes, while you're learning you'll see a strategy that you can use with any content.	I'm quickly walk you through so you can see.	Here is stations 1 and 2.	Group 1 -- what I would do is
number you off and hope I get it right, No. you off 1 to 6, there will be two of each of you.	No. 1 you will stand in that area, in your station you have the white board, and there will be -- I have some whiteboard markers here, I'll give you a couple of things write everything you already know about the goals and dispositions.	In catchy bullet points, short brief statements, you know of write what you know about them, what is on the station is exactly what you see on the slide.	If you're in group 1
that's your station that you do.	Three or four bullet points, what are the main things we know, around that area.	When you're on station 2 you come here to see, think, and wonder.	So it actually came off black and white, but it's the same printout, these four images, there's 1 to 4.	And what I'm asking you to do is
using the images provided, I want you to observe,








analyse, infer, and ask questions about the goals and dispositions.	What kinds of knowledge do you gain as you look closely or when analysing.	What do these pictures possibly teach us or suggest about the goals and the dispositions.	That's No. 2 here.
No. 3 and 4.	3 is a boggle game.	Hands up if

you know how to play it.	It's not like a crossword thing.	But given these letters and these letters only, how many words by linking -- I'll adapt this a little bit.	Linking letters going up or down or
side-to-side, or reorder them randomly.	There's the adjustment already to make words.	And you can reuse letters if necessary.	So it's up here, station 3. And you'll have white board markers, list the words here, or here when you're in this station.
So they don't have to be exact goals from the

goals and dispositions, they need to be words that are related to the goals and dispositions.	That's station
3.	Hands up from anyone who has questions along the

way.

Station 4, what what's in what's out.	Some of the words are obviously in and obviously out.	So the three categories, they are found in the dispositions, they are not or they might be.	So you would need a pen for this station, which is here.	And actually








what -- when you get to this one, I guess I'll just

ask you to just make an code of "A", "N", or "M" right next to the word on the piece of paper.	I see people are already looking at -- remember they don't actually have to be in it, they might be.
One more set of two more stations. 5, connect

two. Station 5 is -- this is station 5. It says connect 2, so this is station 4 here, and this is station 5, they look very much the same.
So at this station what you're trying to do is

create sentences that connect two or more of these words in a way that is meaningful about the dispositions or the goals.	So you're writing a short sentence, you're using at least two of these, maybe we would say the goal would be to have a sentence of
three or four, and put three or four together to have

a meaningful sentence.

5.	And 6 is table talk, it's here, and it's quite straightforward.	Read this quote and then write or draw a response.	After -- about two-minute reflection, then you can discuss.	You're only in a team of two, reading it, thinking about it, write a summary or draw something that represents this quote, and of course the main thing being about what it says about the goals and the dispositions of the PDP.








There's six different things.	I don't know if we'll take the time to go through each of them, but maybe we'll do the first three where you have enough time to actually do them, and then quickly move through so you can see what people have done just in terms of
thinking about our time.

So who has questions...you're going to do here? COREEN:	The slides said guiding dispositions, are we
doing program goals.

INST ROBERT GRANTHAM:	Yes, in this activity you can draw on both, the PDP goals and the guiding dispositions. Both of them.	I usually call them the dispositions.
So that's a good question.	Any other questions? Okay.	So I'll give you your number, so take a pen.
To a couple of them you need the white board pens. If...group No. 1 and 3 need felts for the whiteboard, everybody else can probably get away with a pencil.
I'll give you three minutes, I think, and when

you move you'll come to a station that has work already there, take a look at it and add on to it, just not repeating what they've done, you can start
again and do a separate thing or build on what they've

done.	Are we ready for the numbers.	Okay.	We'll go

6, 5, 4, three, two, 1.	And we'll go 1, 2, 3, 4, 5,

6.	Everybody know where they're going to go?	Okay,








let's go, and jump right in.

Give you about another minute at this station. . Just take another second or so, finish another
word or sentence.	If I can have you over here.	Next

to group 2, thank you for the eyes and ears, group 6, thank you for the -- group 5, sorry.	Thank you very much, just one group we're waiting for here, thank you very much.
STUDENT:	Sorry.

INST ROBERT GRANTHAM:	No problem.	So I'm really quite careful before I name a student if I'm trying to get their attention, and there's one who is still talking, you do not want them to feel really badly, so usually still waiting, eye, ah, thank you.	So going to ask
you to move in a moment, just if you're in group 1, go to 2.	Group 6 to 1.	Go in a circle, it's not a perfect circle because group 1 comes to here, and that's group there, and then four, five, six.	We'll debrief.	When you get to the next station, what did they do, and then add on.	I'll bring down the time each time.	Questions, okay, please move and make sure you hand the pens to the right people.	Starting the new one. .
Eyes and ears over here on this time.	Before I

ask you to move, what did you notice about coming to








this task second, like when you get there and

someone's already done part of that work, what did you notice
STUDENT:	Way harder.

INST LINDSAY WILLIAMS:	They've done a lot. STUDENT:	There's --
INST ROBERT GRANTHAM:	The low-hanging fruit is gone, they've done the easy words, because I expected someone to say is that the case in each of these stations.
ZACH:	Yeah.

COREEN:	I feel we're talking a lot more than I, Zack and

I, does that make sense, I don't know.

INST ROBERT GRANTHAM:	Actually it's harder.	Did anyone find it easier, oh, I see this is helping me get started.	Well, give yourselves a pat on the back. Enough time to dig into it and then we need to move on, you'll have an idea of what all these are like. Move to the next station, please, and we'll give you another two-and-a-half minutes to 3.	[Pausing for exercise]...
Give you another half a minute, half a minute to


go.



Okay, I'll ask you to finish off whatever you're


working on currently, and then why don't we to








debrief, head back to our desks, and I'll grab any pens leave, those two up, and I'll grab these four. Feel free to bring this, you guys welcome back to...we can spend a bunch of time talking about the activities here, the six of them.	You got to three of them but hopefully you have a sense of all six.	Who found it surprisingly helpful to get them to think about that, yeah, Zack which one
ZACH:	This one actually got me thinking, really looking for words -- I guess that was the first one I did, too, which might --
INST ROBERT GRANTHAM:	That could be the first one.

ZACH:	So recalled the words that I knew would be in here. AZITA: ......
INST ROBERT GRANTHAM:	And so what does that remind us about the different kinds of activities we choose to set up?	Lots of people are visual in their learning, and they really like a picture, it helps us think of what it looks like, helps us visualize.	I think Lindsay used it yesterday when you were doing your messy planning discussion.	Talk about it in pictures. So letters and forming words, pictures, very different ways to engage in content.	Martin did you have your hand up.
MARTIN:	You mentioned earlier how the earlier groups








picked the low-hanging fruit.

INST ROBERT GRANTHAM:	That was Zack's phrase.

MARTIN:	I found myself because of the obvious words were already taken, I had to think more abstractly, we came up with concepts like oh, you know it's, like, you
have to, like, take initiative and whatnot, and

condense it now to self-initiating.

INST ROBERT GRANTHAM:	So did anybody just hear any phrase or anything that Martin was saying that made you think oh -- I heard you say I had to think more abstractly? How great is that, if we can create situations to do that, we're helping them flex the muscle of their brain.	It's not easy to do, so maybe showing up
second and third, if you get really good with these

things up on the board here, you make sure each group has a different colour when they get there.	So, for example, on station 1 on the left one we clearly had a group that had blue or purple or green, and the next group has orange or red, you might be able to see more unique and difficult to-think-of words, in those
latter colours, there's lots of ways to build F. your students start thinking the low-hanging fruit was gone so I had to think more abstractly so I'm doing good
stuff.

Before I go, I want to talk a bit more about the








goals and dispositions and there's a second partly of it, focussing more on the dispositions.	Anything more about these particular six activities which you're welcome to do infuse.	Was there one that was not really very effective?
ADRIAN:	I found one -- No. 6.

INST ROBERT GRANTHAM:	Yes.	Table talk.

ADRIAN:	Trying to get an image into words and back into image, which I just quickly wrote a sentence because I realized my writing skills were not good enough or
fast enough.

INST ROBERT GRANTHAM:	If you look at the amount of obvious thing and discussion going on, if you just compare, what can you infer from the different amounts on these two pages, is there something you might be able to infer?	What do you think.
COREEN:	I think it was too hard.

INST ROBERT GRANTHAM:	Now, if one or two people got something out of this that they couldn't get from somewhere else, it looks like this was more accessible than this one.	As you're reflecting later, and if
this was a lesson we observed, and we say what would

you change, I think these were too hard for these kids, or toss it, and what you'll do differently next time so it lands better.








Let's take a moment.	What is something, then, focussing on the PDP goals, the 10.	Through the last
15, 20 minutes of this task, what is something that helps you realize or you understand a little bit better, maybe, than you did before, from any of these stations?	About the goals, something you didn't know was there before or anything like that?	Anybody got anything?
COREEN: I think it was really helpful not just with this activity but yesterday how you were talking about how they've arranged the program goals, and category A is you as the teacher, then B, you and the students, and
C is you and the curriculum, that helped when Zack and I were looking through one of the activities, I think that would be under curriculum, so then we knew where to look, it was helpful.
INST ROBERT GRANTHAM:	Great.	The organization of the goals is another good way to understand them.
ZACH:	I think also this activity, the one where you picked the words -- I guess No. 2, or No. 4.
INST ROBERT GRANTHAM:	1, 2, 3, 4. COREEN:	The one that was here.
INST ROBERT GRANTHAM:	What's in and what's out.

ZACH:	We were also able to pick out the style of language that was used in these documents, and








it's...summative, technical terms were not --

INST ROBERT GRANTHAM:	It's actually these terms aren't as technical as some of the languages in the actual
goals.	That's -- there's some intent there, because

you want to make these -- if I was to rewrite the goals, I would make them less technical.	But they're an academic thing, a university thing.
ZACH:	But I think they were already not -- the

dispositions were not technical.

INST ROBERT GRANTHAM:	Dispositions a different story. ZACH:	Summative and things that weren't in there.
INST ROBERT GRANTHAM:	Okay.	Can we move on then.

We'll talk more on focussing on the strategy. You can use them for, hands up with the place-mat strategy?	A few people, great.
So we're going to be in four groups, I'm putting

four place-mats, please be ready to bring a pen or pencil, something to write with.	I have four
place-mats because we have four guiding dispositions. Here we have pedagogical sensitivity, here we have critical mindedness, here other directedness, and
other capacity.	And I suggest you take the paper that

I gave you yesterday.

I think I'll say choose the one you like to go to most, but if there's already three people, go to








another one, choose one or two, probably doesn't matter which one you end up at.
There's a few steps to using a place-mat, a place-mat is just another strategy for how we make sense of something.	And we sort of start general and we move to more specific.
So what you're going to do is when you get the four of you, and you get to the area, I share the space, each of you gets one of these corner boxes here.	The middle stays empty for now.	There will only be three of you at each.	One can just stay empty, it doesn't matter which.	There will be three of you at each station, I can divide 12 by 4.	So there will be three of you at each station, take one of the bigger boxes, and the first thing you'll be asked to do is summarize and I'll give you -- I might trim this down a little bit, to just a couple of minutes, when I say summarize, I mean write key words or short bullet points, not retelling it by copying it, but putting it in your words, your language, to summarize the disposition that's at your -- on your
sheet.

And then we'll move into a next step where we work together, so I'll say that that's your first task to end up on the four.	I'm assuming we can evenly








spread around. I'll put the timer for two minutes, in fact it will probably be good to know which one you're at. A quick question
ZACH:	Does each person gets their own box.

INST ROBERT GRANTHAM:	When I say going, go to one of them, pedagogical sensitivity, critical mindedness, reflective capacity.
Hands up if you have one that is your

favourite.	Hands up if you don't care.	I tell you what I'm going to ask you three to come to this one, you three to come to this one, and you 3 can come, you can try to work your chairs, to answer Zach do your short summary, tough be careful close together
writing, but it's quiet, you're not talking it, you

put your own summary in one of the boxes.	Questions? Go.	You need to share the space a little bit.
Yes, you can write upside down.	I'll give you two or three minutes, you can read it first and get it clear in your head.
If you're done, something you can add in your

box is examples of how what it would look like, how you can actually do that disposition.
Okay, just about one minute.	Nothing needs to be perfect.	Get your thoughts on the page, and then we'll move on to the next part of this task.	[Pausing








for exercise]...

If you could finish your sentence, and I know you're done when your pencils are down.	Okay.
Waiting for the last couple of people.	All right, the

way you shared the space there was not a single issue of move over.	Not all kids can do that, but modelling is acknowledge when you see cooperation, make it visible, talk about it, really like how this group
over here -- even people were writing upside down, doesn't matter, you made it work.	Acknowledge the things in the class that you want to see.		So much more when we call out what doesn't help.	Acknowledge what does help, and what we're trying to nurture.
So what I'll ask you to to do is take all your

things and go back and kind of cluster in your group of three chair tables now because you're going to do the next piece in -- and you need -- someone need to be able to write in that centre box.
So the next part of the place-mat, so what we're doing, again, is we're using -- so, yeah, just kind -- this team is ready to work, and this -- oh, what a
nice adaptation of furniture, what a great idea.	So

there's difference ways, you're making it work.	We're doing two things, we're learning a strategy, in this case a place-mat which you can use on any content you








want, but also looking at the disposition.	The next strategy is filling in the box in the middle.	Here again an organizing strategy.	All the things we looked at here, yesterday when we made our class agreement and did the Post-It notes, what we did is extracted themes, is organizing information, organizing scaffolding, structuring, understanding of
stuff.

Here, your task is to take what each of you has put in your boxes, it's got you thinking, and now we want to come up with a group summary of your disposition, a group -- between the three of you.	And I want you to do it in a way that we call CABO.	If you're thinking about Mexico, that's fine, but it's also means it contains the main points, it's accurate, it's brief, and its in your own words.	So we do not want it to be long, we definitely don't want it to be academic in language, we want it to be the kind of words, if someone in your family or partner or good friend, I heard about this guided, what is that about, the language you would use that includes the main points, and is accurate.	That's what goes in the middle box.	So I'm going to give you two minutes to talk before any writing may happen.	And then I'll
give you two or three minutes to get it down.	First,








no writing, only discussing.	So you have lots of different ways you can do that because you've all written something.	I'll leave that to you, I'll give you two minutes to talk.	What you're coming up with a CABO summary of your one disposition,
ZACH:	I haven't thoroughly checked Canvas yet, are you

posting these.

INST ROBERT GRANTHAM:	At the end of today I will post all since Monday.
ZACH:	Fantastic.	I want to remember CABO.

INST ROBERT GRANTHAM:	Anybody that is linked, I have a whole module called power points, Lindsay will be posting as soon as I get it.
ZACH:	I think Lindsay did e-mail us.

INST ROBERT GRANTHAM:	I will add it as well onto Canvas.

Two minutes to talk, pencils down, don't start writing yet.	You can come up with that CABO.	Oh, Radhika wants to write it.	[Pausing for exercise]...
I need you to focus in three, I need you to focus in 2, thank you for turning eyes over here, that's great, and 1, beautiful. Thanks so much.
I don't see any ink on the page yet, and how do

I know I should give you more time?	What would be evidence that I should give you more time?	What do you think








ADRIAN:	The volume hasn't dropped, Zach, you're not hearing the topics.
INST ROBERT GRANTHAM:	Change the topic.	If we're suddenly talking about Netflix.	Time to move on. Always watching, and sometimes there's a natural lull, and sometimes okay when there's been enough
discussion, it could still be going, but sometimes you just need to move on.	Now we'll do that.	I'll give you less time.	Now you need to be decisive and productive.	First of all, brainstorming by yourself, now you've been collaborating and thinking.	Now in
two minutes you need to decide on your brief, well

worded, accurate, containing the main points summary of your one disposition that goes in the centre box, and to give you a little bit more of a definition of brief, I would say two sentences, at the most, one detailed sentence or two more moderate sentences, accurate, in your words, with the main points.	Brief, fits in that box, it doesn't matter who chooses it,
can you do this in two minutes?	[Pausing for

exercise]...

That's one minute, hands up when you're done. One table done.	[Pausing for exercise]...
Okay, almost done, any other groups done.	Done,

done.	You guys almost done, Elly, almost done?








ELLY:	Yes.

INST ROBERT GRANTHAM:	You should be wrapping up the last couple of groups.	Okay.		So something we haven't talked about, sharing.	When groups share.	So each group's going to share.		What should I be doing, as the teacher, what do I do to make sure sharing goes well.
AZITA: ...

INST ROBERT GRANTHAM:	Hum.	Great place to start.	It's our responsibility, because we respect each other, or whatever, that we are good audience as well.
DAVID:	Front-load the fact that there's going to be

sharing.

INST ROBERT GRANTHAM:	I told you then or give you a minute to prepare, front-load, choose one, whatever. What else?	Front-load.	Tell them beforehand.	No surprises is usually best.	Occasionally it's fine. Some kids really struggle with suddenly being asked to perform in some way.	Give them time to settle and to know what is going to be expected, front-load.
Anything else I should set up to make sure it goes well and preparing you as an audience member
ADRIAN:	Maybe giving a time limit.

INST ROBERT GRANTHAM:	Yeah.	Looking for you to give us

7, to 10-minute speech, versus 30 second definition,








very different expectations, give a time-line.

Recognizing where we are in the day, how much we still need to go through, what we'll do is ask someone from each group to just to tell us definition and then we'll go around so we get to hear all four of them, discuss the place-mat and take a break.	How about we start here and go this way.	I'll giving you 10
seconds at your table who is going to share.

Are we ready?	So which is your -- so this is the moment -- this is the content moment, so you now
as student teachers for real, this is your moment, you know, maybe this help you to get a better
understanding of the three that you already know, I'm sure you're feeling -- I'm hoping you're feeling resolved.	But now this is your listening moment.	So which is your disposition.
ADRIAN:	Our disposition is pedagogical sensitivity.

INST ROBERT GRANTHAM:	Pedagogical sensitivity.	What is your CABO summary?
ADRIAN:	We boiled it down to mindfulness of student

diversity and show caring towards student needs.

INST ROBERT GRANTHAM:	Mindfulness of student diversity, probably in terms of how they learn, and their needs into connecting with others in the group, all of those things, and the second part again please Adrian.








ADRIAN:	Show caring towards their needs.

INST ROBERT GRANTHAM:	Academic needs, social needs, maybe their nutritional needs, all kinds of things.	The pedagogical part here is a little bit about teaching technique, and the difference between doing a group activity like this or we could have designed it so you did it all by yourself.	There's different pedagogy there.	Pedagogy is the technique of teaching, so
being aware of how to best use different techniques to suit the needs, pedagogical sensitivity.	Which is
your disposition.

STUDENT:	Critical mindedness.

INST ROBERT GRANTHAM:	Difficulty between...and critical minds.	What is your CABO summary, Jeremy?
JEREMY:	To avoid stagnation and adapting lesson plans to inclusive, student planned and accessible.
INST ROBERT GRANTHAM:	Reflective capacity to avoid what. JEREMY:	Stagnation.
INST ROBERT GRANTHAM:	And adapting unit lesson plans to be inclusive, student centered, and sensitive.
This wasn't bad, but I have to change this and this.	Critical enough if something didn't work, let it go and improve it.	Thinking critically how do you make it better, you attributed inclusive and accessible, those are the goals.	Nice.	Thank you to








that group, and this group is. DAVID:	Other directedness.
INST ROBERT GRANTHAM:	If you don't mind, I would like to go to reflective capacity to see how it differs from critical mindedness.
AZITA: ...

INST ROBERT GRANTHAM:	So did you suggest there that you can reflect before a lesson?	Some of the best decisions I remember making and continue to do is in the car on the way in to the day, because you did all that other thinking, and suddenly you realize oh, no, it's going to be better like that.	So you can begin reflecting beforehand.	Can you read it one more time.
AZITA: ...

INST ROBERT GRANTHAM:	Over time you will improve with reflective capacity.	The subtext behind that is so you continue to feel that satisfaction and accomplishment of getting better at this thing that
you will never be perfect at, but you get satisfaction from continually getting better at it.	That's the
real intent behind that.	Making reflection a habit of yours, so we force it in this program, we build it in with post-observation compensation and synthesis, it's forced, you have to do it, but as soon as the program is over, you really won't.	We hope you build it as a








habit.

DAVID:	Other directness, the first point is to decentre yourself and teaching choices, and the second was to adapt units and lessons to community, not the community to the lessons.
INST ROBERT GRANTHAM:	Great, decentre yourself in your

teaching choices, in your pedagogical choices, and focus it on the best needs of the community, not other way around.	I think that one summarizes it really well, that's the easiest to get your head around.
DAVID: I want to clarify on that, and decentering is not the same thing as removing. You're still part of it, your ideas, your wants, needs, values are part of it, but they're not the only part of it.
INST ROBERT GRANTHAM:	Yeah, absolutely.		There are times when you are kind of at the centre.	There are times when you need everyone's eyes and ears on you, and absolutely critical that you are willing and able to step in and do that.	I need all your attention on me please, only for one or two minutes, but in order for them to know what to do, and you can put it up here or there's lots of ways to minimize your talking that's decentering yourself, you're not removing yourself.
Thank you, we're going to take a break.	It is

10:34, let's take a break until 10:50, when we come








back, how long is your activity?

STUDENT:	When I say stop. Five, ten minutes.

INST ROBERT GRANTHAM:	We'll start that at 10:50, at eleven o'clock we're ready to stop, if we can do the two tasks in 10 minutes, the next session will be shorter, and come back and do some things before we...with Lindsay.	 I'd like to take photos of these and put on Canvas.	 And have a good break, see you in
15.



[RECESS]



INST ROBERT GRANTHAM:	How would you like us assembled? STUDENT:	So you all need to be in a circle and make sure
on your table, no liquid things like your coffees and water bottles, please keep them away, and don't put
the stands in front of the chair.	You just can muffin these on the side.
AMANJOT:	And please have a seat.

INST ROBERT GRANTHAM:	And you're standing.

AMANJOT:	I will go inside the circle, so it's easier for everyone to be in a circle.	Zach is changing chairs. When I start this, another person will shift to another chair.	It should be --
INST ROBERT GRANTHAM:	This should be out of the way.








ZACH:	This is a competitive advantage.

DAVID:	Zach, did suggest that we take all the non- -- do we have enough for everyone to take one?
INST ROBERT GRANTHAM:	Let's just be careful and go with

this.	If you were kids --

ZACH:	I'll share my chair.	I'm sure we'll be moving. AMANJOT:	The name of the game is The Big Wind Blows.	And
basically this is a game that you can just know each

other like feelings, their interest and what they think.	It's kind of like a brainstorming also, you have to listen carefully, and then you have to react immediately; right?	So I'll just give you one demo. I will speak like I will start the game with one sentence --
ZACH:	It's snowing.

AMANJOT:	So I will speak out the sentence...big wind

blows for everyone who loves dogs, who lost dogs, they will stand and they have to cast another chair, and I also run to find my seat; right? So you're going to
say the big wind belows for everyone who loves dogs.

So if you love dogs you stand.	And you will not sit beside your chair, you have to go to another chair, and sit down.	If you don't get your seat, then you have to come in the centre, and you have to speak any other stuff, black who has sneakers on, like that.








INST ROBERT GRANTHAM:	So you are also trying to get a seat.
AMANJOT:	I'm the volunteer.

INST ROBERT GRANTHAM:	There will be someone who does not get a seat.
STUDENT:	When we go to the centre and we do not end up in

a chair.

AMANJOT:	Here is one less chair, blows for everyone. INST ROBERT GRANTHAM:	Who loves snow?
AMANJOT:	Big wind blow for everyone who loves to sleep.

COREEN:	Okay, I have to think of something.	The Big Wind

Blows for everyone who knows how to ride a would like. STUDENT:	The Big Wind Blows: Who loves to drink tea?
INST ROBERT GRANTHAM:	Just following you around.

ZACH:	The Big Wind Blows for everyone who is wearing jeans?
COREEN:	The Big Wind Blows.	The Big Wind Blows for anyone who has kids?
STUDENT:	The Big Wind Blows for anyone who can speak more than three languages?
INST ROBERT GRANTHAM:	Can I just pause for a moment.	How could you add -- what else could you do to gain more
of the community building from this game, even right that moment?
MARTIN:	What languages to do you speak?








AZITA: ...

FROM THE CLASS:	[Applause].

INST ROBERT GRANTHAM:	You could do it at the end or in each round you could -- oh, what is it about dogs you love?	What is it about sleep?	Sorry, I thought it was an opportunity to --
AZITA: ...

INST ROBERT GRANTHAM:	Once you stand up, you have to find another seat.
DAVID:	The Big Wind Blows for anyone who is born other

than the greater Vancouver area.

INST ROBERT GRANTHAM:	So last one, and then maybe we can debrief.
AMANJOT:	The Big Wind Blows for everyone who loves snow.

INST ROBERT GRANTHAM:	What is it that you love about snow?
STUDENT:	I don't know.	I love the aesthetic.

INST ROBERT GRANTHAM:		Is that really important in one of your lessons, one thing worse -- or not worse, it's not a bad thing.	The timing could be unfortunate, depends on how you work with it.	But there's one thing that is more distracting than snow.
STUDENT:	A fire drill.

INST ROBERT GRANTHAM:	Taking -- an emergency or an earthquake, something real like that.	I'm not talking








about actual disasters but can just happen, particularly in the spring and summer when the doors are open.
MARTIN:	A rainbow.

ZACH:	Ice-cream truck.

INST ROBERT GRANTHAM:	Bee flies in the room.	For a couple of minutes, forget it, you're not going to
teach.

Okay, so help yourself to a seat, Zach.	There's one here.		Why don't we go back to our seats and debrief.	I will add the title.	If you had an older
or young group of kids, what would you need to adapt

that game to make it easiest for everybody to participate?
JEREMY:	I think the biggest is whoever is in the middle.

Whatever you do, it has to apply to you.	If you're someone who goes when the wind blows if you think snow is annoying, there has to be some specification, it
has to be about you, and it can't be anything like mean or rude.
INST ROBERT GRANTHAM:	It has to be true for you. JEREMY:	Whoever is in the centre.
INST ROBERT GRANTHAM:	Has to apply to lots of people, good guard-rails, what else.
MARTIN:	Especially for the older kids, and especially the








guys, you have to tell them chill.	It's not a high stakes competition, don't get too physical, chill.
INST ROBERT GRANTHAM:	In other words, safety.	So this was a little bit more about protocol, conduct, and this is about safety, and especially with these, and sometimes people will just -- they love snow, so they've got to get that chair, and someone can get hurt.
ADRIAN:	Maybe keep it positive.

INST ROBERT GRANTHAM:	Keep it positive.	There it is in our code of conduct right there.
DAVID:	On that note you can introduce a physical

restriction that makes it impossible for the fights to happen.	If you stand up, you have to keep your arms
in your side and walk like a penguin.	If you're the first one doing it, you're the one who looks ridiculous, and everyone else has to be ridiculous.
INST ROBERT GRANTHAM:	Take the laughing hit, and everyone

else have fun with it.

So not crab walk, I probably wouldn't do that, but hop, hop on one foot, just thinking safety, but slowing them down, some of that energy.	Anything else
AZITA: ...

INST ROBERT GRANTHAM:	Aha, exactly.	You could use it building it into a routine somehow for some kind of








content review or practice, what a great idea. STUDENT:	I have a student who I worked with who was in a
wheelchair.	How can we make it inclusive for that? INST ROBERT GRANTHAM:	What do we think about that,
physical accessibility, in this case a student in a wheelchair.
JEREMY:	I've seen it before where people tape the floor so it's not chairs, where it's a spot, and obviously for certain students you make exception where you're, like, for everyone else you need to not be moving to the person to your direct side, maybe for that kid they're allowed to move to, you know, the spot.
INST ROBERT GRANTHAM:	So it can be more accessible, and so how to do that.	 Take the chair out of that, give them a bigger space, so others have to go across, and things like that.	It's a great segue that we're going to be talking about next in terms of inclusion.
DAVID:	The other thing you can do for a kid in a

wheelchair or other mobility issues, they're seated next to a whiteboard and they have to draw where they're drawing to.	If they can circle where they're going to where they are, that chair is taken even if another chair got there first.
INST ROBERT GRANTHAM:	Everyone has to watch it as they're

going, chose that chair, I'd better go here.	It would








take some practice, I would think, why not, because it helps everyone to gain that awareness of limitations and opportunities to level the playing field.
MARTIN:	Give the kid in a wheelchair a plushy, if you can

throw it and have it land on the chair that you can sit on.
INST ROBERT GRANTHAM:	Why not?	What a great thing to try.	If it was a bouncy ball, it won't work, but a bean, okay, great.	 Thanks, everyone.	Amanjot, that was superfun.	And in the middle, as Azita talked about...you can learn so much about people in the group, and something like that comes up, and only one person in the middle.	If it's appropriate and you're comfortable, to have someone share something really unique about themselves.	When everybody gets up when we all love snow, but this is the only person.
Okay, so we're right on time.	So we're coming back here to inclusive class-rooms, and so if you -- I'm assuming everybody was able to get on Canvas.	Was there anyone who was not?	Why not open up Canvas, and let's go to the inclusive education module, and open
up the inclusive education task.	So once you have

that open, clamshell the laptop because we're focus up here first.	It's the third, fourth, fifth.	It's the sixth one down, inclusive education module.	It's the








very 1st item in there, and it's the evidence of learning 2026.	If you can open that.	So before we go into it, I'd like to -- just clamshell it once it's open, but your focus should be up here.
DAVID:	Which file?

INST ROBERT GRANTHAM:	Module of inclusive education, the very top one.	Evidence of learning.	And I'll know you have that open until your laptop is like that.
Can you get into Canvas?	So what we're going to do is talk through the evidence of learning task, if you don't mind keep your focus on here.	Again, just close it down a little bit.
We started talking about inclusion yesterday,

and I think one of the things that I've learned in the last number of years, it used to be -- well, I don't think there was much inclusion when I was in school.
I think we've come a long way.	And it's sort of the way that -- pathways is people who plan everything and then think about what do I do for this student, for this student?	Now I believe you're in the best possible position to really do the justice to this aspect of teaching because we've realized that it starts with planning, and it's so much easier to do inclusion well when you start your planning with inclusion in mind, which means you know some things








about the students in your class.	You can't know everything, but you can be aware, I have some students who might have a particular designation or a need.
And if you have that in your mind when you begin your

planning, your life is so much easier.	And I think that's where we are now, the last few years, last maybe 5 to 10 years.	The plan, okay now, what about the other students in your class who maybe need some support?
So it's very intentional.	We create the

condition for inclusion, and it's our job.	The students, it's not that job, it's our job to create the conditions for inclusion in the class-room.		And it's norms and routines and the things that we do and how we do them.	So today's activity with six different stations, what makes that inclusive?	In what way is that an inclusive pedagogy?
AZITA: ...

INST ROBERT GRANTHAM:	Right away, yeah. AZITA: ...
INST ROBERT GRANTHAM:	That's kind of encapsulating the whole idea?	It gives variety so that students who are obviously literate and good with words and Boggle, but for the students who are more oral, verbal, station 6 may be hard.		In that case especially with the








wording, versus the pictures and the visual.	So variety is what inclusivity is partly all about.	How we set things up.
So universal and essential supports.	There's a

reading in the same module which you may have looked at that, I know that Lindsay will talk more about it, just so you get universal supports is like what we did for the six stations, the reason it's called "universal" is because it applied to everyone and it can benefit everyone.
Essential supports are targetted for particular students who have particular needs.	And so examples of that are much more specific, where a student, for example, if I may, might need a captionist, or you might need to given them a hand-out before hand where
things are filled in or other students things are left

blank in some cases, because of a particular learning need, and those are essential supports documented in an IEP, have individual education plan, and there's a lot more information about who, when, where, and why. Essential supports.	You may have a class where there's very few.	It depends on the profile of the class and all the students in the class, but all classes benefit from universal supports.	Sometimes you all do the same way the same way the same time,








bump often learning is structured so there's multiple ways for differences to shine.
AZITA: ...

INST ROBERT GRANTHAM:	Universal supports for ELL

students, what do you think? ADRIAN:	Scaffolding language.
INST ROBERT GRANTHAM:	Talking about vocabulary, and making sure everyone understands the words.
Front-loading vocabulary.

MARTIN:	It's a lot more work, but I try to always have companion sleep visual learners can also see if they're not able to...
INST ROBERT GRANTHAM:	Companion slides that have more content in them.
STUDENT:	Putting closed captioning on videos.

INST ROBERT GRANTHAM:	Classic example for ELL students.

If they can't yet read English, it's not very helpful. These are on a continuum.
And ELL more essential supports is they might

get pullout from a special teacher, working on English language structure and things like that.	So essential and universal supports as a class-room teacher, you're expected to demonstrate capacity to utilize universal supports, in your lessons, when appropriate, increasingly through the practice, you should be








able -- all be able to show where you can use universal supports where it makes -- essential
supports you generally won't come up with it will be a learning support teacher or counsellors or ELL.	For Rob is in your class, Rob has an IEP.	He needs this and this, especially for math.	You'll need software, voice-to-text, whatever it may be.	You don't come up with supports as a class-room teacher.		It's a specialist who figures that out.
Major undertaking for all teaches, and teachers

who have been teaching for a long time are still learning and always improving.	Inclusion, assessment, indigenous education.	Those are the areas of
expertise that are ongoing for teachers.

Really what it's about here is are we talking about, you know, equality with basically I really like this graphic.	Equality means everybody would get the same thing.	Everybody would be standing on the same box at the same height, and someone ho is short won't get to see the game.
Realities, whether it's home life or all kinds of things, some students have advantages, and other students have limitations.	Maybe nutritional, it may be all kinds of different things that -- the reality is some -- you know, they still may be able to see








over the fence, but someone might have a more

expansive view.	The idea with inclusion is. equitable opportunity for everybody to see the game.	And that might mean that some students don't need particular supports, some need some supports and some knee more supports.
Equity is making sure the person on the right, you can almost miss it is the reality, even dug down, they may be hungry in school.
We're looking for equity, what is required for

the student?	When you look at a group of 25 students, you're expected to come up with different lesson
plans, one lesson plan, but within the lesson plan, ways to make universal accommodations, and when necessary, depending on the students' needs, if essential things are required.
DAVID:	So I've often seen this with a fourth panel called fairness, where the fence is gone or replaced by
chain-link.	You don't need adaptation; everyone can see through.
INST ROBERT GRANTHAM:	That's great.

DAVID:	Just because we sometimes need to think how do we removing any barriers, period, because all three of those examples still have a barrier, how do we get rid of the barrier?








INST ROBERT GRANTHAM:	I totally -- I think -- great point.	The idea here is -- we're trying to have everybody see the game.	And in this case they're using the barrier.	 Removing the barrier is what it's all about.	Removing barriers to learning, removing barriers to friendship, removing barriers to feeling welcome and safe.	It's all about removing the barriers.
So in -- you'll be doing a particular that having -- we'll go to in a moment.	Just so you understand what is coming from a little bit.	UBC, U Vic, Fraser Valley, all the places you can be
certified as a teacher in BC, in most of those places you're required to make a course inclusion, inclusive education, special learning, ELL courses.
SFU and the PDP, our program, has negotiated

special permission of some kind with the Ministry of Education that you don't have to take a particular course, because we embed two things throughout our programs, starting with Education 400, Inclusion and Indigenous Education.	So there's a lot of inclusion in 400, lots of it in 401.	Same with indigenous
education, the disabilities, visibility, maybe some of the things you read like that.	So you do not have to take a particular course.	It's embedded and expected








that throughout in your case, throughout your practicum you're implementing and reflecting on your learning with inclusion.
We do need to form it into a task, and different

FAs do it differently.	I'm not sure in the...pod may look different, but the intent is the same.
What we've put together and what I use here ensures that you will succeed in that expectation of implementing and documenting and reflecting on your learning and inclusion.
That's how it basically is designed, unless there's other questions, I'd like to open it up.
Okay.	So if you opened it up then, you have it front of you, and feel free you can look up on the screen or your own laptop, whichever works for you. There we go.
I call thank you Mr. Jensen, that wonderful teacher, that epic teacher, to use Zach's phrase, changed the life of a real human being who thought he was a problem and found out that he was a joy.	Three phases to this task, 30 seconds, scroll up, down,
check the three phases.	There's phase 1, next page is

phase 2, and 3.

STUDENT:	Phase 1, our class-room is going to be changing. INST ROBERT GRANTHAM:	Let's go through, we'll talk about








that.	Basically phase 1 that you're supposed to be doing in the next couple of days, but what I didn't remember at that point was that first of all, I didn't know that two-thirds of you would be secondary, I've never had that before.	And that the semester
turn-around.	So you won't have -- now, it doesn't

mean you won't entirely be able to execute.	Phase 1

is to...this whole thing learning from the wonder kid. Let me tell you who the wonder kid, the wonder kid
does not know they're a wonder kid, they're not to

know that.	It's your term for a student who you find interesting.	We're just going to have to try, pull the circle a little closer.
So you need to find in your class as elementary

teacher one, and secondary teacher, you just need one. If you want to choose two, okay, but I suggest one. Take the whole -- inclusion is so massive.	I'm trying to simplify it and make it manageable for you as a new teacher, try to make it manageable.	So choose one student who for whatever reason intrigues you, and you think I'm wondering how best I can help this student succeed?	You may see some kind of a barrier.	Maybe it's their reading skill, maybe their social skill, maybe you're just not sure.	But it looks like a student who may struggle maybe, but the pieces don't








fall into place.

It's a student who maybe puzzles you.	You think you may be challenged with this student.	I want you
to find a student like that, for secondary people, at

least you should be able to find class lists for your upcoming classes in the next two days, if you can arrange with your SA to talk to maybe a learning support or ELL, well, the student in your classes there are three or four in this particular class and this student has a particular need, that might be someone you can choose as your Wonder Kid.	You don't have to choose them tomorrow or the next day, but try to get some ideas of a couple that you think fit as a a candidate for a Wonder Kid.
Secondary you won't be able to decide in

February, you'll have to see them in the room and

watch them to interact with the content and respond in the class-room context.	So you have to find your Wonder Kid early, chosen and identified by, say, the end of the first week in February, and they're not to know who they are.	You need parent permission, we're not doing any of that, to help you focus on your learning and inclusion and make it more manageable, if you're trying to know everybody's needs you'll suffocate, and the rest of your teaching will not








benefit.

Once you've identified who that student is, then the part B of the first phase is to start gathering information, learn about them, observe them, what are your initial assumptions, what do you think are maybe some barriers or what maybe are their gifts, it could be a student who you think is actually exceptionally capable, and so you're wondering how can I help them
be challenged?	That's okay, that student has as many needs as the student who struggles.	So start gathering data about how they are in the class-room, talk to other teachers who have taught them before, all of this of course behind the veil of confidentiality to that student.	And talk to your SA and any other staff who know that student, what have they tried and what has worked and not.	So you're getting a profile of this student to help you understand them best.
That's part 1, part A, phase 1.	Choose a Wonder

Kid.	Are you with me? AMANJOT:	Yes.
INST ROBERT GRANTHAM:	Any question?

Part B goes throughout the practicum. So it's a longer phase, and it's where you're doing two or three things you're trying to help them succeed as much as








possible, depending on what the reason is you chose them, but they're not to know what you're doing.
You're not pulling them aside, but here I'm doing this especially with you.	But do those little things, whether it's more eye contact to see if they understand, or giving them maybe a different hand-out that has more words on it to have them have a better opportunity to see the game.	Whatever those things are, intentional try those specific things with that student, and observe the results, what works, what doesn't work.	And include information about that in your lesson planning, and in your documenting of your observed lessons, so that's why yesterday when I
showed you that one of the questions is about

inclusion, and it says specifically anything you try with your Wonder Kid, in this lesson and more generally that, is a prompt to ensure you're documenting, you're learning about inclusion so, it can come universally into your final report, because
then you don't have to take a course specific to this,

you do need to demonstrate your learnings.	This is a design how this task has been put together.
So throughout basically phase 2 is to be mindfulness and intentional, mindful, you're spending every week planning and thinking and talking with your








colleagues what you're learning to best support your

Wonder Kid.	That's phase 2.	A couple of things a

10-by-2 relationship building, a way to connect with the student.	All students, really.
So if we get to the second observation with me, that will be three or four weeks from now, second time I'm there to own you in your school, and there hasn't been much, I'm still identifying my Wonder Kid I'll be pushing you, let's nail this down, you need your
Wonder Kid, and by next class you need to have tried
several things, let's brainstorm what you're going to do.

That's phase 2.	Phase 1 is identify.	Phase 2

is be intentional with intentional planning and things in your teaching.
Phase 3 is really your sharing your learning.

It won't be an assignment on Canvas, it won't be an official thing that you need to hand in.	It will be embedded in your midterm report, and in your final report and POPs (?), but in March, probably it may
be -- remember now we're going to be on Canvas for the better part of a week before spring break because the schools are all on spring break for two weeks and
we're on one.	I'll guarantee in that time you will

share, and I will remind you of this, bring evidence








of your learning that you can speak about your Wonder Kid, what worked, what didn't work, we may be able to do it with the larger group, 2.
And when we're back in the last two weeks in

April, so little time, we may try to finish off in those march days.		You can see in those things the four bullet points, what did your Wonder Kid teach you?	What did you learn through what you tried with your Wonder Kid?	Were your original assumptions affirmed or changed?	What you thought in the beginning, did you change your mind?	How have you grown in terms of -- how has this helped you to be a better teacher, what long-term lessons have you gained, those are the things I'll ask you tore share
verbally.	We'll facilitate some means, we'll probably take 40 minutes or an hour, you'll be in different groups, each of you will have a chance to speak and listen to others.
That's the assignment.	Any questions about it? MARTIN:	You said we didn't necessarily have to choose a
student who seemed like they were...a student who was excelling.
INST ROBERT GRANTHAM:	It's a different orientation in terms of how you can best help that student be challenged, thrive, feel that you're really








progressing, some students in class sometimes can be bored.	So don't rush the decision, watch the class. If you have three -- it's different in secondary, you'll have all these -- you're going to have 60 kids or 90 kids, so you choose one.
RADHIKA:	I had one last time, but it was like in the

class it was very busy, so she used to come after school, maybe every second day she would spend some time.	Can I put that.
INST ROBERT GRANTHAM:	Absolutely.

AZITA: ...

INST ROBERT GRANTHAM:	Other than that, she's not in the class.
AZITA: ...

INST ROBERT GRANTHAM:	Well, how well do you know the class?
AZITA: ...

INST ROBERT GRANTHAM:	Well, what's the limitation of the first student you mentioned is only in the class a third of the time.	 Maybe you have a lot less interface with them.	In that sense I think the ELL student, you'll have more opportunity.	But I would also say talk to your SA.	It's a really good idea to
talk to your SAs, I've had, what are you doing, Wonder

Kid, you can't do that.	And I remind them it's just








the title of the task, I'm trying to make it manageable, and the kid doesn't know they're a Wonder Kid, oh, okay.	If you find if your SA is wondering what this is about, please inform them about that.
This is just the name of the task, it's just a student who I want to have in any mind as a way to learn how
to be a good inclusive teacher.	But I would always confirm with your SA with your choice, because they may know something you don't.	So don't worry about choosing them in the next two days, try to come up with some candidates, and those in secondary, talk to your SAs, I know Rob is in my English 10 class next year, and I've known -- Rob might be a great candidate, whatever reason, it's not necessarily a difficult student, it's a student how I can best help them.
CORINNE:	With choosing, I've had some classmates who had a choice similar to yours, but chose the one who was ELL because they don't have as much official support to be thoughtful with what are the strategies that I could come up with to help the student, because in your teaching career have a whole bunch of people who might need an IEP but won't get an IEP.
INST ROBERT GRANTHAM:	So take your time, don't -- you

don't have to choose -- it says on those dates,








January and February, there's important and valuable but not locked in.	Try to come up with candidates...let's say first week of February is when you're -- I'm mindful of time.	We can talk about it next week.	I wanted you before Lindsay's inclusive class-room this afternoon.
So if you don't mind, clamshell again, because I

didn't upload the next class

ZACH:	I accidentally cancelled the invitation.	My cursors was sticky and it didn't --
INST ROBERT GRANTHAM:	So you don't have Canvas either?

So the next task I'm going to give you here, something that I identified and I have a hard copy for you.	It might be easier to use.	This is about
class-room management.	What is a question anybody might have been class-room management.	Organize the chaos.	You see the image up here.	Kids through stuff and having fun.	Chaos.		And there's moments when you actually can create chaos and it's okay, it's part of your intent.	It's okay.		But typically the first
thing I'll say is that, again, it's a continuum. There will be moments in your career when you're -- when it's going so -- it's so difficult that you're hardly teaching, all you're doing is managing the behaviour.	And those are difficult moments and it can








be difficult days, and they're out of your control, you do your best.	But you realize at the end of the day they hardly learned anything.	There are lessons, and that's one moment.	All you're doing is managing behaviour.	But the other extreme, you have moments where it's -- everyone is engaged, and it's solid learning happening, every student.		And it's a continuum.	And where we are most of the time we hope, is closer to the end of learning, than managing the behaviour.	But throughout the day you'll be up and down the continuum.	The moments that you're far to
the end that's totally teaching, the better,

obviously.

The best way to have class-room management be easy for you is to have well-planned lessons, good lessons, that's the best tool you have to manage your class, keeping the kids well engaged and interested. That's why planning is really important, it's the best tool you have.	A loud voice or candy or stickers, those are nowhere near as effective as managing with good teaching, inclusive and well engaged.
Class-room management, this is new, I've never

done this before.	I'll be asking for your feedback next week if it was useful.	Wendy and Cynthia and myself, we generated what we think are pretty --








decent lists of different techniques that are proactive and reactive.		Proactive and reactive ways we can manage behaviour.		What I've done is put it in a chart, and if you take a clipboard to school or a binder or something that is attached to, if you're sitting or observing or watching or lunch, just note, did you see any of these things?	In your class, and when, why did it work?	I'm trying to create for you to gather data about your SA, how did they manage the
class.

So we divided it into proactive and reactive. Proactive are things you do -- here is the second thing, I hope you can understand what I mean by that continuum, you're only managing to totally teaching.
The second thing the best way to manage behaviour is to stop the problems before they happen. And that's by having a good lesson plan.	But then within the day, you see two kids that are starting -- go stand near them.	That's proactive, it's stopping the problem by going and being proximal.	That will -- that might stop the problem, or hey, snapping your fingers, Jeremy, just very quickly, so I can keep teaching, but it's a proactive thing to help Jeremy refocus.
So we do tiny little things all through the day








that ideally most people don't even notice, but they keep the learning environment solid.
And there are things like attention getters, voice modulation, the things that you see on the front of this page, and on the bottom we've said what are other things you noticed, you may see things that aren't on the list.
I ask you to take the list of techniques that

are proactive, and if you see something that you see how it was helpful.	Just take the example of phone pockets, what I mean high school, they'll have those shoe rack things, when you come in, everybody's phone goes in there, how can that help you manage your class
DAVID:	Especially because a lot of students use that for

actual learning tools, I only will use a phone pocket if their use of the phone is disruptive to themselves or someone else.	Usually I will say to the student before it goes into the pocket, are we using it for...if we continue to use in a non-constructive manner, I will ask you to put it in the pocket until the end of class.		It's basically this is to help you regulate your phone usage and putting the choice demand their hands, the ability to regulate in their hands, it means I don't have to pay attention to the phone pocket, no one's stealing it.








INST ROBERT GRANTHAM:	Other teachers are you know what?

There's times I want you to use the phone, keep it at your desk today, a learning device.	But otherwise I just find it easier.	And then put it near their desk and things like that, make sure they don't have the hassles that David is pointing out.	When you take the kid's phone, you have some responsibility for it.
It can help to removing in whichever way you use

it, it can simplify that part of the management of the students in the class.
There's one here we talked about yesterday. About a third of the way down
MARTIN:	Wait time.	You might want to include -- give them choice, you might not, I think Adrian mentioned that.	You have control of who is there, to put people physically in place where they can best focus.	The class-room is learning place, social is part of that. And if they can't manage that yet, you need to manage that piece for them.	Wait time, how can that happen.
MARTIN:	Sometimes it just takes students longer to

generate the questions.	For example, you're asking them something, sometimes that awkward silence when a student realizing that you only are the one that is talking.	Oh, crap, I need to refocus.
INST ROBERT GRANTHAM:	If you wait as the teacher, and the








last person talking happens to be Martin, as you get to know Martin, at a certain point he'll get it.	So it's proactive and next time Martin will probably not be the last person talking.	It's proactive, and it's like this, the class-room agreement, the third one down, hugely proactive tool for class-room management.
Quickly flipping over.	Some things appear on both lists because it depends on how you use it.	It's one of the reasons why teaching is such a fascinating career.	Some of these things are more when there's an issue, reactive means you're now kind of stepping out of the teaching, you're managing, more actively, doing something to bring someone's attention back or
minimize the disruption.	So modulated voice and

volume.	So you might speak louder or you might speak actually -- more often than that, that might be for someone who is typically quite a quiet person, I might say projection of your voice is a tool I think you
need to lean into, it's important that the kids can hear you.	Often I remind people, sometimes quieter, because -- if you're always talking so loud that everyone can easily hear you, it's like it's your job. But when you talk quieter, they may need to lean in
and pay attention.	That brings them more as an active

listener, and things can be more impact when sometimes








you slow down and say certain words quietly.	If everyone's like that, it's not a time to be quiet.
So proactive and reactive

DAVID:	Just as important as volume is tone of voice and mood.
INST ROBERT GRANTHAM:	100%.

DAVID:	The same thing at the same volume if you're happy, sad, they'll have different emotional impacts, and the calmer you are, the more likely the students are to follow your calm.
INST ROBERT GRANTHAM:	Calm is the best way to lead.	The only issue -- the times that you have to occasionally be quick if there's a safety issue, and whether that's emotional or otherwise, but calmness.	Loud, volume, and quick all of that often amplify what is already dysregulated already.	Calm, quiet.	Sometimes, you know, you watch your SA, and sometimes when it's chaos like this, I will see teachers who will walk and stand in a certain place and certain posture and say
nothing, and within 20, 30 seconds, this class is

silent.	And that's a reactive teacher presence kind of thing that they have developed, those don't immediately, students need to learn been you and you need to develop those.
The idea with this is that it's going -- just to








help you find ways to see management happening over

the next two days in your class, so please take it and make a hard copy so you can mark it up and write stuff on it.	Make notes and we can talk about.	We will be doing a session on class-room management in the days
we come back after next week

MARTIN:	A question that just popped in my head, let's say you have two students who has a physical altercation, as far as I know you can't touch them or pull them off each other.
INST ROBERT GRANTHAM:	If someone's getting hurt that's a slightly different story, hopefully this does not happen.	Ideally you move yourself between them and create separation, and make sure as quickly as possible, you don't want any other students getting involved.		If there's suddenly a physical altercation, everybody please go sit down, without touching either of them, I would try to get my body physically between the two.		Please calm down and move, direct one to one side and the other to the other side.
You want to have another adult in the room so you can take those two out separately and deal with them.	Otherwise you don't leave this place, you have to keep them separated and sitting down.	And don't talk to them very much, because they're too








dysregulated, a quiet place to sit and this is a problem, we will need to talk about this, but first you need to calm down.
Any time you do have to touch a student, we'll

take our lunch break, I had to do this in a situation in a playground, a student was upset, hanging from these bars, she might have been in grade 2 and 3, kicking at kids with her feet, and she wouldn't let go, so I moved all the other students away so no one would get hurt, please sit down I'm going to help,she kept grabbing on.	Eventually I thought her arms will get tired, and so I waited a little while, and eventually she let go of her legs.	I had to try -- I wasn't going to pull her off, but I remember at one point I had one of my hands, I said please let go, please let go.	But what I was advised after that by the counsellors or principal, if you do have to physically hold or touch a student, say out loud what
you're doing as you're doing it and say your intention so everyone in the room hears it.	So this student, I'll call her Suzzie, I'm holding your arms, so I'm holding you so you don't fall.	I'm not grabbing you, and trying to pull you off.	I'm holding your arms.
If you fall, you won't get hurt.

MARTIN:	I have to break you guys up.








INST ROBERT GRANTHAM:	I'm moving you apart here so you don't get hurt.	Nice and loud so everyone hears it. "Please stop hitting.	I'm moving you apart.	I'm putting my hands here so I can move you apart."	Say it out loud.
AZITA: ...

INST ROBERT GRANTHAM:	And usually if they see a problem, most students, "Everybody, please go sit down."	80%
of them will.	There will be some who are drawn to it. "Please go sit down."
Hopefully that doesn't happen.	We're -- last one and then break for lunch.
ZACH:	You do have to ensure someone's watching the class. INST ROBERT GRANTHAM:	Don't leave the class-room.	So if
there's an EA, or your SA, or you just simply wait and make a phonecall.
ZACH:	You can call.	That's great.

INST ROBERT GRANTHAM:	One of the V-Ps.	""Please come to my class-room," and they'll say, "I'll take the two, maybe, and you can carry on teaching."	Vice versa,
but you can never really leave the class-room.	Always must be an adult in the class-room.	You're in charge of the students.	Technically, as a student teacher, the teacher is in charge.	The teacher over time
should be less and less present.	In the last couple








of weeks, you should be comfortable to be on your own for the day, but they're in the building, they're not going to Starbucks. You need to know where to find
them.

When you see these slides later, you can go online in Google, there are so many great teachers who put out -- teachers who put out a class-room management.	But I don't think that would be a good
use of that time.	If you want to watch, start

Googling it, but the task -- make sure you...

It's 11:48.	Can we take -- back at -- who am I having lunch with today?	Anyone else who wants to join us?	I need to warm up my lunch.	How about we meet back here?	Do either of you --
ZACH:	I'm going to get a drink.

INST ROBERT GRANTHAM:	So I'm hoping when we -- if we went -- can we meet back at 20 after, 37 minutes, 25 after so we're definitely working by 11:30.	Thanks, everybody.


[LUNCH ADJOURNMENT].



INST ROBERT GRANTHAM:		All right.	Ready to get started in a minute or two?	This isn't very elegant, but help yourself to one of each of those, please.	One each








for each of you.	I'm like in a class-room I would probably put it on a table and tell kids -- handing stuff out is one of those things that 100 ways to do
it.

[Counting]...	11.	So who is missing?	Radhika. So you can take a quick scan and see what they are. We'll talk about the observation days task last.	So the time line and class profile please in front of
you, first.	We'll do them in that order.	Okay.		I really like the lunch-time vibe in here, it's great to see people chatting together in lunch.	In school you'll see a whole range of culture in the staff-room at coffee break-time before lunch after school.	Some people really love the staff room and are there, a lot of great energy connecting, collaborating, work,
non-work.	Other people really -- they come to work to

work, and they do their work and go home to the rest of their life.	So you'll see the whole range, and you'll have the opportunity it participate in the way that you want, and that fits.	-- we're just starting up --
RADHIKA:	Yeah, yeah.

INST ROBERT GRANTHAM: Hopefully you'll end up in schools where there's positive -- some elements of positivity among the staff, and collegiality and professional








collaboration.	You'll learn so much from those of you that are in school with another student teacher,
often, you know, you'll find you have lunch together once in a while or you chat in between and after school, and things like that, but generally speaking, there's so much to be learning from your peers, your colleagues once you're on a staff in a school, and you'll see how that works in the school where you are.
Before we dive into the observation days task, let's -- so you have a hard copy of the unit title. So I think that we are -- I'm assuming that people feel familiar enough, gave you the hard copy so that with pencil you can start to draft it out on paper. When you submit it, I'll ask you to do it digitally.
And it's quite simple, you download, it's a Word doc, everything can be typed in, it's a colour code.	In the subject line you need to put the subjects, and in the anticipated time lines, put the topic of the unit and all of it is draft.	But I thought that with your SA, you could have a hard copy.	Maybe you can chat
with them and take it and refine tarn get their second suggestion on day 2, look at it.	Are there any questions about the unit time?	Middle of next week Wednesday I'll ask you to submit at that point as a contingency tal e-mail attachment, send it to me,









great.



Let's have a look then please at this one we


haven't yet talked about yet, the class profile.

So this is a preview or front-loading of the classic variety, because Lindsay, in the workshop that we're going to go to in a half-hour, she will talk about class profiles quite specifically, and I just think that once she's done we come back, it's going to be 2:15, 2:30, I want to get this clear in your head
so we don't have to revisit it after.

What this is, is a tool for effective planning particularly to help you with planning in a way that is inclusive.	So it's basically a one-pager, where you can gather and capture basic common or basic main themes about your class, so that as you start to look at how to plan with inclusion in mind, you have some of the information that really helps you do that.	So you can do some of this on your own, but you also absolutely need to consult with your SA in order to really have this be very helpful.	In two days you won't be able to learn enough about the class and students to really do justice otherwise.	So, you know, again, I've given you a hard copy, I suggest in
pencil you start to fill this in in the next couple of

days.	What are the main interests in your class?	Is








there a lot of play that goes on in your kindergarten class versus in a secondary math class, do they like a lot of hands-on type of tasks, do they like to build things, are they very visual, do videos work really well.	These are things that will take you time to learn but you can ask your SA.	For those of you in secondary, they may not know much about their upcoming class yet.		This may be something you build in early February.	What are the strengths and stretches, and when we say "strengths", these are not for individual students, there's the box at the bottom.	And we'll talk about individual student considerations, but
first of all, we talk about the overall class, their strengths.	The kinds of things that you might see well.	They're really strong at oral and talking, verbal group.	Or really good at hands-on projects. These are the kinds of things, elementary teachers
know the kids as well.	In September it's harder.	And

the stretches are where -- the areas where they need

to try to grow more. It's harder for them to work, to gain success or the areas where their biggest areas of learning can happen. So strengths and stretches.
Class-wide structures are the routines and the things that the teacher has implemented in the room, to make it -- just from a functionality standpoint.








Is there a seating plan?	Is there a shape of the day on the board each day?	Do they have a class-room agreement that is visible to everybody?
When I was a class-room teacher, I had homework

with bins.	Kids would be putting it in bin 1.	Put your math work.		Bin 2, your social studies.	And it was a routine.	Look at the board.	And I didn't have to say anything, they knew before sitting down they were supposed to have handed things up on the board as they were instructed.
Those are class-room structures.	And class-wide goals and competencies.	Is there something that the teacher is really trying to work with the class on? Typically it might be well, you know, regardless of
all their strengths, this group's really -- I'm trying to get them to be -- despite the snow -- we really are working on our reading skills this year. We're really emphasizing basic -- basic writing skills this year.
In earlier learners I find often for the student teacher is not to stop the talking, is to channel and direct the talking, because a lot of them, they can't stop talking.	So it's to challenge it in a positive productive way.
In secondary, and I'm stereotyping, there's a

lot of this [demonstrating], and it can be a challenge








in some classes in some places to draw, extract more talking.	So I'm trying to get there to be more participation, more conversation going.	So it's how to lower the bar and lower the risk to talking in seconder for some students.
What are the things in class-wide goals and

competencies that the teacher is working on?	It can help you.	For secondary when you're going to new courses, you can help set the stage for that.
But people coming into elementary, you can help

yourself with going with the flow of what is already going with the class, don't try to change it.
That's a class profile to get the class-wide considerations, so make some notes on here.
And when you're thinking about inclusion, helping everybody to participate, even see no barriers, or seeing on to the game field, what are some of the things that you can use to help you.
A little strip on the bottom are individual considerations of different kinds, typically, be very careful, freedom of information, personal privacy.	So I would never write the name of students on a sheet like this, if it ends up on a desk and someone sees
it, that's a problem.

You might put a number of students with ELL,








under medical if you have a student who is a diabetic, or anything like that, those -- and I wouldn't put their names, but list the information --
JEREMY:	Are initials okay.

INST ROBERT GRANTHAM:	If you're doing initials, still. AZITA: ...
INST ROBERT GRANTHAM:	Maybe one of the initials.	By this point if you have multiple classes on secondary, would you have multiple class profiles.	You would have more than one of these if you're in secondary.	So I would be really careful about names.	Err on the side of caution.
JEREMY:	For secondary, the classes will change, so do we still fill --
INST ROBERT GRANTHAM:	For secondary, I would be thinking of your incoming classes, the new classes coming in.
I don't know how much you're going to see of the classes in the first two weeks of phasing secondary.
You'll have some good planning time and good observation time.	There's still going to be lots of learn.	Your phase-in is going to be much more of a crash-in because you really don't have two weeks to watch the teacher and slowly pick up the teaches, teaching, because by February second, you might be more like Wednesday or Thursday.








JEREMY:	I'll just jump in.

INST ROBERT GRANTHAM: If you're ready, but go with the mindset, be ready with the mind-set of I'm ready on day 1.
MARTIN:	I'm worried about starting a brand neutering semester, I feel like this is a good thing for me.
You get into take over a class-room at the start feels a different way to jump in.
INST ROBERT GRANTHAM:	In a way it's a gift.	That's not my intention if I'm imparting tension.	It can impact for what phase-in can look like for secondary people. My understanding of what happens in the first two weeks is review classes and some days of no classes, and exams.	So you -- whereas the people in
elementary -- Mariel, keep pointing to you.	They can slowly start to teach.	It's a more gradual teachers into immersion.	Having a new class to get started. It's a really great opportunity, really positive.	You will be able to introduce yourself at the beginning as the teacher, for the first chunk.	They're different, and quite different, phase-in, you don't have much of
a phase-in.

ZACH:	In regards to the phase-in, say, week 1, is it 25%? INST ROBERT GRANTHAM:	25, 30.
ZACH:	Can that look kind of spread out, you might be --








like in high school, you are teaching one block of this, and the next you'll have a half a block of this and half a block of this?
INST ROBERT GRANTHAM:	Start by taking parts of blocks,

I'll co-teach.

ZACH:	With grade 9 English, I wouldn't want to teach all the blocks for the last week of the semester.
INST ROBERT GRANTHAM:	Because after you teach one, you'll

know so much more about the class.	Now watch the SA, so good that they did that.	So teach one and then watch them teach up.	Ladder it up.	 It will be harder for the secondary people.
Lindsay will talk more about it and you come

back with whatever you have on it.	We'll look at them briefly next week and you'll continue to build them.
Let's go to the observation days task.	Then

we'll see if we have time -- maybe we can do the sign-up before we go across.	It's a two-sider, and it's not hole-punch, if it's not, I can one-down the hall (?).
You see in bold at the bottom.	It's intended to derive the maximum benefit from these days in the long run.	So jumping straight then to the four boxes. There's a box of things to consider.	There's a box which is really people to connect with.	And then at








the back you see there's a box of things you want to clarify.	And then the last one which does look the biggest is a bunch of things you need to complete. Most of these we've gone over so there's nothing new on there.
So let's go through the complete box now.	These

are things that are practical tasks, you need to actually do them.	Starting with your class profile. You've already got the page, there's a little reminder there, inform your planning.	So I want you to come back with as much as you can on here, and especially secondary people, if there's very little, I totally understand.	You will go in and your teacher will realize.		Some teachers might not have seen these before.	Not everybody does them.	If they don't do it on paper, I can tell you veteran teachers do it on their head, they just do it because you can't plan without really doing it.		This is a structured way for a new teacher to do it.	Create the class profile.
Now, again, going back to our second bullet is

to find your Wonder Kid.	And so if I was to improve this, my reflection would be find some candidates to the best that you can, for your Wonder Kid.	You don't have to find them yet, but start thinking and especially elementary and those to the degree you can,








who would be a good Wonder Kid.	I want you to come back with what you can.
The next one is to find a bell schedule in your school calendar.	You have to find some organizational book for yourself, whether it's a binder.	They may give you a book and say here is the teacher's planning or a link to an online, they create a document digitally and you can adjust it.	Or the elementary teachers will have a week in a glance, two pieces of paper, Monday to Wednesday and then Thursday and Friday.	So start gathering those but know when the blocks change.	Some schools have no bells.	But they have clocks, so everybody can be on the same time.	So find out how that all works from your school in an operational stance, how it works.
And the calendar which goes back to I think

Azita, one of the days I was going to come was going to be professional development days, and take a look at those days and let me foe if there's conflict.
Put the bell schedule, get a copy of the --

elementary teachers all have it Monday to Friday, get a photocopy of that and bring it in.
Any questions so far, on the things to complete? And the rest we've discussed the class-room
management survey test. That was the page I gave you








before lunch.	Pull that out two or three times a day, if you can, and put scratch notes, maybe after school or when you're at home, what were the proactive, what was reactive.	I don't expect you to comment on it, maybe three or four.	Whatever is realistic.	There's
a few typos on here; I apologize for that.

What do you see your SA trying?	And maybe put stars to things you might try.	It's meant as a resource to give you some ideas.
So the last one, jumping over is the unit plan

time, we've talked it through.	Come back as a tentative in pencil, and next week you'll put them down digitally.	The second last bullet is about your
unit and lesson plans.	So talk about, make sure if it

doesn't come up otherwise before lunch advertisement tomorrow, before the end of lunch tomorrow, Thursday, I would suggest if they haven't brought it up, then you say listen, I've been told by my FA, we need to discuss my units.	Can we take some time now at lunch or after school today or can we confirm for sure some time tomorrow to dedicate toward making sure I know the units I will be teaching.	You really need that.
I know some of you already do have it, which is fine.

So as you're doing that, if you get to that point, you know, that a couple of sub-bullets, I would








suggest if you can ensure that the stage 1 one of the template, it should be the curriculum pieces.	The big idea, the two or three competencies, the curricular
and the unit on a novel of this novel.	I know I'm

doing a nofnl study.	Well, there's two or three different ideas that can be a novel study.	Different content and competencies, if you can get to the point of agreeing with your SA on those pieces, you're in good shape.
If you're talking on Thursday and here are my

units, and on Friday, this big idea and these curricular pieces, if they can say oh, no, hang on, I was meaning this one, great, check box, you are setting yourself up for a good flow into the next stages of the planning.	If you've already done some planning, great, show them -- I'm assuming these are the right curriculum pieces that you want to have in the stage 1, in the top boxes of the template for the unit plan.
Similarly talk about the summative assessment

for the plan.	If you have no idea, I'm excited for the unit, tell them, I don't have a summative, do you have any suggestion?	And if you do have some ideas, run it past them.	Because sometimes they might say
I'm not sure, tell me more, why do you want to do that








one.	If they say no, then I would be patient and listen, and hopefully this is an opportunity to explain, maybe you can get them to see you're thinking.	But if they say I'm not sure that's going to work, then I think that's an important time to listen, and ask more questions.	And they might
convince you that a better summative would be X, Y, or

Z.

Heavy orientation in second is towards summatives being tests.	There's a time and place for tests.	They're important, but they don't necessarily show everybody at their best.	In our program we're big believers in other ways of showing learning, reports, make a video, do a news broadcast.	Do it as a board game.	There's a lot of ways, other than a
test.	If your essay drives hard towards a test, maybe

an opportunity would be to say okay, I will do a test, and can I also try something else as another part of summative, summative doesn't have to be one thing.
Starting to have conversations about your units,

when you're back next week, there's a bunch of planning time you can forge ahead with more confidence.
So those are the things to complete and making

sure that you have practical focus on those.	Any








questions about any of those?

MARTIN:	So -- what exactly are we submitting in terms of actual paper work.
INST ROBERT GRANTHAM:	Pardon me.

MARTIN:	What are we submitting.

INST ROBERT GRANTHAM:	Not any of these -- when you come back on Monday or anything like that, you're not submitting -- I'd like you to bring these things, bring the class profile.	Be able to talk about your Wonder Kid knowledge so far.	Have the bell schedule, the weekly schedule if you can as the element people. Bring the management task, bring these things, bring your time-line.	I'm not going to ask you to submit your time-line until Wednesday.
STUDENT:	This class profile is not the same as the students in semester 2, so you want -- we won't get to know the students.
INST ROBERT GRANTHAM:	Yeah, no, do these for the next

semester.	Kids that you're going to have.	Maybe you can't in secondary -- talk to the teacher, maybe they already know some of the kids.	If you want to practice you can do a profile on the kids tomorrow. There will be normal classes in secondary, it's just not students you're going to teach, mostly.		So talk to your SA, and I don't know if it would be very








valuable, unless you want to do it as a practical point of view.
RADHIKA:	If she can give us the class list.

INST ROBERT GRANTHAM:	Maybe you can sit down with them

and ask what you know about these kids.	I wonder if I can meet with another teacher or learning support teacher and get some information going that way.	So you're not coming back with really some assignments, but bring all this stuff back so we can talk through
it next week.

CORINNE:	When is reflection Richmond I've got that, reflection due Sunday of this week.
So any questions about any of that stuff or your observation dates?	If we're good, we're going to be back for a few minutes.	With Lindsay, so I'm going to jump ahead.	I'll talk about next week a bit.	I don't have a schedule for next week, I'll tell you next week's schedule.	Monday and Tuesday we'll be full mornings here, but at lunch-time, from lunch-time on we're going to do one-to-one unit planning meetings.
So you will have one on either Monday or on Tuesday. So the afternoon that you're not having your meeting here with me, you have the option to go work somewhere else, out in the hallway, in the library, on campus,
or at home, wherever you choose.








You will sign up for these, I'll make a form live during -- I'll make the form live during the inclusion talk, but don't sign up during the inclusion talk, that's a way for me to watch.	I've had
students -- I've seen literally almost my computer screen below up with people quickly signing up.
So what we'll do is Monday and Tuesday we'll

have a full morning, and break for lunch.	And half of you will have an appointment for 15 minutes in the afternoon.	Very short.	We'll talk about a bit more about that in a couple of minutes.	Instead of 30 minutes with me once we'll have 15 minutes twice.	I'm trusting my colleagues that it will make it more
useful for you and we'll talk about it.

That's Monday and Tuesday.	On Tuesday afternoon, the rest of the super...are going to be doing the same thing.	 Maybe on Monday we can try to set up a sign-up, whoever is doing same course level. But you're not required to work with anyone else, you can work with someone here or on your own.	Even if you're here for the whole afternoon on Monday, 15 minutes might only be from 1:15 to 1:45.	Wednesday will be a full day on campus.	No interview, no more one-to-one meetings.	Thursday will be a work from home Zoom day, where I'm doing the second 15 minutes








on Zoom mostly in the morning and might meet for a couple of Zoom things in the afternoon...
Other than that, you have home-based, unless you want to come to campus or go to a library, community centre or something like that, that's Thursday.
And Friday, will be on campus, getting ready for

our final day.	That's the shape of next week, and

when we do the sign-ups, what I would like to consider a little bit is some people have quite long drive to get here?	Say more than 30, 40 minutes, two or three people.	So as you're signing up, if we could consider maybe the people who have longer drives sign up for
the earlier slots, if they end up and they've got to wait -- they're not going very late, because they're short, but I think it's a consideration so people can get on the road.
So the form -- it won't take us there will it -- oh, right, I can see it but you can't.	Of course.
When I will learn.	Let me pull that back.	There we go.	So this is the sign up.	So it's not live yet but it will be live on the home page on Canvas.		A couple of you are really -- you don't have access to Canvas
ZACH:	I always sign up last.

INST ROBERT GRANTHAM:	Maybe A.	Maybe on blue on the left and Tuesday on the right.	I added a little bit of








flexibility.	Seven spots on one side, 15-minute time

slots.

Meeting 1 is going to be -- in order to make it productive in 15 minutes, we have to be focused.	And so we're going to do first two or three minutes we're going to discuss your unit time-line, that's why you need to bring it, it's not due until Wednesday, but Monday or Tuesday I want to see the draft.	A couple of minutes on that.
Then we will begin to look at your unit plan, I

need you to bring either on paper, printed off or on a screen, a digital, however you're working with it, bring the most developed, I would say in the 10 or 12 minutes that we have, I'll mainly focus on these areas of the curriculum, what I mean is the big idea, the content and competencies and summative assessment, and the ideas for inclusion.
And I'll tell you why I'll focus on those, I

won't talk too much about the lesson sequences.	That will be more in meeting No. 2 a few days later, we will go over the lesson sequence and specifically lesson plans 1 and 2 later that week.	So in meeting one -- here is how I look at it.	The big idea, and then I look at the content and competencies.	I ask myself a simple question:	If they know the content,








and they can do the competencies, does that mean they will understand the big idea?	Are they connected?
The choices that you made -- remember you're not making any of this stuff, you're choosing curricular competencies and content that fit under the big idea. So I just said okay the big idea is about the human body, just to go with that similar example, and as I look at it, I say it's about the human body and the content.	If the content is about the heart and the lungs and pulse, that all fits, and I look at the competencies and I see measuring and reading for infants information and asking comparing sources and
do they fit.	If they fit you say okay, the curriculum is cohesive, it's aligned, we're good.
The next question I ask myself, I go to the summative assessment.	I say okay, if the students nail the summative assessment, what I mean if the students do a really good job on the summative
assessment, does that mean that they can do the things that are in the curriculum section, and they know the content, in other words, if the summative assessment align as well?	It's all about alignment with these things.	If the content competencies ares all about human body stuff and the summative assessment is totally different, maybe they just run laps and take








pulse.	They haven't shown me any communication, but only one measurement task using a stop-watch.	That's why I focus on that first.	If they have to be able to know and do the curriculum to be doing well on the summative, then it's cohesive.	That's why we focus on that in the first unit, it takes a few minutes, and after we finish that meeting up, you go superfast.
Your task for the lesson sequence is to give the kids

the experience and the opportunities so they can do

the sum tiven assessment.	And that's what we'll focus off in the second 15 minutes on Zoom.
So I'll make this live and sign up at some

point.	Elly, do you want to be early on the Monday or the Wednesday or Tuesday is better?
ELLY:	Tuesday.	1:30.

INST ROBERT GRANTHAM: 1:30, I'm going to put Elly in here because she doesn't have access. Zach, do you want me to put you there?
ZACH:	Maybe 1:30 on Monday.

INST ROBERT GRANTHAM: A little favour for those who don't have access. And you travel early.
AMANJOT:	I have to pick up two skytrains and a bus.	As

we go next door.	[Changing classes]

..................................................... INST LINDSAY WILLIAMS:	So I'm going to try not to keep








you very long, so there are parts where I'll check the time and maybe we'll jump over something, but I will give you a hand-out or something to take home, but I'm superconscious of the while stuff outside, although I love it but not everybody does.
We're going to dive into a little bit more of a

conversation around inclusion and IEPs today with just the mind-set that you may personally work in a
specific district that does a certain kind of IEP, and you may be doing a practicum in a school that has a totally different kind of IEP.	I want to think about different ways and districts that are doing IEPs right now, and that's my goal to get out of today.
When you don't know what IEP is, that's okay, I
want to make sure everybody has a place to think about this.

So we're going to start to go by thinking about universal and essential support, that's our hook, I'll introduce you to all my class, these are all my students, they're so well behaved, don't talk back...responses, but they're a diverse group of hard and soft shelled beings.	And we'll talk about why we have IEPs, individual education plans, by the way, not IEDs, which happens sometimes, which I forgot to do, but I'll put it on in a minute.	Why do we have IEDs








FROM THE CLASS:	[Laughter].

INST LINDSAY WILLIAMS:	We have this, maybe some of you were there, Education 400, 401, 402, a parent's experience with the IEPs, but IUD, it's a device for birth control.	Way off topic right now.
FROM THE ASSEMBLY:	[Laughter].

INST LINDSAY WILLIAMS:	Individual education plans.

Traditional versus competency-based IEPs, put up your hand if you heard the term competency-based?	So this is new for some of you, and maybe a revisit for those of you who have seen it before.	And if you have seen it before, I would love you to join in the conversation, because they're very new in a lot of districts.
What are these things, competency-based IEPs, and how is it different from traditional one?	If you don't know this is...Johnson.
FROM THE ASSEMBLY:	[Applause].

SPEAKER:	Now I'm very Vanna White.

INST LINDSAY WILLIAMS:	As we get up, I'll put some music, music mingle, Wendy and Cynthia if, you could spread those out so folks can musically mingle and pick up their name tag.	New name tags, fresh.	Wendy.
SPEAKER:	I have PLP43.

INST LINDSAY WILLIAMS:	Oh, my gosh.	So nice to see you.








Those are for tonight for a different PLP group.	You guys have to keep your old ones.
SPEAKER:	I'll take it to them.	Sorry folks.	I offered hope and I took it away.
INST LINDSAY WILLIAMS:	If you -- does anyone actually need a series one?	Come back, Wendy.
SPEAKER:	How many?

INST LINDSAY WILLIAMS:	Would you like me to get them to e-mail you.
WENDY:	No!

FROM THE CLASS:	[Laughter].

WENDY:	Just collect the names and I will give them to the person that needs the names.
INST LINDSAY WILLIAMS:	Perfect.	I'm going to start a

sign-up list, maybe on the sign-up board.	Whatever name you want on your name tag, we'll make sure that's on the list and have them done before you leave today.
STUDENT:	Can you pass one of the markers.

INST LINDSAY WILLIAMS:	I can do that.

STUDENT:	It is important that you can have them so people can identify you in your schools.
INST LINDSAY WILLIAMS:	We're going to start off and do a

little music mingle.	Get up and move in the space in whatever ways.	If that's just walking, rolling on your chair, that's totally fine.	I'll call a number








and get together with a group of people of that size. If I say two, you'll get together with a group of 2. If I say 10, you'll get together with a group of 10. But I will say some number between 1 and 5.	And I will ask you a prompt, and you will have a short discussion with that group about the prompt.		And put that music on, mingle again, high-fives.	Do "Elaine" if you want, and --
Oh, sorry, Elaine. ELAINE:	I don't do that.
INST LINDSAY WILLIAMS:	That's your name-sake.	Are you sure?	For those of you that don't know, Elaine, that is Elaine.	This is a different Elaine.	Are we ready? You're going to have to stand up, you want nothing in your hands [pausing for exercise]...	Louder, louder. Okay, stop.	 Sorry, Ashley, is trying -- help me.	The number is 4.
Okay, in this small group you're talking to,

what was your first experience with an individual education plan, and that could be as a student yourself, as a parent, or as, like, a teacher or an education assistant, or if you have never had any experience with an IEP, maybe that was in your 400 or
401 or 402, you can check that as well.	Please do not

go into personal experience but your first experience








with it.	Does that sound okay?	Okay, go for it. [Pause for discussion].
30 seconds.	[Countdown]...	6, 5, 4, 3, 2, 1. Are you ready?	New song.	Oh, you didn't see it.
FROM THE ASSEMBLY:	Wait, there was a song?

INST LINDSAY WILLIAMS:	It's quiet.	Stop.	Five people.

This is a three-step situation.	The first thing you're going to do is choose one person in your group who is going to go to the front of the room and be a buddy to one of our students.	You're going to pick a student and come back to your group.	So pick that person.	And then just with your eyes, look for a
place in the class-room to sit down and decide that as a group, and I will tell you when to go.	Sit down as
a group.	And freeze.	So now what you're going to do is you're going to send your -- I know everybody wants to get up and get the horse.
FROM THE CLASS:	[Laughter].

INST LINDSAY WILLIAMS:	All the wonderful kids, to be happy to be part of your group, please don't elbow anybody to get it.	Your group will move to your designated space, and your one walker will slowly and casually go over in a very demographic choose an animal -- a student, and come back.	Got it?	Go!
Okay, so in 3, in 2, in 1.	In a moment you're








going to read about your student, but right now, can someone safely hold your student, cradle them in your lab, please don't do that with your own students, please don't do that.	Do as I not say.
Today we're going to look at some ways we're going to incorporate all students in our class, so the students you have right now in your group, some of
them may have what's called a designation.	And I know

you've talked about these in previous parts of your courses Our expected or in your life or as a human yourself, but I'm going to remind you of some of
these.

Some of your students may have a Ministry designation, that means by law, they must have an individual education plan to follow them, and they have a specific diagnosis that leads to this designation.	Some of them, the school gets district funding for, and some of them they don't.
For instance, some students who are maybe

deaf-blind or have a chronic or physical disability, a visual impairment or autism spectrum disorder, those are examples of designation that do have funding to
the district, and also have an individual education

plan.

Other designations, so, for instance, gifted or








learning disabilities, these students have an individual education plan, but the district doesn't get funding, they still have support, but it doesn't come along with funding.	We're not going to go into that discussion.	That is beyond any of our pay grades, I have so many thoughts and feelings, that's for a different day.
And then there's everyone else.	And we know

from being students ourselves, from being EAs, for being however you've been in the class-room that there are many students in your class-room that are externalizing or internalizing behaviours that take up a lot of your time as teacher but they do not have an IEP or designation.
So I want you to think about holistically, your whole class you have to know each of them, because they all have something specific that is unique about
them.

We'll talk about both those things today.

What I want you to do now is I want you to read the kind of bio of your little student, and their name, and I want you to think about they're going to sometimes be sometimes what are called essential services, and also some universal supports, does anyone want to take a crack what the difference is,








yes, they're on the board behind me

STUDENT:	Universal means that their adaptations in the class that everybody can use for everybody, for example, student might have a standing desk, but anybody can come and work at that desk with them or anybody else can use them, whereas if it's essential support it's specifically for that child, a wheelchair or a cane or, yeah.
INST LINDSAY WILLIAMS:	That's beautiful.	An essential support is something specifically for that child.	The child has diabetes and we have juice boxes in the
class-room, not everybody gets them in the class-room,

they're there for that specific student because it's essential if that student goes low, or if the student has a wheelchair, or an FM system for their cochlear implant, those are essential supports, versus universal supports, I'll use the visual schedule,
that's really, really good for some student, and maybe

that's in their IEP, but it's also good for many students, so that's universal.	Do you see the difference there?	I want you to read the description of your new friend, the student in my class, and talk as a group what are potential universal and
potentially essential supports that your student might

need.	Some students do not need essential supports,








others do.	Go for it, maybe two minutes.	[Pause for discussion].
All right.	5, 4, 3, 2, 1, 0.	 Beautiful.	So what we're going to do now is I'm going to read out a class-room scenario, so we have a substitute teacher copying o-coming in, a lesson with the class, and I want you to think about the students that you have, and if they will need any universal or essential supports in this specific example.	I'm going to read the example out to you.	[Reading]... no break during this will be given."	Sorry.
So I'm going to give you about a

minute-and-a-half to talk about for your specific student, Priselda [phonetic], whatever it is.	What do you think that student would need in terms of
essential or universal support.	Go!	[Pausing for

exercise]...	10 seconds.	Look at that natural -- okay.	Put up your hand if your group came up with a universal support for your student for this?	This group over here, can you share what it was, and a little snippet of who your student is.
STUDENT:	So sorry, I've forgotten your name.	Gurpreet

came up with a wonderful idea have the student get up to a projected story and follow along with a pointer, that way students who need movement get movement.








Students who need following, you can high light the words, even if they have one in front of them.
INST LINDSAY WILLIAMS:	Would that be helpful for anyone else's student, sort of that student there, universal support.	Awesome, thanks for that.	Did anybody's student need an essential support for this?
STUDENT:	Ours was auditory processing disorders, so we have things like the table mic, is that what it's called, I think you can --
AZITA: ...

INST LINDSAY WILLIAMS: And that wouldn't be for everyone, but it's eye essential for that student. What is your student's name again?
AZITA: ...

INST LINDSAY WILLIAMS:	Okay.	We're going to do one more of these.	This is my favourite experience ever,
anyone taken kids to Science World.	We're all getting on a bus today, not just any bus, BC Transit.
Students are going on a field trip to Science World [reading]... does your student need any support?	Talk amongst yourself.
STUDENT:	What grade are we?

INST LINDSAY WILLIAMS:	We're going to be grade 6. STUDENT:	Oh!	[Pause for discussion].
INST LINDSAY WILLIAMS:	10 seconds.








All right.	Put up your hand if your student -- I like the engagement, I like the chitter chatter.
Put up your hand if you had a student -- your student needed universal support?	Universal support, yeah. Put up your hand if your student needed essential support.	Put up your hand if it was essential or universal.	Back there what is the support you --
STUDENT:	Our student has PTSD, so we're not certain if

they would be comfortable with a drive out there or need a parent to drive them or someone else, so we're not sure if it's essential, and comfortable walking around in pairs, since they're quite social we might have to do the universal and make the groups a little larger, they only have a school on Tuesday and Thursday, so we would have to make sure we align these field trips so they can attend.
INST LINDSAY WILLIAMS:	That's a lot of thoughtful thinking around that, I would assume it's a essential having a separate driver or have a buddy.	That could be universal, I guess, but that's a really good quandary for our brain.	So recognizing that our students all need something different, but there's a lot of places where it overlaps, those universal supports will help in that class.
Put up your hand if your student has a








designation?	It would have said so many that I gave you are students that need things, but don't have designations.		So it's really important to recognize getting to know that whole class or for some of you in secondary, those classes, is really important for your planning.
What I'm going to ask you to do is thank your group members.	Everyone's -- and say good-bye to your new friend.	If you want to bring your "student", and return to your seats.
So...very quickly some of you may have seen this image or heard this idea, but maybe represented visually in a different way, for some reason my closed captioning aren't on.	I apologize.	I played with my computer, if you need me to repeat something, just
ask.

When we think about BC and the history of inclusion in BC, in our country and our province, we moved from kind of an exclusionary model where students were if they had any kind of difference, physical, emotional, intellectual.	And separate schools were established for different types of
learners, and in many countries that's still the case, and also I would argue, there are -- I'm not saying -- again, I want to always say that we never look back








and look down, because that was the belief at the time.	And when we look at situations now, we still have schools that are segregated for certain purposes; right?		And those are good purposes and good for the kids.	In BC we have the BC school for the deaf for students who communicate with ASL, and they're at a school together, and that's valuable for their learning.	I want to be very cautious that we're not looking back.	They did it wrong.	They didn't know what they were doing.	We learned a lot, but let's not look back.
We moved from a system of segregation to

integration, now we have students in the class-room, so after 1995, students were in the class-room whoa had designations, but that could be just a physical presence in the class-room, not necessarily a true
inclusion into the learning.	Can you think of this in your mind?	You may have experienced this as an individual, seen other students in your class when you were a child.	This still happens.	We've seen this happen, I'm sure some of you with EAs have probably experienced this.
Through inclusion the idea is everybody gets what they need whenever they need it, and they're included in a valuable way in a class-room through








fairness and equity; right?

And so in 1995 BC introduce the special education manual, and that's when IEPs were mandatory in BC, it was earlier in the rest of the country, but in BC it was 19 glisten.	IEPs had a clunky start because they were moving from this to this, and so at that time it was a very deficit-based model of writing individual education plans, the plans for teachers.
Students who were designated, what are the supports they need, what are the areas that they're strong at and where do they need to stretch, and how can we support them?	So that was the goal.	We'll talk a little bit about what a traditional IEP looks like.	Some of you may seen a traditional one, or had one yourself or written one as part of a team or a teacher.	Sometimes these are done on my Ed, or
sometimes they're done with a special -- I used to use IEP central created by the North Vancouver school district, you would choose all the information about the student.	Now it's mostly done by my IEP.	Put up your hand if you have seen a similar one to this?
And then this is an example of what a

competency-based IEP is or looks like.	Put up your hand if you've seen something like this.	A couple of folks.	There are districts in BC who have switched








from this model, although some still use my Ed BC, meaning we look at the student's ability to do things, not their deficits, and we want to stretch those abilities to what they can do.	In a minute I'll have it explained to you by someone more knowledgeable than myself, who is part of the creation of these.	We'll look at the differences and similarities in a moment.
This is to give you some fuel for understanding.

This is Shelly Moran skon, she worked at UBC, we won't hold it against her.	She has her doctorate now, she has been and Shneller [phonetic] have driven
competency-based, used in Victoria, North Vancouver,

Vancouver.	Where else?	Langley.	I think Coquitlam, I think Maple Ridge.	As you can see, many districts are transitioning to this.	I want you to go into your schools with the knowledge of what they are.
[VIDEO ON]

>>	[Captioned]

[VIDEO OFF]

INST LINDSAY WILLIAMS:	We're not going to do this, but I'm going to put it here so you can take it home. Shelly has designed this "seed packet" you can do with kids.	It's typically done before a learning support teacher starts the interview process for writing a competency-based IEP.	But it's something that you do








with the whole class: What makes me grow, what makes it hard for me to grow?	So I'm going to leave it at the front.	We'll do it for ourselves, because it's snowing so I will leave it for you to take home.
So what Shelly is sharing is -- I don't want to see more of that.
What Shelly is sharing is that we need to think about how we're writing IEPs, so it focuses specifically on what the child can do, and how we can help the child stretch to be able to do that.	So I
was superconfused when we changed the language of IEPs from strengths and weaknesses, to strengths and stretches, I confused the stretches for another word for weakness.	But what can the student do with
support over time.	So we're thinking about how do we stretch their abilities, not physically stretch their abilities, but how can we get them to stretch to reach a goal.	That's where you'll see this language of strengths and stretches in the IEPs.
What we're going to do now, take 8 or 9 minutes

to do this.	I'll giving you a traditional IEP, totally fake and a competency-based IEP.	And with a small group you'll look at -- you're going to look
them over, look at the structure of them, look at what

they're asking the information about that they're








sharing, what are three similarities between the two types of IEPs and what are three differences?	Does this task make sense for folks?	It's...I want to get you out of here and away from the snow.	What I'm
going to ask you now, a game to get you into groups -- I'm not going to do that.	Can you get into a group of three, two or three, and someone will need to be the recorder, you'll need one person as a recorder, with any type of paper or computer, to create this chart. You just have to create this chart.	Does that sound good.	Look around to make sure everyone has a group
to go to.	If not, we'll make sure.	[Pausing for

exercise]...

You have one more minute.	All right, folks, bring it back in.	Okay, so just call out, what are some similarities that you found between the two
STUDENT:	Rules.

STUDENT: ...negative language. STUDENT:	General information.
INST LINDSAY WILLIAMS:	General information.	No, don't

die.	We're going to leave.

STUDENT:	Universal supports were on both.

INST LINDSAY WILLIAMS:	Universal exponents were on both, and for the competency-based one, they do say just this kiddo didn't have one, actually I should have








said that.

STUDENT:	...about that.

STUDENT:	They both have student profiles.	I like this. INST LINDSAY WILLIAMS:	And does one have more student
input?

FROM THE CLASS:	Yes.

INST LINDSAY WILLIAMS:	And that's a great transition, like, I planned that.	What are some of the differences that you noticed in competency based -- either of them, what are the differences.
STUDENT:	The layout, one is more appealing and better-looking...easier to find.
INST LINDSAY WILLIAMS:	Yeah, it's -- the layout is different.
STUDENT:	The "I can" statements.	I can do this, I can do that.
INST LINDSAY WILLIAMS:	The ownership of "I", in the competency-based.
STUDENT:	Traditional IEP, the objectives are specific to the student.	They don't really align with the curriculum, but with the competency based.	The same thing that the others are doing in the class, but they have resources to help them with that.	Instead of, "Oh, you can't do this, so we'll do another one for you."








STUDENT:	This one had the big ideas and the learning standards.
INST LINDSAY WILLIAMS:	So the competency based -- STUDENT:	Competency really focuses on grow growth and
goals.

INST LINDSAY WILLIAMS:	Growth and goals.	And the goals are quite a bit different, on a competency-based IEP, they're really into the BC curriculum.		There's a goal, but it's taken specifically from a
co-competency, personal, personal social, thinking, or

communication.	So the goal is overlapping what the other students in the class are doing in terms of a core competency goal, so that's quite a bit different than traditional IEP.	There's also curricular goals, and the curricular goal is geared towards specifically what the student is working on, if the child has a learning disability in math, the curricular goal will be specifically about a curricular competency that's connected to mathematical thinking or mathematical -- something around math.
There are kind of banks of statements that learning support teachers and teachers can choose from.	But typically how it works, "I can" statement and objectives connected to the I can statement, and specific strategies that may be universal or maybe








essential connected to the objective that's connected to the goal.	Does that make sense?
Another part that's quite a bit different, and you talked about it is this point of view.	It is done and I have a child who has one of these, so I've experienced these IEP through the parent lens, and I watched the learning support teacher asked my daughter last year.	She ripped it out, and ran out of the
room.	It was horrific.	This year she's more amenable.
There are learning curves, for both the case managers, the students and the parents.	We're all learning how to do it properly.	But you're really getting the student's voice and the team's voice, and also the parent voice included in this, which is quite different from the past.
Now, can you think of some situation where the student voice may not show up as strongly in a competency.
STUDENT:	Someone who is nonverbal.

INST LINDSAY WILLIAMS:	Someone who is nonverbal.	A lot of it will be thoughts from the team based upon observations of how the child communicates and what
are their needs.	There are also other situations that

a child for many other reasons does not participate








with the IEP.	That will continue even though the school has competency based IEPs.	I'm a strong believer in that.	Did this help you to get into the differences a little bit?	This is one of the first waves, maybe you haven't seen these before.	Now when you go to the school you'll have your mind oh, I've heard of these before, I have an idea of how they work and are set up.	But this is probably going to be the norm for every school district in the next couple of
years.

The last thing I wanted to talk about, we're not going to do anything with it because you're going to
go home in just a moment.	When we think about all the IEPs in the class, and when I talked about everybody else who is just as important and just as valuable,
and just as much needs your knowledge and support,

that's where you develop a class profile. Put up your hand if you have seen it maybe you talked about it. I have an example of one here that you can take one with you. The idea that a class profile looks at the
class--wide strengths, the class-wide stretches, and

at the bottom that's where you have the specific needs outlined, but it's really looking at your class as a whole, in the planning you can think about the universal supports that support the whole class and








also touch on those specific essential that you need.

The two things just for provocations if you want them, Shelly more seed packet, and also the class profile.	I will send you an e-mail that includes both the IEPs so you have a chance to look at them in your own time.		I think I did okay, I was trying to get in
a little less.	You can either take those samples with you or you can throw them on the floor
STUDENT:	That's the old one, the old one.

INST LINDSAY WILLIAMS:	You can bring them up here, your --
INST ROBERT GRANTHAM:	Back in our room for a few minutes.

INST LINDSAY WILLIAMS:	Thanks, everybody. [Moving back to home class]
..................................................... INST ROBERT GRANTHAM:	[Reading next week's schedule].
Let's jump in.	I know people want to get going. It looks like maybe it stopped, and I suspect when we get down the mountain, it will be back to rain, and it doesn't make things easier when it comes to transport and travel.	People are starting already to sign up. That should be now live on Canvas.
COREEN:	I can't sign into it.

INST ROBERT GRANTHAM:	You may need to refresh the home page, but I just made it live.	You might need to








refresh it.	It should be on the home page.	Anybody else want Monday in the latter part.	Corinne and Amanjot.
AMANJOT:	I can do the Tuesday.

DAVID:	If I can grab Tuesday? MARTIN:	 1:45 on Tuesday, please.
INST ROBERT GRANTHAM:	Martin, who is not on here. STUDENT:	I'll just do 2:00 p.m.
INST ROBERT GRANTHAM:	Great, so here are the things sign up for 1.1, done.	Reflection Sunday afternoon by
mid-day, please on Sunday, I'll send a reminder, take a photo, feel free.
So I do want to quickly -- so we talked about reflection 1 yesterday; right?	Three brief paragraphs.	Don't go on and on, you do not need to spend time.
Confirming in-services, we haven't talked much about them.	But in-service is a meeting between you and your SA.		Sometimes we do them live and in-person, other times on Zoom.	The schedule I put in place, I think I confirmed with everybody, I have been in contact with the SAs, tomorrow at noon, I'm at central community, Core cor, and Maple elementary, those will be live.	Van tech at 7:45 in the morning, and David Thompson at 11:45.	David:Thompson is the two of you.








That's your lunch-time, I think.	So I will do those live, and so if there's -- if you can send me the
class-room -- I've already got the David Thompson, but for Adrian, Corinne, let me know where to find you, send me a text.
After that, then, we're back here next week, the

week of the 12th. So I will again do the rest of this in-service meetings after that week when you're in the schools and you begin your phase-in. I will do Monday live as you can see Queen Elizabeth, 10:45 at
Sullivan.	Somebody from Sullivan might be coming to a different time.	When there's more than a couple of people in a couple of schools, I have a couple of people from SAs only as you can see in services.	I'm planning to be at sea...Sullivan in the V-P office
10:45.	They don't have lunch at Sullivan Heights,

it's brunch.	And some of the Surrey schools do because they have extended days.	Teachers teach 4 of them.	Some start and end early, 10:45 for teachers involved there.	David Thompson, Sardis, Clayton...will be on Zoom.
So my personal Zoom link is where it will

happen.	I'll be trusting that if you're not

side-by-side by the same laptop, and there may be people from more than one school, I would do it just








as I would do live, I have a hand-out...for the event. What we do is go through the calendar, we go through the roles and responsibilities, we go through a little bit about the observation cycle, and talk about how I do it and I try to impress upon them what I think is most helpful for you that they do it.	Reports of midterm and packages and how they help me write the final, any questions they have, all that sort of
stuff.

Now, there is a video as well, and I think there's information about that on your observation days task.	If you can watch that, I think it's 11 or
12, it's Lindsay or another SA that created it, general information about the practicum, if you're looking, they already know you have to watch it and they already have the link from the letter, ideally pause it and talk about this with someone else. Sometimes they're too busy, and that might be the case so you have to watch it, read it.
That's the in-service plan and schedule.	Please

confirm it with them this week, obviously the people tomorrow, it's coming quick, didn't want to be first thing in the morning because...you haven't been in the class-room.	I like to do as many live, and one day optional.	Anyone who miss can join any of those calls








in the Tuesday.		I'm assuming by we get to the 21st, there will be lots of unit plan, up to before then as well, but I'm giving myself that day there to help me get approvals.	Since we've discussed a couple of times, it's not on our agenda here, but we may need to change some of these days here, so secondary people especially, depending on how your school is doing the semester turn-around days, can we do an observation in phase-in at all.		Can we do it on the day that we're planning to come to your school, maybe by the 27th to
29th.	Ask your SAs about this in the next two days so you can let me know if I might need to adjust this.
We may need to push it further back.	Hopefully we can get enough done, and I can miss part of the program,
we can use the admin day, so we have buffering in there, but I need secondary people when can I do the first observation.	 I don't think it will lead to any changes in this, but we may just need to shift some days around that.	Any questions on the in-service
stuff.

Your one driver...I need you to share it with your SA.	You need to make sure that the permissions, they can add to it.	Do you know what I mean?	I'll show you very quickly because mine is open.	When you go to share it, what you do is sit down with them and








you will open your one drive, and who is a volunteer? Martin, thank you, Martin will open his, he will go here to share.	See the share icon.	And when he's going to share you need to make sure here that the settings are that the person can edit.	Then put their name in here, their e-mail.	If you leave that on
view, they won't be able to contribute and type the feedback into your units, so you need to make sure that it's clicked there that they can edit.
If you do not get it the first time you can go

back later and change the setting, if you can try to remember that.
I didn't put that on the observation days task, but it should be one of the things to complete, share your one drive folder with them.
Just click through what are the last things on

our list here?	Okay, Wendy's reminder.	Wendy's reminder is to please bring for Monday, her workshop will be about, assessment.	She's asked that you bring a learning intention, a learning intention is one sentence, students will be able to know or understand or both or do, from one lesson, one learning intention for one specific lesson.	It's not a big idea.	And it's not as big one whole critical, if it's about addition and subtraction, students will be able to add








one digit plus one digit without regrouping.	Students will be able to, you know, name four different types
of metaphor.	Secondary English class.

Bring one of those.

I wanted to do story time because I love it. But get into a circle, our close group is different. Unless I have something for you.	Yeah, who is looking to be a teacher now.
To keep it story time would have taken 15 or 20 minutes, what do you do with the chants is a great story, and another one, same author and illustrators, what do you do with a problem.	Anybody know them. What do you do with the chants, the chants is like a bird, almost like a bird and comes flying by, and let's it go, and then all these other coloured things go on in different pages of the book, if I ever see
that chance again I grab it, and when he does grab it, he flies into the sky.	What do you do with a chance
is a great story at a time like this, because you have such a great chance to go into a class-room now in the role of a teacher.	So I want you to think about the mind-set, the thinking frame, you're going to take
with you, even for just the next two days as you go into the class, so that you are carrying yourself so the students will see you as teacher, and you will








feel comfortable as comfortable as you can, of course there will be some nervousness, too.	What will be a helpful mind set for you as you go into this
class-room for the next couple of days that you think

will help you through.	If you have a word I'll ask you to share and I'll give you your lanyard.	Anyone got a word.
ADRIAN:	I'm an adult.

INST ROBERT GRANTHAM:	Tell us more about that, Adrian. ADRIAN:	There's clearly a difference in age and life
experience, therefore I will conduct myself as an adult, I'm not a child, I'm not a student, I'm an adult, I'm here to assist them, and I'm -- the me at school than the me at SFU.
INST ROBERT GRANTHAM:	You need to be an adult in the room when you're a teacher.	Firm but fair, friendly, but not their friend.	We are not their friend.	We want
to be friendly, but we are not their friend.

Friendship is not the main quality of our relationship who. Has a different word?
DAVID:	Attentive.

INST ROBERT GRANTHAM:	How is that helpful.

DAVID:	I'm going to spend more time observing than participating.	These are Olympic medals.	What is you're going to be Radhika.








RADHIKA:	Growth.	I want to -- I'm here to learn.	And observe more.	Observe.
INST ROBERT GRANTHAM:	Observe and learn.	Very nice.

Great.

AMANJOT:	So I can do everything in a right way. INST ROBERT GRANTHAM:	Zach.
ZACH:	Organized.

INST ROBERT GRANTHAM:	How is that going to help. ZACH:	I'm going to start planning things starting
tomorrow.	I remember where the photocopier is, get

the code, start getting things ready.

INST ROBERT GRANTHAM:	Start getting things ready, why wait.	You can get ahead of so many things.
JEREMY:	Prepared.

INST ROBERT GRANTHAM:	These are good words.	Azita. AZITA: ...
INST ROBERT GRANTHAM:	Totally, you would not be in this module if you did not have what it takes to be a teacher, if that important syndrome is there, notice it, let it go, if it comes back, it's okay, let it go. It's one of our goals, it's right there.	Who -- Elly?
ELLY:	Authentic.	I mean you can show your strength and

you also show your weakness, be authentic to the students and your SA.
INST ROBERT GRANTHAM:	If a student asks a question and








you don't know the answer, what do you say. CORINNE:	I don't know.
ADRIAN:	I'll get back to you.

INST ROBERT GRANTHAM:	What's another choice. DAVID:	Let's find out now.
INST ROBERT GRANTHAM:	What's another.

ZACH:	You can go home and --

MARTIN: Loving. Loving the profession, love the community, but most importantly, take care of yourself.
INST ROBERT GRANTHAM:	Take care of your students, Jody refrigerates.
JODIE:	Responsive to my needs, the student's needs and to the different demands of the class-room.
INST ROBERT GRANTHAM:	Great example of other directness.

Arousal...making sure that you're there and present. If we can be confident, the students will feel confident.	They pick up on so much that we don't say.
Corinne, what is it going to be?

CORINNE:	I was thinking about gratitude for being in the moment, being there for all the students, for, like, you said, Martin, for yourself especially, being in the moment and having gratitude for that.
INST ROBERT GRANTHAM:	You can never go wrong if you leave

with gratitude, really appreciate all the words, all








the thoughts, that will carry you well, there's only

so much you can do. The more you can observe, but get your voice out there, too, at least introduce yourself in some way with a game, play one of the things that
we played, maybe you can read a little story or maybe you can co-teach part of a lesson, why not.	Get your voice out there, see what it feels like, see the eye contact in the room.	Try whatever you can, it will all help you be more precept when you go back.
Thanks, everybody, I don't think there's

anything on another slide.	Mind-set, so there you go, good luck and enjoy the next couple of days, if you don't get it you'll start to phase in, there's not
much expectation on you this time.	I'll stick around

for anyone who has any other questions, but I hope you have a safe trip home, I look forward to seeing you at
9 o'clock on Monday.



C. R. Siegler, RPR, CRR, CRC (principal) Accurate Realtime Reporting Inc. (604) 685-6050
Uncertified (Draft) Verbatim Transcript
